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ABSTRACT 
The present study investigated the cultural identity and language choices of 
five English majors at the Chinese University of Hong Kong. They were all Hong 
Kong-bom ethnic Chinese who spoke Cantonese as their mother tongue. They had 
attended English Medium Instruction (EMI) secondary schools and could speak two 
additional languages, namely English and Putonghua. The selected participants 
scored at least a C on both the HKCE English (Syllabus B) and the HKAL Use of 
English. They also had limited travel and/or residential experiences in overseas 
places. 
Multiple case studies were employed to trace the evolving language attitudes, 
motivation and language choices of the participants. Attention also focused on how 
their cultural identities changed over time. The data were collected by means of two 
questionnaire surveys, three semi-structured interviews and one autobiographical 
account, over a six-month period. 
The findings revealed that the participants' language attitudes and motivation 
were influenced by family, schools and the local community. In particular, the 
change of sociocultural and sociopolitical context in postcolonial Hong Kong 
inclined the participants to develop more positive attitudes towards Putonghua. 
While their motivation towards the two additional languages was largely 
instrumental and related to career prospects, their motivation towards Cantonese and 
code-mixing of Cantonese and English was integrative and related to their in-group 
identities as Hong Kongers and Hong Kong young people respectively. 
Two out of the five participants were beginning to develop an integrative 
orientation towards English, starting to view it as a language that could link them to 
a global culture rather than lead to assimilation with native speakers. Such a view 
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was triggered by their experience in overseas exchange programs. This implied that 
travel experience in English-speaking countries might be crucial for English as a 
Foreign Language (EFL) learners to develop a broader view of the language and 
shape their sense of selves through English. 
The present study also found that the participants' Willingness To 
Communicate (WTC) varied in different contexts. This was attributable to their 
language proficiency, language attitudes, anxiety level and self-efficacy. Their 
cultural identity was found to change over time, and the participants showed a more 
accepting attitude towards their Chinese identity in postcolonial Hong Kong, which 
also inspired some of them to study Putonghua. 
By adopting a case-study approach, the present study highlighted the 
evolving dimension of language attitudes, motivation and cultural identity. This 
approach helped to capture the changing nature of the constructs, which surveys 
done could not have achieved. The study also provided insights into the inter-
relationship between language, culture and identity. As well as individual factors, 
context is crucial to understanding one's contradictory and complex language 
choices and the shaping of one's cultural identity. 
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CHAPTER 1 INTRODUCTION 
1.1 Background to this Study 
Cultural identity and language choice have long attracted researchers' interest 
in Hong Kong, a former British colony and now a special administrative region of 
China. In particular, a gradual change in perception of English and cultural identity 
can be traced in studies that have been carried out in the last three decades. Pierson, 
Fu and Lee (1980) found that Hong Kong students perceived the use of English as a 
threat to their cultural identity, while later replication studies by Pennington and Yue 
(1994) and Axler, Yang and Stevens (1998) suggested that students did not associate 
the use of English as a threat to their ethnolinguistic identity. Also, in these two 
studies, English was acknowledged as an international language. 
In fact, towards the handover of Hong Kong to China, a series of identity 
studies (Brewer, 1999; Chiu & Hong，1999; Fu, Lee, Chiu & Hong，1999; Lau, 1997) 
suggested that the change in the sociopolitical environment would impose certain 
challenges to the cultural identity of Hong Kong people. More recent studies also 
suggested that English and code mixing of English and Cantonese played a part in 
Hong Konger identity (Lai, 2001) and English had become an important marker of 
Hong Kong identity used to distinguish Hong Kong Chinese from Mainland Chinese 
(Lai, 2005). 
In postcolonial Hong Kong, Putonghua has received more attention under the 
policy of Biliteralism and Trilingualism, while English is still highly regarded (Lai, 
2005). This sociocultural and political change may give rise to differences in Hong 
Kong people's language choices, which reflect their perceived cultural identity. As 
many previous studies employed quantitative methods, which could not fully capture 
the contextual impact on identity and language choice, the present qualitative study 
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aimed to help researchers better understand how the complex, evolving language 
situation in Hong Kong affects the participants' construction or reconstruction of 
their cultural identity. 
1.2 Purpose of this Study 
One of the purposes of this study was to investigate the relationship between 
the language choices and cultural identity of English majors at the Chinese 
University of Hong Kong. This study also aimed to provide a qualitative account of 
how English majors construct their cultural identity through the use of Cantonese, 
English and Putonghua. As Hong Kong people have been found to show an 
accommodating attitude towards Putonghua (Lai, 2005), this study aims to 
complement Jackson's study (2002a & 2002b) by investigating not only English 
majors' attitudes towards Cantonese and English but also Putonghua in the shaping 
of their cultural identity. 
In addition to the emphasis put on Putonghua under the policy of Biliteralism 
and Trilingualism, recent outstanding accomplishments achieved by Mainland China, 
such as its breakthrough in spacecraft and its role as an organizer for Olympic 
Games in 2008, may also drive some Hong Kong people to label themselves as 
Chinese more, rather than Hong Kongers. Such social events may bring about 
possible changes in the sociocultural value ascribed to and people's sense of 
belonging to Mainland China, as reflected by their use of and attitudes towards 
Putonghua. 
This study provides insight into the language choices of English majors in 
Hong Kong, in relation to the social and psychological factors involved in the 
concern of their cultural identity. In this way, the study can also help to suggest 
reasons for English majors' reluctance to use English in contexts where 
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communication in English is not required, such as when both speakers know 
Cantonese. 
The following questions guided the present study: 
1. What are the attitudes of the English majors towards the use of Cantonese, 
English, Putonghua and code-mixing of Cantonese and English in Hong Kong? 
2. What are their motivations towards Cantonese, English and Putonghua? 
3. What factors affect their willingness to communicate (WTC)? 
4. Are there any special events and personal experience that have affected their 
perception of their cultural identity (Chinese/ Hong Kong Chinese/ Hong 
Konger)? Does it depend on the context? What is their self-construal and has it 
changed over time? What factors impacted on their self-construal? 
1.3 Significance of this study 
This study took place in Hong Kong, which was once a colony of Britain and 
is now a special administrative region of China. Cantonese is always the vernacular, 
with English as a legacy of past British control and Putonghua as the Chinese 
national language. These unique linguistic features make Hong Kong an interesting 
context for examining cultural identity, with reference to its unique sociocultural and 
sociopolitical environment. Thus, this study offers insight into the intertwined 
relationship between identity and language in a postcolonial, multilingual setting. 
By looking into English majors' cultural identity and language use in 
postcolonial Hong Kong, this study also provides an updated view on how the three 
languages, namely Cantonese, English and Putonghua, are subject to different 
valuation by Hong Kong English majors, if any, from the previous studies, due to 
changes in the sociopolitical and sociocultural environment. This highlights the 
importance of social impacts on one's language use and the fact that language use is 
not influenced by classroom factors only. 
The Cultural Identities and Language Choices 4 
This study may also help language teachers, especially those from foreign 
countries, to understand Hong Kong English majors' learning attitudes towards 
English and Putonghua. In order to teach more effectively, language teachers should 
take into consideration the latent factors that influence Hong Kong learners, in 
particular their self construal and the perception to use and practice English and 
Putonghua in different contexts. 
1.4 Organization 
This thesis is organized into six chapters. Chapter 2 reviews the theoretical 
concepts in the literature related to identity and language and the relationship 
between them. The language use and cultural identity of Hong Kong people are also 
discussed with reference to the empirical studies. 
Chapter 3 focuses on the methodology employed in this study. Details about 
the research design, the participants, instrumentation, data collection and data 
analysis methods are presented. 
Chapter 4 to Chapter 8 examine the language choices and identity shaping of 
the five English majors: Benny, Doris, Maggie, Vicky and Wendy. In particular, 
their attitudes and motivation towards the three languages, namely Cantonese, 
English and Putonghua, are presented in these case chapters, with a discussion of 
various sociocultural and sociopolitical factors behind their language choices. Their 
identity shaping is also discussed to suggest the inter-relation between language, 
culture and identity. 
Chapter 9, the concluding chapter, summarizes the findings and analyses. 
Guiding questions adopted in the study are addressed. The implications of the 
present study for both local and foreign English teachers and students in postcolonial 
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Hong Kong are presented. The limitations of the study are identified and suggestions 
are made for further investigation on the research topics. 
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CHAPTER 2 LITERATURE REVIEW 
2.1 Introduction 
Language choice and cultural identity are important areas in L2 research. In 
the last few decades, theories have been developed to shed light on the significance 
of context in cultural identity and language development and use. This chapter 
reviews the theories and studies relevant to the present research. The first and second 
sections examine the shift in notions of language and identity respectively within the 
field of Applied Linguistics, covering both structuralist and poststmcturalist 
perspectives. The third section discusses the relationship between language, identity 
and culture. The fourth section focuses on attitude, motivation and willingness to 
communicate (WTC), including a discussion of social psychological and 
sociocultural perspectives. The fifth section looks at the language use and cultural 
identity in Hong Kong, to provide essential background information for the present 
study. 
2.2 Orientation towards Language 
2.2.1 Structuralist Notions 
Structuralist notions of language dominated second language acquisition and 
identity research until the 1990s. Structuralists investigated language at the sentence 
level. One of the important works that falls into this notion is the theoretical work by 
Saussure (1966), who made a distinction between language (langue) and speech 
(parole). From his point of view, languages have shared patterns, which are not 
subject to geographical, interpersonal and social variations. The linguistic system is a 
self-sufficient one, which itself carries the meaning of signs that consist of the 
signifier and the signified, and a linguistic community has its own set of signifying 
practices that give value to the signs (Norton & Toohey，2002). In other words, 
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meaning derives from the internal relations between the semiotic elements (Sealey & 
Carter, 2004) and the meaning assigned to the signs is believed to be homogeneous 
within the same linguistic community. 
Similar to Saussure, in his theory of language, Chomsky (1957, 1965) drew a 
distinction between competence and performance. The former refers to "the 
knowledge of a language possessed by both the speaker and the hearer in a 
homogenous speech community," while the latter "the actual use of language" 
(Thompson, 1991, p. 5). Within the orientation, language was viewed as "a fixed, 
universal property of the human mind contained internalized sets of principles from 
which language specific grammatical rules could be derived, and thus describable in 
context-free, invariant terms" (Hall, 2002，p. 21). In other words, language was 
thought to be self-containing and its meaning not subject to contextual influence. 
2.2.2 Poststructuralist Notions 
Postructuralists criticized the inadequacy of structuralist notions of language 
which idealized the linguistic system and portrayed of the linguistic community as 
homogenous. Such idealization neglected the social use of language: 
[T]he structuralist model conceals in a methodological 
distinction (between language as a system and 
languages as actually uttered, either as spoken or 
written texts) a series of substantial assumptions about 
what is to count as language in terms of social research. 
(Sealey & Carter，2004, p. 52) 
As the manifestation of language in actual speech was ignored in Saussure's 
work, his notion was criticized for neglecting "the social and historical conditions 
surrounding the production and reception of texts" (Sealey & Carter, 2004，p. 52). 
Similar to Saussure, Chomsky did not address the relation of contexts to language 
practice. As Hymes (1964) observed, the notion did not explain the social knowledge 
we are based on to produce and interpret utterances appropriate in a particular 
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context. Therefore, both positions ignored the social knowledge that shapes and 
assigns meaning to a linguistic system in a particular linguistic community. 
Paying more attention to the effect of social relations on language use, the 
poststructuralists proposed that "the signifying practices of societies are sites of 
struggle and that linguistic communities are heterogeneous arenas characterized by 
conflicting claims to truth and power" (Norton & Toohey，2002，p. 117). In 
particular, Bakhtin (1990) suggested that dialogue is crucial for understanding the 
meaning of language, in which the conventional meanings of utterances and people's 
situated uses of them come together: 
[T]he meaning of language does not reside in the 
system of linguistic resources removed from their 
contexts of use and communities of users. Nor does it 
reside in our individual use of them as we engage in 
activities particular to our sociocultural worlds. Rather, 
language meaning is located in the dialogic relationship 
between the historical and the present, between the 
social and the individual. (Hall, 2002, p. 12) 
From Bakhtin's point of view, speakers appropriate the words of others in 
interaction, when the historical and the present positioning of speakers and 
interlocutors are expressed in the form of utterances. Therefore, words are not 
neutral but reflect certain predispositions and value systems (Norton & Toohey, 
2002). 
Bourdieu (1977)，a French sociologist, focused on the unequal power 
relations between interlocutors in speech production. He argued that "speech always 
owes a major part of its value to the value of the person who utters it" (p. 652). As 
further elaborated by Norton & Toohey (2002)，"the value ascribed to speech cannot 
be understood apart from the person who speaks and that the person who speaks 
cannot be understood apart from larger networks of social relationships" (p. 118). 
People can be categorized as legitimate and illegitimate speakers according to how 
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much symbolic power they endow. Legitimate speakers would be those who enjoy 
more power. In other words, there exists a hierarchy between speakers that suggests 
who has the "right to speech" or "the power to impose reception" and who has not (p. 
118). Bourdieu focused attention on the unequal power relation between speakers 
arguing that language use is more complex than the way it is portrayed by 
structuralists. 
Kress (1993), like Bourdieu, regarded social relationships to be crucial for 
theorizing language. For Kress, language exists in "a particular generic form" arising 
from the action of social subjects in social situations, and the meaning associated 
with a genre derives from “the conventionalized forms of social occasions" (p. 27). 
Therefore, language cannot be understood without acknowledging the social 
relationships, which are mostly unequal. In other words, power relations between 
participants are important for understanding the meaning of language in a generic 
form. 
2.3 Orientation towards Identity 
2.3.1 Structuralist Notions 
From the structuralists' perspective, identity is fixed and unitary. This notion 
of identity in second language learning builds on the theory of Tajfel (1981), which 
defined social identity as "that part of an individual's self-concept which derives 
from his knowledge of his membership of a social group (or groups) together with 
the emotional significance attached to that membership" (p. 255). Tajfel believed 
that one can change one's group affiliation when one's emotional needs are not 
satisfied by one's identification with a group. 
Giles and Johnson (1982, 1987) developed their theory of ethnolinguistic 
identity based on Tajfel's theory, proposing language to be a prominent marker of 
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group membership and social identity. In view of this, one may change one's group 
membership to adapt to a new linguistic variety. The structuralists regarded 
“individuals as members of homogenous, uniform, and bounded ethnolinguistic 
communities" and obscured "hybrid identities and complex linguistic repertoires of 
bi- and multilinguals" (Pavlenko & Blackledge，2004，p. 5). In fact, there can be in-
group differences even within the same ethnolinguistic community, which the 
structuralist notion can hardly shed light on. This has to be understood with the 
relation between language power, as well as the larger social context. 
2.3.2 Poststructuralist Notions 
Structuralists consider identity to be static in L2 learning. They cannot 
account for one's identity transformation and neglect the influence on identity 
imposed by various social settings. Poststmcturalists have adapted a more dynamic 
view of identity, perceiving it to be evolving over time and space (Mitchell & Myles， 
2004). With reference to Norton (2000), identity is defined as "how a person 
understands his or her relationship to the world, how that relationship is constructed 
across time and space, and how the person understands possibilities for the future" (p. 
5). To understand the participation of selves in second language learning, a 
poststructuralist investigation shifts from language structure to language use in 
context and the issues of affiliation and belonging (Pavlenko & Lantolf�2000). 
One of the poststmcturalists who has contributed to the dynamic view of 
identity in language use is Weedon (1987)，a feminist. Her notion of subjectivity is 
defined as "the conscious and unconscious thoughts and emotions of the individual, 
her sense of herself and her ways of understanding her relation to the world" (p. 32). 
It stressed the importance of individual experience and social power to one's identity 
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negotiation. She added that language is the place where our sense of selves, that is 
our subjectivity, is constructed. 
Bourdieu (1991) understood linguistic practices as the product of an 
encounter between a habitus and a cultural field, in which capital is convertible from 
one form to another. A habitus is "a set of dispositions" which incline agents to 
"seek to create the conditions most favourable to what it is" (Bourdieu, 2000, p. 150), 
whereas a cultural field is a set of institutions and rules which constitutes a hierarchy 
and is constituted by "the conflict" involved when groups or individuals attempt to 
decide the constitution and distribution of capital (Bourdieu, 1990，p. 68). Cultural 
fields exist in the form of power relation and such field of power operates as "a 
configuration of capital (economic, cultural and symbolic) that shapes relations and 
practices within these fields" (Web, Schirato, & Danaher, 2002, xii). In other words, 
within a field, people struggle to convert a capital from one form to another for their 
own interest (Thompson, Introduction in Bourdieu, 1991). For Bourdieu, linguistic 
practices are a form of cultural capital, which is considered as “a form of value 
associated with culturally authorized tastes, consumption patterns, attributes, skills 
and awards" (Web, Schirato, & Danaher，2002, x) and is distributed unequally within 
a speech community. The value of a language, if taken in the form of cultural capital, 
highly depends on its legitimacy by the dominant group and institutions like schools 
(Pavlenko & Blackledge，2004). Therefore, there exists a power relation between 
interlocutors in language practice, which impacts on language choices in a particular 
sociocultural, sociopolitical context. 
The theory of subjectivity proposed by Weedon and the power relations in 
language practices espoused by Bourdieu play a central role in Norton (1995)'s 
conceptualization of identity in language learning. Also inspired by Weedon (1987), 
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Norton (1995) regarded social identity to be "multiple, a site of struggle and 
changing over time" (p. 15) and exemplified it in her study of the five female 
immigrant language learners in Canada. For Norton, individuals are seen as "diverse, 
contradictory, and dynamic; multiple rather than unitary, decentered rather than 
centered" (p. 15), and the subject is considered to be both subject of and subject to 
relations of power, rather than a passive entity. Also, one's social identity is seen as a 
site of struggle that can change significantly over time. Therefore, social contexts 
influence language practices, in which interlocutors try to position themselves in 
relation to the larger social world. 
Inspired by Bourdieu's work on the relation between symbolic power and 
identity, Norton (1995) used the term investment to capture "the socially and 
historically constructed relationship of [learners] to the target language and their 
sometimes ambivalent desire to leam and practice it" (p. 17). For Norton, the notion 
of investment is not the same as instrumental motivation in that instrumental 
motivation presupposes a "unitary, fixed, and ahistorical language learner" and is "a 
fixed personality trait" (p. 17). Addressing the complex social use of language, 
Norton suggested that learners' investment in the language is also an investment in 
their identity, through the attainment of increased cultural capital and thus the 
enhanced sense of self: 
[I]f learners invest in a second language, they do so 
with the understanding that they will acquire a wider 
range of symbolic and material resources, which will in 
turn increase the value of their cultural capital. Learners 
will expect or hope to have a good return of that 
investment—a return that will give them access to 
hitherto unattainable resources. (p. 17) 
When people speak, they are at the same time "organizing and reorganizing 
who they are and how they relate to the social world" (p. 18). From the 
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poststructuralists' perspective, the possibilities to speak has to be understood with 
reference to social relations of power, which accounts for the dynamic nature of 
identities that language learners have. 
2.4 Language and Identity 
Language learning engages the identities of learners 
because language itself is not only a linguistic system of 
signs and symbols; it is also a complex social practice 
in which the value and meaning ascribed to an utterance 
are determined in part by the value and meaning 
ascribed to the person who speaks. Likewise, how a 
language learner interprets or constructs a written text 
requires an ongoing negotiation among historical 
understandings, contemporary realities, and future 
desires. (Norton & Toohey, 2002, p. 115) 
As reiterated above, power relations should be taken into consideration when 
examining language and identity in society, as language is not a set of self-
containing signs and symbols but better understood as a social practice under the 
influence of different contextual factors. Language is associated with symbolic 
power (Bourdieu, 1991) and can be used for constructing the Self and the Other 
(Baktin, 1981). As suggested by Blackledge (2004), language can be a cultural 
marker as exemplified in Northern England, where "those immigrants who lacked a 
good level of English were marginalized as those causing social unrest" (p. 77). The 
relationship between language and national identity was also explored in the case of 
"Americanization" movement, which advocated that proficiency in English was 
required in order to be a good American, and language and literary tests for 
immigrants were introduced. Similarly, naturalization of immigrants as British 
citizens requires a sufficient knowledge of the English, Welsh or Scottish Gaelic 
language. As a language is linked to cultural and national identity, "the symbolic 
status of a language can create identity and discontinuity" (p. 71). Those who speak 
a minority language are likely to be marginalized. 
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People may choose a language variety to negotiate their identity. According 
to Zuengler (1989)，learners select a linguistic model according to status and 
solidarity criteria, and they may have linguistic identity groups as well as personal 
identity groups. Pavlenko & Piller (2001) suggested that some may just learn a 
second language to the extent that it allows them to be proficient. They may wish to 
preserve their way of life and not adopt new ways of being in the world. 
The use of interlanguage can also be a way to reflect speakers' preferred 
identity, with the aid of social marking. The use of a social marker in a person's 
speech can "signal the influence of a particular social or social psychological state, 
such as feeling and identity" (Zuengler, 1988，p. 33). Zuengler (1989) asked native 
Greek and Spanish-speaking subjects to respond to an Anglo speaker in English, 
who made remarks threatening to their ethnic identity. She concluded that those who 
strongly identified with their ethnic group defended their ethnic solidarity by 
"making their IL phonologically distinctive from that of the Anglo interlocutors" 
while the others tended to maintain distinctiveness from their ethnic group by 
"making their speech more like that of the Anglo interlocutor" (p. 6). In other words, 
the participants' group affiliation influenced their interlanguage pronunciation. As 
found by Zuengler and Berkowitz (1990), the speakers' perception of the listeners' 
ethnic affiliation can also affect the speakers' pronunciation. 
2.4.1 Code Switching 
According to The encyclopedia of language and linguistics, code switching 
refers to "the juxtaposition of elements from two (or more) languages or dialects" 
(McCormick, 1994, p. 581). However, due to the different understandings of the 
semantic scope of the terms, some scholars may replace "code switching" by "code-
mixing." Both of the terms signify the type of code juxtaposition which involves 
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whole conversational turns/ chucks within a turn; whole sentences or clauses/ whole 
clause constituents, with high density of switching (McCormick, 1994). 
Pavlenko and Filler (2001) suggested that some speakers may choose to use a 
language they perceive to be more valued and associated with power. They may 
code-mix by using many loan words of such a language variety. But this kind of 
code-mixing may be restricted and speakers may go for "linguistic purism" (p. 35) if 
the local language is more valued. Also, as suggested by Pennington (1998), code 
switching might be viewed as "linguistic innovation, chaotic language behavior, 
linguistic entrepreneurship for expressing a host of things foreign, and a sign of the 
bilingual expressing, and alternating between, metaphorical experiences" (p. 14) in 
the context of Hong Kong. 
Gibbons (1987) found that code switching was a Hong Kong wide 
phenomenon, especially among educated Hong Kong Chinese. Though English was 
highly valued in Hong Kong especially in the business and education sectors, the use 
of it for intraethnic communication was generally disapproved, and was viewed as a 
betrayal of the Cantonese speaker's ethnolinguistic identity (Fu, 1987; Li, 1998 & 
1999; Luke, 1998). Recent studies have showed that code switching of English and 
Cantonese served as an identity marker for Hong Kongers (Lai, 2001 & 2005) and 
young people, in particular (Lai, 2001; Jackson, 2002a). 
2.5 Language, Identity and Culture 
As discussed in Sections 2.2 and 2.3, social contexts are crucial to 
understanding the intertwining relations between language and identity. To 
understand how and why a particular social context is influential, culture should be 
taken into consideration. Language socialization refers to "the process whereby 
children and other novices are socialized through language, part of such socialization 
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being a socialization to use language meaningfully, appropriately and effectively" 
(Ochs, 1996, p. 408). From this point of view, socialization agents like schools and 
family can influence a child or a language learner's language use and language 
attitudes; they can also impact on the shaping of an individual's self construal. 
Stressing the importance of language socialization in identity construction, 
Ochs (1996) defined culture as "a set of socially recognized and organized practices 
and theories for acting, feeling, and knowing along with their material and 
institutional products, associated with membership in a social group" (p. 407). In 
particular, social acts and stances involved in speech are culturally based. A social 
act refers to "socially recognized, goal-directed behavior," while stance "a display of 
a socially recognized point of view or attitude" (Ochs, 2005, p. 79). These stances 
and acts are encoded by linguistic construction and, therefore, social identity is not 
usually explicitly encoded by language. Rather it is a social meaning inferred by the 
stances and acts (Ochs, 2005). Therefore, a background of shared knowledge is 
needed to understand the social identity one may try to convey, whether consciously 
or not. Ochs (2005) suggested that several conditions are necessary for a particular 
social identity to take hold in a social interaction: 
(a) whether the speaker and other interlocutors share 
cultural and linguistic conventions for constructing 
particular acts and stances; (b) whether the speaker and 
other interlocutors share economic, political, or other 
social histories and conventions that associate those acts 
and stances with the particular social identity a speaker 
is trying to protect; and (c) whether other interlocutors 
are able and willing or are otherwise constrained to 
ratify the speaker's claim to that identity. (p. 80) 
It can be inferred that mutual understanding of linguistic, cultural and 
sociohistorical conventions is crucial for particular stances to be displayed 
effectively among interlocutors. As speakers of a linguistic community are not 
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homogenous and neither of their language practices is related to identity construction, 
they do not necessarily act out the socially recognized stances; instead, as Ochs 
(1996) suggested, speakers may vary which stances they display and thus build 
different sorts of social identities. In particular, Japanese women may choose to 
display stances like hesitancy and delicacy when interacting with interlocutors. 
Pavlenko and Blackledge (2004) also pointed out that people may code-mix to 
"negotiate a change in social distance" (p. 9). Code-mixing can narrow the social 
distance if its use is related to solidarity, and increase the distance if it is related to 
power differentiation. As Hall (2002) suggested, people are always carriers and 
agents of culture in communication. In other words, we are shaped by and can also 
shape a culture with the use of language. Therefore, language use and language users 
are never culture-free. 
2.6 Attitude, Motivation and Willingness to Communicate (WTC) 
2.6.1 Attitude 
Language attitudes are used to describe the affective feelings derived from a 
language variety. In the International Encyclopedia of Linguistics, Giles (2000) 
explained: 
[o]ur views of others—including their supposed beliefs, 
capabilities, and social attributes~can be determined in 
part by inferences derived from our perception of their 
speech characteristics and language varieties. Indeed, 
our overt responses and communications to speakers, as 
well as important social decisions regarding their 
prospects and welfare, can be mediated by our so-called 
"language attitudes." (p. 388) 
Language attitudes affect not only our perception of others, but also our self-
presentation, as we try to "shape others' reactions to us, and their attributes of us" 
(Giles, 2000, p. 388). Therefore, people may make use of "different speech styles, 
dialects, Creoles, and second languages in various contexts and phases of our lives" 
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(p. 388). In view of this, language attitudes, which are impacted by different 
socializing agents in a particular context, should be taken into consideration when 
exploring the intertwining relationship between language and identity. 
Gardner and Lambert (1972) suggested that an individual's attitude toward a 
particular language community could affect his or her motivation. Lambert's (1967， 
1974) social psychological model proposed that aptitude, attitudes, orientation, and 
motivation promote the development of bilingual proficiency which can influence 
one's self-identity. Gardner and Smythe (1975) hypothesized a model based on 
Lambert's complementing it with a consideration of the differences between formal 
and informal language learning contexts. The later, evolved model, known as the 
socioeducational model (Gardner, 1985, 2000)，highlighted six constructs: language 
aptitude, attitudes toward the learning situation, integrativeness, motivation, 
language anxiety and language achievement. Clement (1980) also suggested a social 
context model similar to Gardner's, but the focus was given to the linguistic aspect 
of community, which is the distinction between unicultural and multicultural 
communities. 
What the above social psychological perspectives failed to capture was the 
significance of the social context. In particular, the perception of the "minor group" 
by the "major group" could affect a learner's attitude and thus motivation in SLA 
(Schmid & Bot，2004). Besides, Larsen-Freeman and Long (1991) found that 
"dominant L2 setting in North America showed strong correlations between positive 
attitudes toward speakers of the L2 (English) and L2 achievement," but Chihara and 
Oiler (1978) and Cooper and Fishman (1977) found that the correlation was weak or 
non-existent in external L2 settings. Therefore, a learner's attitude and motivation, 
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and also his or her shaping of identity through a language, must also consider a 
societal perspective. 
The use of code-switching may also suggest one's attitude towards a code 
and a group of interlocutors. Based on the communication accommodation theory 
(CAT), three main communicative strategies, namely convergence, divergence and 
maintenance, were proposed (Bourhis, Geledi & Sachdev, 2007). Convergence refers 
to an adaptation to become "more similar to [the] interlocutor's behavior," while 
divergence a change of communicative behaviors to become "less similar to [the] 
interlocutor's behavior" (p. 37). Language maintenance involves "non-convergence" 
but sustenance of "one's personal or own group language use" (p. 37). It was 
suggested that the use of divergence and maintenance tend to express interpersonal 
dislike and/ or group affirmation and differentiation (Bourhis, 1985; Bourhis, Giles 
& Lambert, 1975; Street, 1982). Byrne (1969) also argued that interlocutors start to 
like each other more when they their speech style become more similar. The use of 
convergence may suggest an intention to emphasize similarities between 
interlocutors (Coupland, Coupland, Giles, & Henwood, 1988; Janssen & Murachver， 
2004). 
2.6.2 Motivation 
2.6.2.1 Social Psychological Perspective 
In the 1990s，the majority of L2 motivational research followed the social 
psychological approach and focused on examining the relationship between learner 
characteristics and learning outcome (Domyei, 2003). In the early formulation of L2 
motivation, Gardner and Lambert (1972) identified two orientations, which have 
been widely adopted in SLA studies: the integrative orientation and the instrumental 
orientation. The former one refers to "a desire to be like representative members of 
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the 'other' language community, and to become associated, at least vicariously, with 
that other community" while the latter one "a desire to gain social recognition or 
economic advantage through knowledge of a foreign language" (p. 14). The L2 
motivation research at that time made a wide use of rating scales devised for 
measuring attitudes and was largely quantitative and product-oriented in nature 
(Domyei, 2001). 
Gardner and Lambert (1972) proposed that individuals with an integrative 
orientation would demonstrate greater motivational effort to leam an L2 and achieve 
greater L2 competence. Gardner (1985) also suggested that students' attitudes 
toward the specific language group can influence how successful they will be in 
integrating with different aspects of that language. 
2.6.2.2 Sociocultural Perspective 
As Clement and Kruidenier (1983) noted, the influence of social context 
contributed to the definitional problem of the integrative orientation. Taking the 
social psychological approach, some studies found that the two motivational 
orientations did not necessarily show a clear distinction in the competence (Chihara 
& Oller，1978; Gardner & Lambert, 1972; Lukmani, 1972; Oiler, Hudson & Liu， 
1977). Also, the definition of integrative orientation was questioned in monolingual 
society, where the exposure to L2 community was not generally applicable. Clement 
and Kruidenier's (1983) study of orientations in French and English high school 
students of Spanish, English, and French suggested that the integrative orientation 
existed only in multilingual places among members of a dominate group. From a 
sociocultural perspective, contextualization was found to be crucial for 
understanding the integrative orientation and the developmental changes in 
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motivation that a L2 learner might have, which the traditional "product-oriented" 
social psychological approach failed to demonstrate. 
Domyei (2003) noted that, in order to capture the "temporal variation," a 
"process-oriented" approach was needed to account for the "ongoing changes of 
motivation over time" (p. 17), which might be subject to contextual factors. 
Therefore, traditional quantitative methodologies have been complemented by 
qualitative approaches, which include in-depth interviews or case studies, to "explore 
the internal dynamics of the intricate and multilevel construct of student motivation" 
(Domyei, 2001, p. 49). Viewing integrative orientation with the international use of 
English, Domyei (2003) suggested that in the absence of a salient L2 group, in 
particular in EFL contexts, the identification could be generalized to the "cultural 
and intellectual values associated with the language, as well as to the L2 actual se l f 
(P. 6). 
Since English is the language of globalization in today's world, Ryan (2006) 
found that the "cultural loading" (p. 31) of the language might be linked to the 
orientation of L2 learning in EFL contexts. As Amett (2002) acknowledged, young 
people growing up in the present world, who have had much more exposure to 
global or Western notions than the older generation, might develop a global identity 
in addition to their local identity. Such a global identity may create "a sense of 
belonging to a worldwide culture" (p. 4). 
In fact, Lamb (2004) suggested that English might be associated with “a 
spreading international culture" including "business, technological innovation, 
consumer values, democracy, world travel, and the multifarious icons of fashion, 
sport and music" (p. 5). McClelland (2000), who studied language learning in Japan, 
also found the need to redefine "integrativeness" to be an "integration with the 
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global world rather than assimilation with native speakers (p. 109). Therefore, EFL 
learners might be motivated to leam English as an additional language based on its 
connection to the worldwide culture, and not necessarily the integrativeness to a 
particular English speaking group. As Ryan (2006) suggested, efforts to leam 
English should not be seen as merely "attempts to improve a skill" but "an essential 
part of establishing one's own identity within an evolving community" (p. 34). 
2.6.3 Willingness to Communicate (WTC) 
Learning characteristics, in particular willingness to communicate (WTC), 
can affect a learner's L2 motivation. WTC was first examined in LI learners by 
Maclntyre and his associates (Maclntyre, 1994; Maclntyre, Babin, & Clement, 1999). 
Maclntyre et al. (1998) defined L2 WTC as the individual's "readiness to enter into 
discourse at a particular time with a specific person or persons, using a L2" (p. 547). 
The construct was composed of variables including "linguistic self-confidence; the 
desire to affiliate with a person; interpersonal motivation; intergroup attitudes, 
motivation, and climate; parameters of the social situation; communicative 
competence and experience; and various personality traits" (p. 208). While WTC has 
been considered as a stable personality trait, Clement, Noels, and Maclntyre (2007) 
view it as "a situationally-determined volitional choice to speak at a particular time 
with a specific person or group" (p. 58), which highlights the importance of 
contextualization in the understanding of WTC. 
Among the variables, communication anxiety and perceived communication 
competence were found to be the strongest predicators of WTC (Clement, Baker, & 
Maclntyre, 2003). The former was found to be closely related to language anxiety, 
which refers to "the worry and negative emotional reaction aroused when learning or 
using a second a language" (Domyei, 2005, p. 199). Maclntyre and Gardner (1991) 
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found that the less anxious students were able to leam better and were more willing 
to answer questions in class, and interact with speakers of the target language. 
However, learners with a high level of anxiety suffered from "difficulties in 
comprehension due to short-term memory loss and in language production due to 
difficulties in long-term memory retrieval" (p. 22). Also, as Ehrman (1996) 
suggested, anxiety was related to fear of failure and "a perceived threat to his or her 
sense of security or self esteem" that "low motivation or intense anxiety interferes 
with [students'] ability to use their skills and abilities" (p. 137-138). Therefore, 
anxiety could result in a poor perceived ability in L2 that learners reduce the use of 
L2 and avoid L2 use opportunities. 
One's perceived competence could override one's actual competence in 
communication situations (Maclntyre, 2003). According to Pellegrino (2005), other 
socio-psychological factors that could play a role in L2 learners include self-efficacy, 
which is “belief in their own ability to perform tasks successfully" and self-esteem, 
"their perception of themselves as worthy individuals of status and intelligence" (p. 
88). Foss and Reitzel (1988) suggested that learners with positive attitudes towards 
their own ability of L2 use tended to increase L2 production. In contrast, language 
learners with lower self-efficacy might regard not communicating in L2 as more 
rewarding, if they believed that their abilities in it was too poor. Ehrman (1996) also 
highlighted the importance of enhanced self-efficacy in increased motivation in L2, 
as a higher perceived ability in a L2 would mean a greater willingness to take part in 
L2 communication. Therefore, individuals' psychology should also be taken into 
consideration when examining their L2 motivation. 
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2.7 Language Use and Cultural Identity in Hong Kong 
2.7.1 Political and Sociolinguistic Background of Hong Kong 
Recognition of the political and sociolinguistic background of Hong Kong is 
crucial to understanding the cultural identity and language choices of people in a 
contemporary Hong Kong context. Hong Kong has been a special administrative 
region of the People's Republic of China since July 1997，when it ceased to be a 
colony of Britain and the handover of sovereignty took place. As Wright (1996) 
suggested, before the handover, Hong Kong was a society in "diglossic situation, 
with English as the H [high] and Cantonese as the L [low] language" (p. 109) and 
English was needed for Cantonese speakers "not to be cut off from the power elites, 
both political and economic" (p. 109). Though Hong Kong was in a diglossic 
situation, Fu (1987), Yu and Atkinson (1988), Yau (1989) and So (1992) noted that 
English was a foreign language more than a second language for the majority of 
people in Hong Kong, as Hong Kong was predominately a Cantonese speaking 
community. Bacon-Shone and Bolton (1998) suggested that the knowledge of 
English in the general population in Hong Kong expanded greatly during the 1980s 
and 1990s. There was a "dramatic change" in the linguistic profile of the society, 
including "more reported use of English" (Bolton, 2000, p. 275). 
According to Pierson (1994)，English was a language for the formal 
institutions of government, education and business, while Cantonese was used by the 
majority of the Hong Kong people in family and social life. As noted by Johnson 
(1994)，few of the secondary schools that claimed to be English medium institutions 
provided total immersion in the English based education system, and the majority of 
schools used both Cantonese and English in "a mixed code practice of teaching" (p. 
187). Putonghua, in the colonial period of Hong Kong, was only used by a minority 
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group of people and was primarily elective courses incorporated as part of 
extracurricular activities in local primary and secondary schools (Lai, 2001). 
After the handover of Hong Kong, the diglossic situation was impacted by 
the emergence of Putonghua, the national language of China. The Chinese 
government promoted both Putonghua and the written forms of simplified Chinese 
characters (Bolton, 2000) and Putonghua was formally introduced to Hong Kong by 
the policy of "Biliteralism and Trilingualism" in the chief executive's policy address 
in October 1997 (Lai, 2005). A significant implementation in relation to this goal 
was the assignment of Putonghua as a core subject beginning at Primary One and 
Secondary one and an elective subject for the HKCE examination in 1998 (Lai, 
2001). 
In addition, two months after the handover, the mandatory Mother Tongue 
Education Policy was introduced for foundational education from Primary 1 to 
Secondary 3，as a gesture of decolonization. Secondary schools could apply to revert 
to English medium instruction from Secondary four to Secondary seven, and many 
of them did so because of parental pressure (Lai, 2005). Though mother tongue 
education was also advocated in the colonial period, the enforcement was never as 
strong as that in postcolonial society (Lai, 2005). 
Cantonese, suggested by Bolton (2000)，is a “mere regional dialect" in China, 
but enjoys a "pre-eminent position, not only in intimate domains [...] but also in 
employment, public life, social activities, and even in official and semi official 
domains" (p. 271). Since Cantonese is also the dominant language in the local 
culture, it is considered "the language of Hong Kong" (p. 271). As Wright (1996) 
suggested, two H languages, namely English and Putonghua, would be in 
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competition while Cantonese the L language remains the main language of people in 
this postcolonial context: 
Mandarin is evolving into a more powerful position 
politically but the difficulties of becoming literate in it 
compared to English confuse the issue; English has lost 
its political ascendancy but retains the advantages of 
being the lingual franca of much international 
commerce, of being the medium of many exchanges in 
the new global information society as well as being 
reasonably easy to acquire. [...] Cantonese is not 
simply the language of private life and small enterprises; 
it is also the language of the arts. (p. 112) 
As the language repertoire has become more complicated in present day 
Hong Kong, cultural identity and language choice need to be reexamined within this 
complex, evolving context. The power struggle related to the three languages must 
be considered in terms of how it affects the way people position and reposition 
themselves in various settings and situations. 
2.7.2 Surveys of Cultural Identity in Hong Kong 
Brewer (1999) investigated the cultural identity labels Hong Kong people 
preferred in the following periods: from 1985 to 1995, from 1995 to 1997 and after 
1997. Drawing on the optimal distinctiveness theory of group identification, Brewer 
(1999) proposed that individuals would adopt a label that satisfies their need for 
inclusion and assimilation with in-group members and the need for differentiation 
from out-group members: 
[individuals will select group identities that are 
inclusive enough that they have a sense of being part of 
a larger collective but exclusive enough that they 
provide some basis for distinctiveness from others. 
Equilibrium is maintained by correcting for deviations 
from optimality. (p. 188) 
Based on data collected by longitudinal surveys that were part of the Hong 
Kong Transition Project, Brewer (1999) found that many Hong Kong people 
The Cultural Identities and Language Choices 27 
identified themselves as Hong Kongers or Hong Kong Chinese from 1985 to 1995. 
The Hong Konger label was considered a compound identity defined by both 
regional and ethnic identity, while the Hong Kong Chinese identity was a nested 
dual identity, with the Hong Konger identity being the superordinate social category 
and Chinese ethnic identity the subordinate. Chinese ethnic identity was considered 
“a basis for differentiation from Western identity but not [...] a basis for assimilation 
to traditional Chinese culture" (p. 192). Also, according to Hong et al. (1999)，people 
who labeled themselves as Hong Kongers or Hong Kong Chinese tended to show 
preferential favour to a Hong Konger over a Mainlander in terms of responsibility 
and morality. 
In the period of identity transition from 1995 to 1997，data from the Hong 
Kong Transition Project surveys showed that there was a marked reduction in the 
nested dual identity and an increase in both Hong Konger and primarily Chinese 
self-categorization. Brewer (1999) suggested this change as a conflict between 
taking Hong Kong identity as the unique, superordinate identity and Chinese as the 
superordinate identity with Hong Kong being the distinctive subgroup identification. 
Near the handover of Hong Kong to China, people defined themselves in terms of 
otherness. The meaning of the unique Hong Kong identity was "no longer defined in 
terms of its distinctiveness from Western culture and values but in terms of its 
distinctiveness from the rest in China" (p. 193). 
Brewer (1999) speculated that Hong Kong people who continued to identify 
themselves more as Hong Kongers after 1997 would look for "acknowledgment of 
Hong Kong's unique position and special contribution to China's economy and 
culture" (p. 196). Chinese-identified Hong Kongers would be aware of "policies and 
practices that symbolize acceptance and inclusion vis-a-vis Mainland China" (p. 
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196). She also proposed that changes in political structure could create changes in 
the context in which cultural identities were subject to reexamination for their 
meaning. Therefore, people's cultural identity can be highly influenced by the 
change of sociopolitical environment in postcolonial Hong Kong. 
Brewer hypothesized that changes in the sociopolitical environment might 
play a key role in people's cultural identity shaping. This echoed what was suggested 
by Lau (1997), who conducted a series of questionnaire surveys from 1985 to 1995 
asking the participants whether they identified themselves as "Hongkongese," 
"Chinese," "both" or "neither." Throughout the study, more participants identified 
themselves as Hongkongese than Chinese. Those who identified themselves as 
Hongkongese and Chinese were found to share "values that were typically Chinese" 
(p. 10) in 1994, such as respecting Chinese moral values, performing filial duties to 
parents. Also, in 1985, it was found that Hong Kong Chinese's identification with 
China was mainly in “the ethno-cultural sense" (p. 15); their identification dropped 
when "attention was shifted to identification with the People's Republic and the 
Mainland Chinese" (p. 15). 
Lau (1997) also proposed that a preference for a Hong Kong Chinese identity 
label did not mean that the individual is reinforcing or denying his or her Chinese 
identity. Yet, it was predicted that Hong Kong Chinese would be more likely to 
identify with the People's Republic of China. Some factors were suggested by the 
researcher to support his prediction: 
After 1997，several factors might work to strengthen 
identification with the Chinese nation, and possible even 
with the Chinese state, among the Hong Kong Chinese: 
the inexorable fact that Hong Kong is politically part of 
China, the growing military power and international 
status of China, increasing economic interdependency 
between Hong Kong and the mainland, the 
modernization of China, the increasing impact of China's 
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development on Hong Kong, the propagation of 
nationalist values in Hong Kong, and the strengthening 
of social and cultural ties between the people in both 
places. (p. 27) 
Schack and Schack (2005) conducted a post-transition study on perceptions 
of cultural identity in Hong Kong in 1999, recruiting twenty-five local Chinese 
students and twenty-five local Chinese employees aged between 19 and 50 as 
participants. The study looked into people's ingroup and outgroup representations, 
self-categorizations and the willingness to assimilate in the sociocultural 
environment. The university students and over half of the employees had a 
bachelor's or master's degree. Data were collected by means of structure-
dimensional analysis (SDA), interviews and questionnaires. It was found that the 
feature dimension of Confucian values served as a significant basis in the ingroup 
structure of Hong Kongers, which enabled them to avoid identifying with Mainland 
Chinese directly. The feature dimension of modernity was found to distinguish 
Hongkongers from Mainland Chinese and at the same time maintain positive 
relations of Hongkongers to the group of Westerners. The degree of westernization 
also helped to stabilize the multiple group identity but allowed a positive inclusion of 
the Mainland Chinese in the Hong Konger ingroup within the ingroup of East Asians. 
Also, the Hongkongers were the group least willing to be assimilated. 
Based on the study, Schack and Schack (2005) suggested that "further 
modernization in China should lead to increasing inclusion on the dimension (level) 
of modernity between Hong Kongers and Mainland Chinese" (p. 134) and both 
Confucian values and modernity are two dimensions that permit "a positive 
identification of Hong Kongers and Mainland Chinese" (p. 134). In order to 
understand how people shape or reshape their cultural identity in relation to 
Mainland China in postcolonial Hong Kong, both Brewer (1999) and Lau (1997) 
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suggested that changes in the sociopolitical and sociocultural environment should be 
taken into consideration. In particular, recent technological advancements in 
spacecraft accomplished by Mainland China may contribute to its perceived 
modernity level, and this may lead more Hong Kong people to identify with China. 
2.7.3 Empirical Studies of Cultural Identity and Language Attitudes in Hong 
Kong 
Cultural identity and language choice have been investigated in Hong Kong. 
Before the change of sovereignty of Hong Kong to China in 1997，researchers' 
interest mainly focused on Hong Kong people's attitudes towards Cantonese and 
English and their influence on people's cultural identity formation. People's 
perception of English suggested that their acceptance of the language increased 
gradually as the handover of Hong Kong to China approached. 
2.7.3.1 Cultural Identity and Language Attitudes towards the Use of English 
Pierson, Fu and Lee (1980) investigated Hong Kong secondary school 
students' language attitudes using questionnaires with a 4-point Likert scale. They 
found that the Hong Kong students considered the use of English as a threat to their 
cultural identity, but replication studies Pennington and Yue (1994) and Axler, Yang 
and Stevens (1998) suggested that students showed a more neutral view towards 
English and did not view it as a threat to their ethnolinguistic identity. Also, English 
was deemed as an international language by the participants. 
Tong, Hong, Lee, & Chiu (1999) studied the relationship between social 
identity and attitudes towards code switching in a conversation between a Mainland 
Chinese and a Hong Kong person using an audiotape and a questionnaire. The 
findings suggested that the university participants who claimed a primarily Hong 
Konger identity recommended “an earlier age for learning English than for learning 
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Putonghua" (p. 291). It provided an indication of their resistance to being integrated 
into a Mainland Chinese group by showing a preference for English. 
Studies after the Handover, in particular Lai (2001 & 2005), showed an even 
more active role played by English in Hong Kong people's cultural identity. Lai 
(2001) investigated the attitudes of 134 middle-class and working-class students 
towards Cantonese, Putonghua and English in Hong Kong. Data collection was 
achieved by a questionnaire with a 4-point Likert scale, in which the senior 
secondary school students rated statements about their language use. Lai (2005) 
looked at the language attitudes of 1048 Form Four secondary school students 
towards Cantonese, English and Putonghua in postcolonial Hong Kong. Data 
collection was achieved by a questionnaire survey, complemented by a matched 
guise test and group interviews. In these two empirical studies, English was found to 
be a marker of Hong Kong identity. Chan (2002) suggested that English is a 
linguistic habitus and has become a way of life that involves the shaping of the 
identity of Hong Kong students. In other words, English played a role in the 
collective identity of Hong Kong people in the postcolonial context. 
Li (1997) looked into the practices of English name adoption carried out by 
Hong Kong Chinese. Questionnaires were used to collect data from respondents 
from the education and business sectors. The findings suggested that English names 
were not associated with a loss of Chinese identity but a signifier of a young Hong 
Kong Chinese bicultural identity. While the majority of the participants seemed to 
have "little or no concern about the loss of Chinese identity" (p. 508) by English 
name adoption, some resisted such a practice indicating that it would make them 
"feel un-Chinese" (p. 508). 
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Though Hong Kong people generally accepted English as found in the above 
studies, there existed different attitudes towards the RP (Received Pronunciation) 
and the Hong Kong accented English. Bolton and Kwok (1990) investigated Hong 
Kong University students' reaction to the RP and Hong Kong accent using a verbal 
guise questionnaire and suggested that Hong Kong accent was linked to a "Hong 
Kong bilingual" identity, (p. 170). However, Luke (1998) pointed out that the 
evidence was not significant enough to support the view that Hong Kong Chinese 
learners of English showed a favorable attitude toward the Hong Kong accented 
English. In his study, Luke (1998) investigated the reaction of Secondary Three 
students to the RP accent of a native English speaker and a local person who spoke 
English with a Cantonese accent and found that the participants preferred the RP 
speaker. He speculated that the accent was stigmatised because of the students' 
association of native English accent to its useful symbolic capital. 
2.7.3.2 Cultural Identity and Language Attitudes towards the Use of Cantonese 
Cantonese, as the mother tongue of most Hong Kong people, has been found 
to play a key role in their identity, mainly due to affective reasons as noted in Lai 
(2001 & 2005). In fact, Cantonese has been an important marker of Hong Kong 
identity both before and after the change of sovereignty (Gibbons, 1987; Richards, 
1998; Lai, 2001 & 2005). 
Lai's (2005) study found that among the three languages (Cantonese, 
English and Putonghua) in postcolonial Hong Kong, Cantonese was valued the most 
for integrative reasons. It was also rated the highest on traits of solidarity. The 
findings suggested that it had become an even more prominent marker of Hong 
Kong identity in the postcolonial context, as people have been eager to embrace a 
marker that distinguishes themselves from Mainland Chinese. The role of Cantonese 
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in the Hong Kong identity was also stressed in Lai's (2001) study, in which both the 
middle-class and working-class groups were found to associate Cantonese with that 
identity. The working-class participants showed an even stronger Hong Kong 
identity than the middle-class participants, probably because of their fear of being 
assimilated with the newly arrived group from Mainland China, which has a closer 
socialeconomic status. 
The relationship between Cantonese and Hong Kong identity was also 
explored by l o n g et al. (1999). In their experimental study, when a Hong Kong 
speaker switched to Putonghua to talk to the Putonghua speaker, he was devalued 
more by the participants who claimed a Hong Kong identity than by those with a 
Chinese identity. The study suggested that "Hong Kong people with a strong 
Hongkonger identity expected other Hong Kong people to use Cantonese (the 
intergroup language) to communicate with Mainland Chinese" (p. 291) so as to 
maintain the distinctiveness of the Hong Konger identity. From the above studies, it 
can be found that Cantonese has been linked to the Hong Kong identity, due to 
affective reasons and the participants' desire to maintain in-group solidarity. 
2.7.3.3 Cultural Identity and Language Attitudes towards the Use of Cantonese-
English Code-mixing 
Gibbons (1987) investigated the mixed code commonly used at Hong Kong 
University and found code-mixing a Hong Kong-wide language phenomenon, 
especially among educated Hong Kong Chinese. The study also suggested that a mix 
of Cantonese and English was used partly because Cantonese was perceived as a 
marker of group and ethnic identity and English alone was not appropriate for 
intraethnic communication in Hong Kong. Therefore, code-mixing allowed speakers 
to use Cantonese and English in the same speech. 
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Motivations for code-mixing were usually categorized as two types: 
expedient and orientational code-mixing, notions introduced by Luke (1998). 
Expedient mixing refers to “the type of language mixing in which expedience and 
pragmatic needs are the primary motivations" while orientation mixing "the type of 
language mixing in which identification with the better educated and a western 
outlook are the primary motivation" (p. 149). Li (2000) categorized code-mixing in 
Hong Kong into four motivations: euphemism, specificity, bilingual punning and 
principle of economy. With reference to these motivations, Li (2000) viewed code-
mixing as an important way to achieve different communicative purposes. Since 
English was not considered appropriate in intraethnic communication in Hong Kong, 
the sprinkling of English in code-mixing could be seen as a way to exhibit Hong 
Kongers' bilingual and bicultural identity. 
Lai (2001) also suggested that code-mixing was considered a marker of Hong 
Konger identity. In her study, working class secondary school students were found to 
view the use of Cantonese-English code-mixing as part of Hong Konger identity 
more than the middle class students. With reference to these studies, code-mixing 
was found to be a prominent marker of Hong Konger identity, stressing not only the 
regional but also the bicultural identities of young people in Hong Kong. 
2.7.3.4 Cultural Identity and Language Attitudes towards the Use of Putonghua 
In Tong et al. (1999)'s study, which was conducted shortly before the 
handover of Hong Kong to China, Putonghua was associated with the Mainland 
Chinese and the participants who claimed a Chinese identity evaluated the Hong 
Kong speaker more positively when he converged to the language of the Mainland 
Chinese interlocutor in the bilingual code switching context. The study also 
suggested that the participants who claimed a Hong Konger identity had a greater 
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tendency to avoid Putonghua and Mainland Chinese so as to defend their intergroup 
identity. 
Lau (1997) expected Putonghua to enjoy a favorable position after the 
handover, due to people's stronger national identity with China. However, this 
prediction was not supported in Lai (2005), which showed that Putonghua scored the 
lowest in instrumental and integrative orientations among the three languages in 
Hong Kong and in Lai (2001). Working class students were found to have a greater 
desire than the middle class students to use Cantonese-English code-mixing to 
establish their Hong Kong identity, so as to be distinctive from Putonghua-speaking 
Mainland Chinese. 
Lai (2005) found that Hong Kong people felt emotionally detached from 
Putonghua speakers and the instrumental motivation to leam Putonghua was not as 
high as that of Cantonese and English. This helped to explain why Putonghua had 
the lowest integrative and instrumental motivation among the three languages in 
postcolonial Hong Kong. However, under the policy of Trilingualism and 
Biliteralism in postcolonial Hong Kong, Lai (2005) speculated that over time 
Putonghua could prove to be a useful linguistic capital and a national language, 
which would then make it more acceptable to the public. Also, the future of 
Putonghua is optimistic as Hong Kong people were found to show "some signs of an 
accommodating attitude towards Putonghua" (p. 382). Some possible ways of 
motivating people to use and leam Putonghua include adopting Putonghua as an 
official language in schools, extending the language into the senior secondary 
curriculum as a core subject and an elective subject for HKCEE, and sending explicit 
messages to students about the importance of Putonghua as linguistic capital and the 
national language. Lai (2005) also suggested that celebrities can be used as examples 
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of good Putonghua speakers so as to strengthen the image of the prestigious and 
highly educated group (p. 381). These campaigns may help to promote nationalism 
and arouse people's interest to leam and use Putonghua. 
2.7.3.5 Specific Studies with English Majors in Hong Kong 
Jackson (2002a & 2002b) looked into the attitudes towards Cantonese, 
English and code-mixing of English majors in a bilingual university in Hong Kong 
and how socio-political events influenced their cultural identity formation. These 
qualitative studies complemented other quantitative studies by investigating the 
reasons behind Hong Kong people's language choice after the handover. 
Similar to many previous studies, most of the participants did not regard 
English as a threat to their Chinese identity, but were not comfortable using it with 
other Hong Kong speakers in informal, social situations. English played a limited 
role in their daily life and its use was largely limited to academic settings. English 
was highly acknowledged for its instrumental value, while Cantonese provided a 
strong cultural bond with other Hong Kongers. Also, code-mixing was found to be a 
marker of the participants' age group, which was evolving and complex (Jackson, 
2002a). The majority saw themselves as Hong Kong Chinese; the distinctiveness of 
their Hong Kong identity was acknowledged, along with their attachment to the 
larger group of Chinese (Jackson, 2002b). 
The investigation of identity triggers in Jackson (2002b) shed light on how 
the participants' cultural identity was constructed or reconstructed because of 
sociopolitical and sociocultural changes in Hong Kong, which correlated with 
Brewer (1999) and Lau's (1997) expectations. Some of the participants talked about 
sociopolitical events such as the incident in Tiananmen Square on June 4出，1989，and 
the Olympic Games in Australia in 2000 as factors that influenced their dynamic 
The Cultural Identities and Language Choices 37 
self-construal. Also, the handover of Hong Kong to China in 1997 and the 
application for passports were also social, political events that triggered the 
participants' reflection on their place in the world. In some cases, personal contacts 
with people from other cultures ignited the participants' review of their cultural 
identity as well. 
The study probed participants to develop rich and reflective accounts of 
identity and language use in context, which helped researchers to understand the 
participants' underlying social and psychological beliefs better. In this way, the 
interaction among the participants, the language and the changing context in Hong 
Kong could be investigated in more depth than is allowed in a large-scale survey. 
2.8 Summary 
This chapter presented different conceptualizations of language and identity 
by reviewing structuralist and poststructuralist notions. The relationship between 
language, identity and culture was also explored. Attitude, motivation and 
willingness to communicate (WTC) were then discussed by referring to social 
psychological and sociocultural perspectives. As context is important in 
investigations of language and identity, a detailed overview of language use and 
cultural identity in Hong Kong was provided as well. In particular, information was 
given about its sociolinguistic and political environment. Finally, the empirical 
studies on identity and language use were reviewed, with a focus on those involving 
English majors in Hong Kong. 
The Cultural Identities and Language Choices 38 
CHAPTER 3 METHODOLOGY 
3.1 Introduction 
This chapter describes the research design, participants, instrumentation, data 
collection and processing, and modes of data analysis employed in the present study. 
It also discusses research ethics and issues related to validity and reliability. The 
limitations of the methodology are also presented. 
3.2 Research Design 
The present study employed a descriptive qualitative multiple case study 
design to explore the cultural identity and language choices of English majors at the 
Chinese University of Hong Kong. Data were collected over a seven-month duration 
by means of semi-structured interviews, questionnaire surveys and autobiographical 
accounts of second language learning. 
Qualitative research methods were used to provide in-depth data for multiple 
case studies. A case study is "a design particularly suited to situations in which it is 
impossible to separate the phenomenon's variables from their context" (Merriam, 
1988，p. 29); Mackey and Gass (2005) defined it as a design for "rich 
contextualization that can shed light on the complexities of second language learning 
process" (p. 172). The present study adopted a multiple case study method, which 
“involves collecting and analyzing data from several cases and can be distinguished 
from the single case study that may have subunits or subcases embedded within" 
(Merriam, 1988，p. 40). It was selected for this study, as it can "strengthen the 
precision, the validity, and the stability of the findings" and are "a common strategy 
for enhancing the external validity or generalizability o f . . . findings" (p. 40). 
3.3 Participants 
3.3.1 Selection Criteria for the Focused Cases 
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From September 2005 to November 2005，the researcher taught a group of 
ten Year One English majors in her tutorial session for the course ENG 1500A: 
Aspects of English Study. After the course finished, the researcher continued to keep 
contact with the tutorial students. In May 2006, the students were invited to take part 
in the first phase of the study, which was a questionnaire survey. Eight out of the ten 
students finished the questionnaires and returned them to the researcher. The first 
interview was carried out in June, and six out of the eight respondents showed their 
willingness and interest to take part in the main study. 
Five out of the six students were chosen for the present study, as they shared 
similar demographic and language profiles. The selected participants were ethnic 
Chinese bom in Hong Kong, with Cantonese as their mother tongue and at least a C 
grade on the HKCE English (Syllabus B) and the HKAL Use of English. Also, they 
all came from English Medium Instruction (EMI) Secondary schools. Therefore, 
they had similar English proficiency levels. The participants also had Putonghua 
learning experience. 
All of the participants had brief travel experiences to Mainland China, East 
Asian countries such as Thailand, Japan and Korean, and English speaking countries 
like Canada, the United States and Britain. Four out of the five participants traveled 
to Mainland China with their family to visit relatives and stayed there within a week. 
They also took part in organized travel tours to the English speaking countries, 
ranging from five days to a week, either with their family or Hong Kong students. 
One of the participants had traveled to China and other places with her family on 
their own. Two of them had even spent time living in Canada as children, ranging 
from one year to three years. One of the participants had taken part in a summer 
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English course in Britain for a month, and one took part in a summer Putonghua 
course in Beijing for two weeks. 
3.3.2 Demographic and Language Background 
All of the participants were Hong Kong bom Cantonese-speaking Chinese 
who received EMI secondary schooling. Their results of the HKCEE English 
(Syllabus B) and the HKAL Use of English ranged from grade A to grade C. Their 
self-ratings on both Cantonese and English ranged from very good to good, while 
those on Putonghua from good to poor. All of them had travel experience to 
Mainland China and English speaking countries. 
Details about the participants' demographic and language background are 
shown in Table 3.1. 
Table 3.1 Profiles of Participants 
Pseudo-
nyms Benny Doris Maggie Vicky Wendy 
� Male Female Female Female Female 
Place of 
birth Hong Kong Hong Kong Hong Kong Hong Kong Hong Kong 
Mother Cantonese Cantonese Cantonese Cantonese Cantonese 
tongue 
Places Mother: bom , , 
parents Mother and in China and Pother and 
came father: bom in moved to tatlier: bom in 
from China and Hong Kong i n � d Mother and Mother and 
moved to early teens ^ ^ e d to father: bom in father: bom m 
Hong Kong in Hong Kong Hong Kong Hong Kong ‘ when small teens Father: 
Hong Kong 
Parents' Mother: Mother and Mother and Mother: Mother: 
education primary father: junior father: junior primary Form Five 
level school secondary secondary school 
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Father: 
Father: junior Father: senior University 
secondary secondary graduate 
Parents， Mother: 
j � b s Mother: Mother and Mother: Mother: secretary 
housewife father: self housewife housewife Father: 
Father: = 二 pather: Bus Father: Engjjsh 
security guard business station officer Engineer teacher m secondary 
school 
Parents' Mother: 
intercul- interact with � … 、，， 
tural M . Filipino Mother: none Mother: ‘ ‘ Mother: none � … , , ^ . interact with contact Mother and domestic r , iiiLcrdci wun father: helper in Father: supervisors at 
『二二 w-th interact with Cantonese f eract with work m ^nteract with foreigners in Japanese 
二 n e r s i n in Cantonese Father: f , n g l i s h， 
二 1 only interact with 二 — Father: 
Enghsh foreigners in ， e s e : interact with 
simpk Putonghua NETs 
English 
• Cantonese, ^ 
T very good • Cantonese， Language very good ^ . . ^ • Cantonese, varieties • Putonghua, • Cantonese, • Cantonese, ^ , very good spoken good good good • Putonghua’ � d self good • Putonghua， 
rating (on • English, • Putonghua, • Putonghua, poor 
a scale good poor poor * Imghsh， 
from good • E_sh， 
“very • Zhong • English, • English, very good 
good" to Shan Lung good good • French， 




r i o l • EMIin . EMI in • = i n . EMI in . EMI in 
attended ？ng Hong j^ong Hong Hong 
(EMI/ g Kong b Kong Kong 
CMI) 
Grade in ^ 
HKCEE L A A B A 
English 
(Syllabus J 
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Grade in 
HKAL 
Use of C C B C A 
English 
• Not much 
Exposure N ^ h 
to NET at • Lessons • Not much, • Not much • Lessons 
second- taught by except with NET 
ary NET during * from 
schooling every year lessons wimJNm Secondary every year Qneto 
Three 
• Not much 
�T ‘ L • Not much Intercul- . Some- • Notmuch • gxchange 
tural times • i^terae student • Some- • Not much, 
contact interact from times very little 
. � tion with tt 11 J . , with f . Holland as interact 
Mainland . ^ roommate, with . in summer , , Chinese ^ h a l f a year exchange , part-time : ‘ j ‘ . exchange r students in 
students in � class 
class 
• China, with • China, with • China, with • China, • Japan, with 
Travel family, a family, family, exchange family, 1 
experi- week within a within a program, 2 week 
ence week week weeks 
• Thailand, • USA, with 
with • China, • USA, with • Japan, with family, 2 
friends, 5 exchange family, family, 8 weeks 
days program, within a days 
with Hong week • China, with 
• Macau, Kong • Taiwan, family, a 
with students, 5 • Singapore, with few days 
friends, 2 days with friends, 5 
days family, days • Canada, 
• China, within a with 
• USA, with competi- week • Britain, family, two 
family, tion, with exchange weeks 
within a Hong • Korea, program, 
week Kong with with Hong 
classmates, family, Kong 
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Benny 
Benny was a male Hong Kong bom ethnic Chinese who received his 
secondary schooling in a band one EMI school, in which the Chinese subject was 
taught in Putonghua from Secondary One to Secondary Three and English was 
largely used in speech and publication. He was taught oral English by foreign 
exchange students every year. He scored C on both the HKCEE English (Syllabus B) 
and HKAL Use of English. He rated himself as good in Cantonese, English and 
Putonghua but poor in Zhongshan Longdao dialect, a dialect occasionally spoken by 
his parents and relatives. He did not have much interaction with people from other 
cultures. 
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Benny's parents only knew some simple English words and spoke 
Zhongshan Longdao dialect and Cantonese. His father was a security guard and 
interacted with foreign residents in simple English, while his mother a housewife. 
His parents stressed the importance of Putonghua and English in his career prospects, 
while his relatives emphasized his need to acquire the Zhongshan Longdao dialect, 
the dialect of his hometown. However, Benny resisted it and avoided using it in 
public places, though his parents sometimes spoke to him in that dialect. 
Benny identified himself as a Hong Konger; he emphasized he was bom and 
raised in the generation where Hong Kong was still a colony under British control. 
He traveled mostly in Asian places like Thailand, China and Macau, all of which 
were within a week. He approached the local people of these places and talked to 
them mostly in Cantonese or Putonghua. 
Doris 
Doris was bom in Hong Kong and received her secondary schooling in a 
band one EMI school, where she enjoyed total English immersion environment in an 
academic setting. However, she did not have much interaction with the NET (Native 
English-speaking Teacher) except during class. She scored A in the HKCEE English 
(Syllabus B) and C in the HKAL Use of English. She rated herself as good in 
Cantonese and English, but poor in Putonghua. She highly prized the instrumental 
use of the different language varieties, and she emphasized that she studied 
Putonghua and English largely because of her need for them in her future career, 
which she hoped would be business related. She was required to interact with 
foreigners in her summer part time job, but avoided interacting with exchange 
students in university. 
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Doris's mother moved from Mainland China to Hong Kong in her teens and 
her father was bom in Hong Kong. Her parents received junior secondary schooling 
and they were self-employed. They did not have any intercultural contact in their 
self-employed business, as they only dealt with local Hong Kong people in 
Cantonese. Her parents could speak Cantonese and a little bit of English; her mother 
also knew Putonghua. As described by Doris, her parents did not influence her 
language attitudes much，except that her mother believed having good English 
indicated that the person is clever. 
She first identified herself to be Hong Konger, but then Hong Kong Chinese 
after her Chinese trips in last summer during the study. Besides China, Doris has 
also been to places like Thailand, Britain and Japan. However, all of them were short 
trips of about a week long. She was usually accompanied by a local tour guide, and 
she did not have much interaction with the local people. 
Maggie 
Maggie received her secondary education in a band one EMI school, and her 
exposure to NETs was limited. However, she considered her school an ideal place 
for learning English, as all the written documents and spoken announcements were 
in English. She scored A in the HKCEE English (Syllabus B) and B on the HKAL 
Use of English. Maggie rated herself as good in Cantonese and English but poor in 
Putonghua. Different from Doris and Benny, Maggie emphasized her interest in 
language learning much more than her instrumental orientations to it, as expressed 
by her intention to leam more about the culture of the languages. In her hostel, she 
had a roommate from Holland for half a year, and she communicated with her in 
English. 
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Maggie's parents only knew some simple English words and tried to avoid 
the language at home. Her elder sister, a former English major, was now an English 
teacher in secondary school. Maggie believed that she had cultivated her interest and 
motivation to leam and use English well. Maggie's parents spoke Cantonese and did 
not know Putonghua, a language they associated with Mainland Chinese with poor 
conducts. 
Maggie identified herself as Chinese and felt ashamed that she was not able 
to communicate with the local people in Putonghua in her trips in Mainland China. 
She has been to Asian countries like China, Singapore, Japan and Korea, Taiwan and 
also English speaking countries like the United States and Britain. She visited these 
places with her family on short travel tours, except for the one to Britain, where she 
attended a summer school for one month. Her interactions with the local people on 
these short trips were mainly for shopping purposes. 
Vicky 
Vicky was bom in Hong Kong and received her secondary schooling in an 
EMI school, where she had lessons taught by a NET every year. She did not interact 
with NETs much, except during English oral lessons. She scored a B on the HKCEE 
English (Syllabus B) and C on the HKAL Use of English. Vicky self-rated her 
Cantonese as very good, English and Putonghua good and French poor. She 
sometimes talked to exchange students in class, and used English in meetings in her 
extracurricular activities. 
Vicky's father was an engineer and needed English to interact with foreigners 
and Putonghua to interact with Mainland Chinese in his job. Vicky's mother was a 
housewife. She spoke Putonghua quite well but only knew some English words. 
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Vicky's parents always encouraged Vicky to leam more languages. Vicky had a 
younger brother and sometimes they spoke English at home for fun only. 
Vicky had traveled to Asian countries including China, Japan and Taiwan 
either with her family or friends. The trips ranged from five days to two weeks. She 
also took part in exchange programs to China and Britain, each for two weeks with 
Hong Kong students. She had lived in Canada with her parents for one year and 
attended a primary school there. 
Wendy 
Wendy studied in an EMI secondary school, where she had regular lessons 
with a NET only from Secondary One to Secondary Three. Wendy scored A on both 
the HKCEE English (Syllabus B) and HKAL Use of English. Though her results in 
English in public exams were excellent, she always felt the need to improve her 
English, and she was interested in it. She self-rated herself to be very good in 
Cantonese and English but poor in Putonghua. She did not interact with exchange 
students a lot in university. 
Wendy's mother was a Form Five graduate and now a secretary in a trading 
company, in which she interacted with some senior staff in Japanese. Her father was 
a university graduate and now a Secondary School English teacher. Both her parents 
could speak Cantonese, English and Putonghua. Wendy's parents thought it was 
always good to leam more languages, and Wendy was now studying intermediate 
level of French. Also, because of her father, Wendy also thought that she should 
study English well. 
Wendy saw herself as a Hong Konger and found both the labels Hong Kong 
Chinese and Chinese a bit negative to her. She had been to Japan, America, Canada 
and China with her family. The duration of the trips ranged from a few days to two 
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weeks. She interacted with the local people for shopping purposes only. She had 
lived in Canada for three years for primary schooling, which she believed improved 
her confidence and proficiency in speaking English. It also shaped her cultural 
identity as a Hong Konger by following Chinese customs and speaking Cantonese 
only at home. 
3.4 Instrumentation 
In the present study, two questionnaire surveys and three semi-structured 
interviews were used for data collection. Three of the participants also provided their 
autobiographical accounts of second language learning. These materials were written 
for in ENG 1500A: Aspects of English Language Study, a required course for first-
year English majors at CUHK. In this assignment, the participants were asked to 
reflect on their difficulties and affective filters they faced in second language 
learning. 
3.4.1 Questionnaire Survey 
By means of questionnaire surveys, the researcher can gather information 
that participants are "able to report about themselves" (Mackey and Gass, 2005, p. 
92) in a systematic and convenient way. Two sets of questionnaires were adapted 
from the ones used in research done by Lai (2005) and Gudykunst (2004). The 
former one investigated the language profiles, cultural identity and language 
attitudes in postcolonial Hong Kong, while the latter one assessed the strength of 
one's cultural identity. 
The questionnaire modified from Lai (2005) consisted of closed-ended 
questions to collect some background information of the participants, such as their 
language profile, their preferred identity label, as well as their attitudes towards the 
different spoken varieties. The questionnaire was pilot-tested by university students 
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and was found to be inadequate to show a full picture of one's travel and residential 
experiences. Therefore, the questionnaire was modified (See Appendix A) and then 
administered to the researcher's tutorial group of ten English majors. The statistical 
data collected by the questionnaire provided patterns of similarities, which allowed 
the researcher to locate suitable participants. 
The questionnaire survey by Gudykunst (2004), which is adapted from 
Hofman (1985), (See Appendix B) helped to assess the participants' strength of their 
cultural identity based on their self-rating. Participants were asked to rate a series of 
statements to assess how well they identified with their culture. 
3.4.2 Semi-structured Interview 
Semi-structured interviews are defined as those "in which the researcher uses 
a written list of questions as a guide, while still having the freedom to digress and 
probe for more information" (Mackey & Gass，2005, p. 173). They were employed 
to investigate the participants' self-reported perceptions or attitudes as expressed in 
the questionnaire surveys. There were three semi-structured interviews for each 
participant in the present study and they were all audio-recorded using an MP3 
player. The interview questions were designed with reference to Jackson (2005), 
which investigated the influence of personal and academic background on the 
language choice of English majors. 
The first interview aimed at collecting the participants' demographic 
information such as personal background, language profile and language attitude 
(See Appendix C). These two aspects were probed in the first interview, as they 
helped to build rapport with the participants by getting familiar with their personal 
background like their hobbies and language abilities. 
The Cultural Identities and Language Choices 50 
The second interview focused on a more sensitive issue, cultural identity. The 
participants were asked to reflect on whether their personal experiences, as well as 
the sociopolitical and sociocultural environment of postcolonial Hong Kong, 
influenced their shaping of cultural identity and language use (See Appendix D). 
The third interview aimed to clarify and complement some points raised by 
the participants in the previous two interviews and to provide undated information 
on their self-construal and language use (See Appendix E). 
3.4.3 Autobiographical Account 
As suggested by Mackey and Gass (2005), autobiography allows participants 
to "write about their language learning experiences without the constraints imposed 
by specific questions" (p. 177). The present study made use of some of the 
participants' autobiographical accounts of second language learning written 
previously for the course ENG 1500A: Aspects of English Language Study (See 
Appendix F). The participants were asked to write about the difficulties they had and 
the affective filters they came across in second language acquisition. The 
autobiographical accounts served to supplement the data on the influence of personal 
experience on the participants' language attitudes. 
3.4.4 Triangulation 
Triangulation refers to "using multiple investigators, multiple sources of data, 
or multiple methods to confirm the emerging findings" (Merriam, 1988，p. 204). 
Data from the semi-structured interviews, questionnaire surveys and 
autobiographical accounts of second language learning were triangulated in the 
present study to enhance internal validity. 
3.5 Data Collection and Processing 
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Data collection began in May 2006 and was completed by mid November 
2006. Details of the data collection procedures are presented below: 
3.5.1 Semi-structured Interview 
Each of the participants took part in three semi-structured interviews. The 
first one was held in June 2006，the second one in July 2006 and the third one from 
late October to mid November 2006. All the interviews took place in my office at the 
English Department and were audiotaped by an MP3 player. The venue provided a 
quiet, relaxed and comfortable environment for the interviews. The interviews were 
in Cantonese, so that the participants could fully express their views without any 
language barrier. The participants were also guaranteed complete anonymity and 
discreet processing of data. Each of the interviews lasted less than 70 minutes so that 
the participants would not lose interest in it. The average length of the first and 
second interviews was 21 minutes, while that of the third one was 48 minutes. 
Details of the duration of the interviews were shown as follows: 
Table 3.2 Length of Semi-structured Interviews in Minutes 
Interview #1 Interview #2 Interview #3 
Benny W ^ ^ 
Doris 21 ^ 41 
Maggie 20 ^ ^ 
Vicky ^ ^ 46 
Wendy 20 ^ ^ 
Average Length of 21 21 48 
Interview 
3.5.2 Questionnaire Survey 
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There were two questionnaire surveys in the present study. In May 2006，a 
questionnaire modified from the one used in Lai (2005) was distributed to the 
participants. The second questionnaire, the cultural identity strength survey from 
Gudykunst (2004), which is adapted from the one used in Hofman (1985)，was 
administered to the participants in late October 2006. They were given ample time to 
finish the questionnaires. 
3.5.3 Autobiographical Account 
Three out of the five participants agreed to provide their autobiographies on 
second language learning previously written for the course ENG 1500A: Aspects of 
English Language Study for data triangulation. Approval was gained from the three 
participants to make use of the autobiographies in the present study. 
3.6 Data Analysis 
The present study adopted poststructuralist framework, which tried to capture 
the participants' changing cultural identity. All the semi-structured interviews were 
transcribed and the transcripts were examined carefully with open coding, which 
allowed patterns and topics to emerge. Highlighting and notes were made in 
individual transcripts, which were then compared with each other to seek similarities 
in data for grouping. Since this study made use of both direct quotes and 
paraphrasing of the participants' words for presentation of findings, useful quotes 
were highlighted which captured the participants' thoughts and feelings. Descriptive 
statistics obtained by questionnaire surveys was compared among all the participants 
to allow patterns to emerge. The autobiographical accounts of second language 
learning were also analyzed and useful areas were highlighted for data 
supplementation. 
3.7 Validity and Reliability 
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Internal validity describes "how research findings match reality" (Merriam, 
1988，p. 201) and external validity "the extend to which the findings of one study 
can be applied to other situations" (p. 207). The internal validity of the present 
multiple case studies was enhanced by triangulation of data collected by semi-
structured interviews, questionnaire surveys and autobiographies on second language 
learning. The external validity and the generalizability of the findings were 
strengthened by adopting a multiple case study design, though the present study was 
not meant to be representative of the large population. 
Reliability refers to "the extent to which research findings can be replicated" 
(Merriam, 1988, p. 205). As human behavior is never static, the term "dependability" 
or "consistency," rather than "reliability," is used to indicate “whether the results are 
consistent with the data collected" (Merriam, 1988，p. 206) in qualitative research. 
The consistency of the results obtained from the data in the present study was 
enhanced by adopting different research methods and data triangulation. 
3.8 Ethics 
Approval by the Survey and Behavioral Research Ethics Committee of the 
Chinese University of Hong Kong was gained for the present study. Before the start 
of data collection, the participants were informed about the purposes and the 
instrumentation of the present study, as well as the need for their participation. They 
were encouraged to ask any questions concerning the present study, and written 
consent forms were signed to acknowledge their willingness to take part in the study 
(See Appendix G). The privacy of the participants was protected by complete 
anonymity and pseudonyms were adopted. The collected data were handled carefully 
and used in the present study only. 
3.9 Limitation 
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One limitation of the present study is the short time span. The present study 
lasted for six months only and a longitudinal study with a longer time span might 
have enabled a more in-depth examination of how the participants' language choice 
and cultural identity was reshaped over time. 
Also, the interview data lacked verification by the interviewees. Since the 
interviews were conducted in Cantonese and translated into English for transcription, 
the accuracy of the English transcription, in terms of the participants' thoughts and 
feelings, might have been slightly distorted. Participants were contacted for 
clarification and supplementation of data when questions arose about the 
transcription. 
The duration of the semi-structured interviews was not very long and data 
supplementation was found to be necessary for a fuller understanding of the 
participants' language choice and cultural identity. Participants were contacted and 
asked to provide further information when necessary. 
3.10 Summary 
This chapter provided details of the methodology adopted in the present 
study. The present study employed multiple case studies and made use of largely 
qualitative data to explore the cultural identity and language choices of English 
majors in Hong Kong. Since the participants' views on cultural identity and language 
choice could not be fully represented by quantitative data, qualitative data collected 
by semi-structured interviews and autobiographical accounts was used to provide an 
in-depth understanding of them. Quantitative data obtained by the questionnaire 
surveys was used for data triangulation and comparison among all the participants to 
check if certain similar patterns could be found in their language proficiency and 
perception of cultural identity. 
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This chapter also explained the criteria for participant selection, 
instrumentation and data collection and processing. Validity and reliability, ethical 
issues and limitation of the present study were also discussed. 
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CHAPTER 4 BENNY'S STORY 
4.1 Introduction 
This chapter focuses on the story of "Benny," tracing his language and 
cultural socialization from childhood to adulthood. His language use and learning are 
also examined in relation to his language and investment. The relationship between 
his identity and language use is also discussed. 
4.2 Benny's Story 
4.2.1 Language and Cultural Socialization 
4.2.1.1 Influence of Family 
Benny was the youngest child in a family of five. He commented that he 
enjoyed language studies and mild sports only, unlike his male peers. Although he 
was introverted, he enjoyed meeting new friends. He considered his family 
traditional Chinese because his parents strictly followed Chinese rituals like 
worshipping Chinese gods. For Benny's parents, English was highly precious 
because they did not have the chance to study it in their teens, when they were still in 
Mainland China. Therefore, they really wanted Benny and his siblings to study the 
language, especially as they believed it was "very important" in Hong Kong. For the 
older generation, especially those from Mainland China who had never been exposed 
to formal English education, English may be viewed as an asset that can help their 
children to achieve upward mobility in the social ladder in Hong Kong. 
Benny had always been encouraged by his parents to take part in a variety of 
language courses. He took courses in English Phonetics and Japanese when small 
and was studying German at the time of the study. Benny believed his parents' 
support had helped to cultivate his interest in language learning. Besides English, 
Benny's parents also stressed the importance of Putonghua, which they thought 
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could help him become “more competitive in the job market." When he enrolled in 
secondary school, his parents encouraged him to choose Putonghua as the teaching 
medium for the Chinese language lessons. Benny wished to become a translator in 
the future, as he believed that knowing as many languages as possible would be 
advantageous. 
Unlike the other participants, Benny's parents spoke Zhongshan Longdao, a 
Chinese dialect. Though Benny loved studying different language varieties, he 
tended to resist this dialect, even though his father tried to entice him to learn it when 
he was still small. Benny explained: 
B： . . . But when I was small, my father said it's 
good for me to know Zhongshan Longdao 
because if I were to apply for the post of police 
officer, I would enjoy a higher salary, since I 
knew one more dialect than other people. 
I: Oh, really? 
B: I don't know. It's just what he claimed. I have 
never heard of that. I just think that my father 
wanted me and my siblings to leam Zhongshan 
Longdao and that's why he spoke of the benefits 
of knowing one more dialect. But my siblings 
and I did not mind his words. 
The reason given by Benny's father to leam the dialect was instrumental, that 
is, to improve job prospects. Despite his father's persuasion, Benny did not try to 
leam the dialect seriously; he was only able to speak some words and understand 
people's speech. He did not value this dialect as much as the languages that he had 
studied at school. 
Benny's interest in language learning was also triggered by his siblings. He 
wanted to study languages well partly because he did not want to be viewed as a 
loser in his family: 
I: Then, both your elder sister and brother are 
good at languages. Do you have a feeling that 
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you should not be worse than them, in terms of 
language skills? 
B: Yes, especially when I was small. When I was 
small, I was very close to my elder brother and 
sister and I imitated their behaviors. As they 
were smart in academic study and good at 
languages, I also wanted to be like them. 
At university, Benny's sister majored in Medical Studies and his brother 
Journalism. In Benny's eyes, both of them were future professionals with good 
language skills. In his interview, it was interesting that he seemed to link their 
professional image with their language proficiency. As he grew up with two siblings 
with really good academic results and language skills, Benny was inspired by their 
success. Even though Benny was a Science student in secondary school, he chose to 
be an English major when enrolling in university. 
4.2.1.2 Influence of Formal Education 
The language learning environment in Benny's EMI (English-medium) 
secondary school also influenced his language use and attitudes. The secondary 
school Benny attended stressed the importance of both English and Putonghua. Each 
year，the school had two or three foreign exchange university students as English 
tutors, and Benny enjoyed their English oral lessons: 
I: So how did you feel in that English learning 
environment? 
B: We had the English oral lessons in small groups. 
At that time, I did not find that a small group with 
a foreigner as a tutor was effective in English 
learning. But now, when I look back, I find that it 
was a very correct and effective way of learning 
English. 
I: But did you speak in class at that time? 
B: Yes, I dared to speak in class. In fact, I found the 
English oral lessons conducted by the exchange 
students more interesting than other formal 
English lessons, and so I felt very comfortable to 
speak English in the oral lessons. 
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The experience of having the exchange students as English tutors boosted 
Benny's confidence to speak the language in class. Besides the use of English in the 
classroom, assemblies and publications were also in English. Benny found the school 
supportive in promoting the use of English. The learning environment appeared to 
have increased his interest in the language. 
The school also stressed the importance of Putonghua by increasing the 
students' exposure to it in junior forms. Benny had Chinese Language lessons 
conducted in Putonghua from Form One to Form Three, which he believed had laid a 
foundation for him to master Putonghua. He believed that he learnt much more 
Putonghua in those Chinese Language lessons than in the regular Putonghua lessons. 
He emphasized that his desire to leam Putonghua was much greater when in the 
Chinese Language lessons. 
Benny chose to be an English major when enrolling in university, where he 
also recognized the importance of both English and Putonghua. In the English 
Department, Benny met students from different secondary schools and found that his 
English skills were not as good as his peers. As he felt tremendous pressure to 
improve his English, he made an effort to watch BBC News two or three times a 
week. Outside the English Department, he also found many Mainland Chinese 
exchange students on campus who spoke fluent Putonghua. He had the feeling that 
Putonghua was getting much closer to him and he should study it further. However, 
he had not taken any Putonghua courses in university so far because he insisted that 
he not have enough time to do so. 
On campus, Benny preferred interacting with Mainland Chinese students 
rather than foreign exchange students. He believed his personality did not match well 
with foreign exchange students who always appeared to be very relaxed and self-
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confident in his eyes. It is interesting to note that even though majoring in English, 
he did not seize the opportunities to use the language in informal, social situations. 
He always preferred to interact with other Chinese. He viewed Mainland Chinese 
students more positively as "hardworking" and "enthusiastic in studies," with "very 
good academic results." 
4.2.1.3 Influence of Local Community 
Benny has lived in Hong Kong since his birth. The local community had 
greatly influenced his language attitudes. When asked about the status of English and 
Putonghua in Hong Kong, he commented that English enjoyed a higher status than 
Putonghua. He added that although there were more CMI (Chinese-medium) schools, 
the public preferred EMI (English-medium) ones: “CMI schools cannot guarantee 
that your Putonghua will become better as they do not particularly emphasize 
Putonghua! Therefore, I think the general public will think that it's better to have 
more exposure to English in EMI schools than having much less English exposure 
and maybe zero exposure to Putonghua in CMI schools." 
As an English major, Benny also cared about the image that he presented to 
the public, especially to foreigners in Hong Kong. He believed that English majors 
should be people who speak fluent English: "We are English majors. And if we 
cannot speak English very well, then the native English speakers may think how 
come our English level, and Hong Kong people's in general, is so low! It's just 
shameful when we, bearing the name "English majors," cannot speak English well!" 
In addition to English, he also believed that other languages were assets in 
the job market in Hong Kong. He thought that he was lucky to be a language major 
in university, especially after he heard that graduates of language faculties were 
"highly welcomed by employers" in Hong Kong. In Benny's mind, as the policy of 
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bilateralism and trilingualism is in effect in postcolonial Hong Kong, the three 
languages, namely Cantonese, English and Putonghua, are considered the basic 
language skills that every educated Hong Kong person should know. Therefore, 
Benny believed that knowing languages other than the three mentioned above meant 
more opportunities to secure a place in the competitive job market. This belief 
motivated him to study German at the university, as he wished to become a translator; 
he believed that knowing additional languages might be helpful for him. 
4.2.1.4 Influence of Travel 
Benny had been to many Asian places, and these travel experiences further 
enhanced the status of English and Putonghua in his mind. In Thailand and Macau, 
he was amazed by the role of English in tourism. After these visits, he began to view 
English as a global language that made communication between people from 
different parts of the world possible: "[I find English a global language,] especially 
when these places are well developed in tourism. There are many foreign tourists in 
these places and the local people must know at least some English to communicate 
with the tourists from different places, so I find English really important in these 
aspects." 
In fact, Benny had always related English to better career prospects in Hong 
Kong. It was only in foreign places that he began to associate English with global 
communication, though the value ascribed to English was still instmmentally based. 
Besides, Benny also found it surprising that many ethnic Chinese sellers in Thailand 
could communicate with tourists in Putonghua. This was a rather strange comment, 
as it sounds natural for the Chinese sellers to speak Putonghua with Chinese 
customers. Benny's surprise may have come from the fact that Putonghua was also 
used in tourism in Thailand, a place that he did not expect any use of the language. 
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Since Benny's use of English and Putonghua were confined to academic settings in 
Hong Kong, these travel experiences opened his eyes to the usefulness of these 
languages in the travel and business world. 
4.2.2 Language Learning and Use 
4.2.2.1 Language Proficiency 
Benny scored a C on both the HKCEE English (Syllabus B) and HKAL Use 
of English. He rated himself "good" in Cantonese, English and Putonghua 
but "poor" in Zhongshan Longdao, a dialect spoken in his parents' hometown. He 
took the intermediate level German course in university and studied elementary 
Japanese when small. He had only studied Putonghua from Form One to Form Three, 
but he found his language skill proficient enough to talk to the native speakers. 
4.2.2.2 Language Attitudes 
4.2.2.2.1 Towards Cantonese 
Benny always liked Cantonese and found speaking it very natural and 
comfortable because he grew up in a family where the language was widely used. 
When asked about the importance of different languages in his daily life, Benny said 
Cantonese must be the most important one. The first reason was that as a person 
whose roots are in Guangdong, China, he should be able to speak Cantonese. The 
second was that being a Hong Konger, he should know Cantonese very well. The 
third reason given was that he had been using Cantonese since he was small, and if 
unable to speak it well, he would have felt very ashamed. It can be said that he 
viewed Cantonese positively based on affective reasons. However, he also pointed 
out that this language could not help him to stand out in the job market, as 
"everyone" knows it well in Hong Kong. 
4.2.2.2.2 Towards English 
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When asked about his attitudes towards English, Benny did not have any 
special affective feeling about it but found the language particularly essential in the 
job market, after enrolling in the university. He would like to improve it all the time. 
He added that he was not afraid of speaking English, and he did not feel inferior 
because English was not his first language. However, he felt a bit under pressure 
when he spoke English to native speakers, as he was afraid he could not meet the 
English standard he believed they expected. 
Benny shared with the researcher his experience as an English tutor in a 
community center last summer, in which he taught English Phonetics, writing, 
grammar and oral skills to primary school students. He felt so fortunate to be 
equipped with enough English skills to be a tutor in the language, and such teaching 
experience made Benny feel proud of himself. 
When asked how he felt when hearing Hong Kong Chinese speaking English 
with each other, he did not find it strange, provided that it was for a specific purpose, 
such as practicing English. But if the Hong Kong Chinese spoke English 
unnecessarily, then he would regard them as showing off. When using English, 
Benny stated that he did not feel un-Chinese. 
4.2.2.2.3 Towards Hong Kong Accented English 
Compared to other participants, Benny was more accepting of Hong Kong 
accented English. He thought that it was a normal outcome of the process of second 
language acquisition and suggested that other people like Germans also spoke 
accented English. Therefore, Hong Kong accented English was not something 
"surprising." 
Benny agreed that if people in Hong Kong were able to speak English well 
like native speakers, it would be very nice. However, he understood that not 
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everyone could do so and it was unnecessary for some professionals to master 
native-like English, such as those involved in auditing. As long as the Hong Kong 
accented English was comprehensible in oral communication and effective in 
reading and writing, Benny found it absolutely acceptable. Though he was positive 
towards Hong Kong accented English, he did not find it good to have it represent 
Hong Kongers. 
4.2.2.2.4 Towards Putonghua 
Benny did not have any negative feeling about Putonghua. He found it a 
useful language more after enrolling in the university, when he had more chances to 
interact with Mainland Chinese students. Benny found it all right to speak 
Putonghua with Mainland Chinese students in campus, probably due to the fact that 
he had mastered it during secondary schooling and was able to speak it well. When 
asked if he would consider Putonghua part of a Hong Kong identity, Benny thought 
the type of Putonghua spoken by the general Hong Kong people, namely Hong Kong 
accented Putonghua, was effective in distinguishing Hong Kongers from Mainland 
Chinese. 
Benny did not resist Putonghua and considered it important to learn it in 
Hong Kong. He found that it would be great if he could speak Putonghua as fluently 
as the Mainland Chinese one day. He also expressed the wish to be able to pass the 
National Test for Putonghua. This would prove that he was proficient in the 
language, which would definitely be beneficial in job hunting. Benny showed 
greater enthusiasm in practicing Putonghua with native speakers than English. 
4.2.2.2.5 Towards Code-Mixing of Cantonese and English 
Benny tried to avoid code-mixing at home, as his parents knew only limited 
English. Outside home, Benny code mixed a lot and thought that it was acceptable 
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when it facilitated communication. He had learnt many Science vocabulary items in 
English，so he would insert them in Cantonese based speech, simply because he was 
not sure about how to say them in Chinese. Even so, he reported that he always tried 
to speak pure Cantonese after his experience of uncontrollable code-mixing: " . . . I 
once took part in a Chinese speech festival and I code mixed the English vocabulary 
'notes' in my Chinese speech! Since then, I have always reminded myself of the 
Chinese vocabulary of the English vocabulary 'notes'!" 
As Benny was so used to code-mixing, he failed to speak Cantonese 
completely even in formal situations. It can be said that after such an experience, 
Benny was more conscious of his use of code mixing and preferred pure Cantonese 
in speech, as he viewed code-mixing as a bit disrespectful to Cantonese. He also 
considered that many Hong Kong people code mixed just because they were neither 
good at English nor Cantonese. He even blamed the "chaos" of code mixed speech 
on the poor education in Hong Kong, which resulted in ineffective communication. 
Benny was negative towards the use of unnecessary code-mixing, but found it 
forgivable if the speakers were really good at English. Besides, Benny found code-
mixing part of the Hong Konger identity because everyone code mixed in Hong 
Kong. Benny's comments about code-mixing were contradictory and complex. 
Though he claimed that he always tried his best to avoid it, he failed to do so in 
everyday life and tolerated it in certain circumstances. 
4.2.2.2.6 Towards Other Languages 
Though his parents spoke Zhongshan Longdao, Benny had an ambivalent 
feeling about it and could only speak and understand some content words. To Benny, 
the dialect did not "sound good" and he preferred Cantonese as he was a Hong 
Konger. When his father spoke to him in Zhongshan Longdao on the street, he 
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would respond in Cantonese. However, it is interesting to note that he felt close to 
the speakers when he was able to make sense of what people said in that dialect. He 
had a strong feeling that they were from the same hometown, while others who could 
not comprehend the discourse were not. Benny's comfort level of with the dialect 
was depended on the context. Thus, Zhongshan Longdao served as an identity 
marker for Benny. He felt very comfortable speaking it in his parents' hometown in 
China，but not in Hong Kong as he might be identified as a Mainland Chinese. 
As for German and Japanese, Benny studied them because of interest and his 
belief that they were highly needed in Hong Kong. However, there was no push to 
study the two foreign languages in Hong Kong. Also, his proficiency level in 
German and Japanese was elementary, which was not really useful for job hunting 
and reaching a higher position in the social ladder. 
4.2.2.3 Motivation and Investment in Language Learning 
4.2.2.3.1 English 
As Benny attended a local secondary school, the only foreign language he 
studied at that time was English. Influenced by his family, Benny invested in English, 
with the hope of achieving a higher social status in the future. This could be achieved 
by finding a decent job and enjoying the status it would bring about. By doing so, he 
would be converting the linguistic capital accumulated in his language learning into 
symbolic capital in the future job market (Bourdieu, 1991). Benny was socialized to 
have a positive view of learning multiple languages by his family, and given 
encouragement and opportunity to become exposed to various languages in the 
course of socialization. 
Benny's parents were from the working class and were not well equipped 
with English skills. Their lack of opportunity to receive an English education made 
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them value the language. Benny became invested in English when he was small, 
when he was encouraged by his parents and the success of his siblings. He sharpened 
his linguistic skills in English by listening to BBC channels and reading English 
books in free time. His investment in the language grew along with his proficiency. 
His parents believed that with better English Benny could "find a job of high status 
and good salary" in the future. It was worth noting that even though his parents were 
not multilingual, they encouraged Benny to study many languages. 
Though Benny believed that talking to native speakers of English could 
improve his language skills, he did not make any effort to interact with foreign 
exchange students. In fact, Benny had stereotyped the exchange students as arrogant 
and unapproachable so he tended to stay away from them. His sense of inferiority, 
partly due to his Hong Kong accented English, impeded him from interacting with 
native speakers of English. His behavior contradicted his claim that he was a 
confident English speaker, as expressed in the first interview in Section 4.2.2.2.2. It 
can be hypothesized that Benny's lack of confidence in English inclined him to 
develop a keener interest in Putonghua. He also felt more confident in and “at home" 
in Cantonese. 
4.2.2.3.2 Putonghua 
Benny always felt confident about his Putonghua and was willing to 
approach Putonghua speakers. In Benny's eyes, Putonghua was a language that 
would open up many job opportunities in the future. Benny did not avoid Mainland 
Chinese as some of the other participants did; he was more willing to speak 
Putonghua and study the language for the sake of future success. He always listened 
to Putonghua news and looked forward to passing the national test in that language. 
Also，because of the closer business relationship between China and Hong Kong, 
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Benny believed that specialists in Cantonese-Putonghua translation would be 
welcomed widely. It is interesting that though Benny majored in English, he felt far 
more comfortable speaking Putonghua than English. He exhibited a much more 
positive attitude towards it than English. Though he talked about his passion for 
translation work, he had not taken any relevant courses yet. 
4.2.2.3.3 Other Languages 
Benny studied elementary Japanese when he was still in secondary school, 
partly because of his interest and partly because of peer pressure. Japanese culture 
was very popular when he was in secondary school. Learning the language helped 
him to identify with his friends, educated young people. 
Benny also initiated his study of German in university. He did not give any 
special reasons for studying the language, but believed that knowing one more 
language would be beneficial in the future. 
While Benny showed interest in studying various languages, he had little 
interest in Zhongshan Longdao, even though he was always exposed to it. Despite 
his parents' persuasion, he did not see any practical value to leam it, as this dialect 
was rarely used in Hong Kong. In fact, the only language skill of the dialect he used 
was listening, when he had to comprehend his parents' talk. He rarely took the 
initiative to speak the dialect in Hong Kong, although he sometimes spoke it a bit in 
China. 
4.2.2.4 Language Use in Different Contexts 
4.2.2.4.1 Speaking to a Native Speaker of English 
In secondary school Benny used to speak English to foreign English tutors. 
He commented that he was not afraid of speaking the language to native English 
speakers, as he always did so during English classes in secondary school. However, 
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he felt a bit under pressure to speak English to native English speakers at university, 
as he believed that native speakers placed a very high expectation on English majors' 
English in Hong Kong. Also, Benny felt a bit unhappy about his Hong Kong 
accented English. As he commented, he found the English of the native speakers 
“nicer，，because his English was "Hong Kong like" when compared to theirs. 
However, he did not resist speaking English because of that; instead, he wanted to 
leam from the native speakers and improve his English accent. Even so, it is 
important to note that he did not make any effort to use the language with exchange 
students at university. 
4.2.2.4.2 Speaking to a Cantonese Speaker 
Benny felt that it was okay to speak English to a Cantonese speaker, if that 
speaker initiated the talk in English. However, he did not appreciate such kind of 
interaction as much as that was with a native speaker of English. Benny commented 
that if both the interlocutor and he were not native speakers of English, their English 
would not be native like. Therefore, he could not leam anything from the interlocutor. 
It can be said that Benny preferred using English to interact with a native speaker of 
English，when he could refine his spoken English by imitating the pronunciation. 
Surprisingly, at university, as noted in Section 4.2.1.2，he did not seize the 
opportunity to interact with native English speakers. 
4.2.2.4.3 Speaking to a Chinese who could not Speak Cantonese 
When speaking to a Chinese who could not speak Cantonese, Benny resisted 
using English because he found it "very strange." If the interlocutor was Mainland 
Chinese，Benny would use Putonghua instead of English. Benny did not prefer 
English in this situation because again he could not leam native-like English 
pronunciation from Mainland Chinese students and his Putonghua was good enough 
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to interacting with Mainland Chinese students. When speaking to Chinese who 
spoke English as their native language, Benny said he would use English. Yet, he did 
not interact with them at university. 
4.2.2.4.4 Speaking to Mainland Chinese Exchange Students in Hong Kong 
As mentioned in Section 4.2.2.3.2, Benny chose Putonghua rather than 
English to interact with Mainland Chinese exchange students. However, he 
explained that in certain circumstances he would code mix English and Putonghua 
merely because he did not know how to express some English vocabulary items in 
Putonghua. He added that it was a very common communicative strategy adopted by 
Hong Kong students when talking to Mainland Chinese students, due to a lack of 
proficiency in Putonghua. He did not code mix Cantonese and Putonghua because he 
believed these students did not know Cantonese as much as English. 
4.2.2.4.5 Speaking to Chinese in Mainland China 
Benny traveled to his parents' hometown in China frequently to visit his 
relatives. Since the hometown was in the Guangdong region in China, he did not use 
Putonghua. Instead, he spoke Cantonese and Zhongshan Longdao in his parents' 
hometown. This comment contradicted his reported use of Zhongshan Longdao in 
Section 4.2.2.2.6, in which he showed his resistance to speaking it. Benny had not 
traveled to other parts of Mainland China and had not needed to use Putonghua. 
4.2.2.4.6 Speaking to East Asians in Travel 
Benny had been to Thailand, where he found it surprising that some ethnic 
Chinese sellers could speak both English and Putonghua in tourist spots. As 
discussed in 4.2.1.4，his surprise was due to his expectation that that the two 
languages would not be found in Thailand. In fact, Benny seemed to have ignored 
the possibility that the sellers were Chinese immigrants who had been living there 
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for only a short time. After all, they were Chinese and their speaking of Putonghua 
should not have been a surprise. Since the people there did not know Cantonese, 
Benny used English and Putonghua for shopping. For interaction among his friends 
on the travel tour, he used Cantonese. 
4.2.3 Identity 
4.2.3.1 Self-Construal 
Benny preferred to be identified as a Hong Konger. He scored 25 in 
Gudykunst's (2004) cultural identity strength survey, out of a possible range from 10 
to 50. The higher the score, the more the participant identifies with his or her culture. 
Benny scored the second lowest among the participants in the present study. When 
asked why he thought himself a Hong Konger, Benny insisted that it was the first 
cultural identity label he could think of: "The first cultural identity that comes to my 
mind is Hong Konger. I was bom in the generation when Hong Kong was still under 
British rule. In schooling, I have heard of many unfavorable aspects of Mainland 
China. You know, Hong Kong enjoys much freedom in speech. We can speak 
anything we want. So, in my mind, I am quite resistant to Mainland China." 
When asked to explain the differences between the labels Hong Konger and 
Hong Kong Chinese, Benny thought that Hong Konger referred to those who 
"resist[ed] Chinese more," while Hong Kong Chinese a more neutral label, 
indicating a group of Chinese in Hong Kong. As for the cultural identity label 
Chinese, Benny did not found it "intimate" because when he was bom Hong Kong 
was still under British control. Therefore, he had not developed a very strong sense 
of belonging to China. Though Benny identified strongly with a Hong Konger 
identity, he also felt that the distance between Hong Kong and Mainland China had 
shortened after the handover of Hong Kong. This made him feel more accepting of a 
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Hong Kong Chinese identity. In the last interview, Benny indicated that he had 
started to see the identity labels Hong Konger and Hong Kong Chinese as being 
similar, but Chinese was still a long distance from the two labels. It can be said that 
Benny had started to reshape his cultural identity. 
4.2.3.1.1 Chinese and English Names 
Participants in the present study were also asked about the significance of 
their Chinese and English names. For Benny, his English name was chosen without 
serious consideration. In fact, he was requested to choose an English name in Form 
Two, when his English teacher, a local Chinese, wanted every student to be called by 
an English name in class. At that time, Benny did not know many English names 
except for some used by football stars. He ended up picking up the one used by his 
favorite football star. When recalling this incident, Benny found it a bit absurd to 
have his English name chosen in such an interesting way. Benny expressed his 
dislike for his English name, because it made him feel "distant" and not "intimate" at 
all. As it was a trend to use English names in classrooms in secondary school and 
university, Benny felt peer pressure to use it in class. He liked being called by his 
full Chinese name, which was used by his family and closest friends. Benny did not 
think his English name made him see himself as an educated, bilingual Hong Kong 
young person. The English name did not make Benny feel un-Chinese. 
4.2.3.2 Identity Triggers 
Benny also talked to the researcher about people and events that made him 
reflect on his identity at various stages of his life. Political events like the Handover 
of Hong Kong strengthened his identification with his Hong Kong Chinese identity. 
China's achievement and Benny's face-to-face contact with Mainland Chinese 
people also made him become more accepting of his Chinese identity. 
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4.2.3.2.1 Handover of Hong Kong 
Benny saw himself as a Hong Konger as he did not have a sense of belonging 
to China strong enough to call himself Chinese in postcolonial Hong Kong. He felt 
more attached to his Hong Kong Chinese identity rather than a Chinese one. The 
Chinese national anthem before the evening news and the dependence of Hong Kong 
on the Motherland reminded him of the fact that Hong Kong was now a special 
administrative region in China, and people in Hong Kong were part of China. This is 
similar to Lau's (1997) finding that "the inexorable fact that Hong Kong is 
politically part of China" would strengthen Hong Kong people's identification with 
China. However, Benny found the nationalism clip a bit too deliberate, which made 
him resist becoming more fully identified with a Chinese identity. 
4.2.3.2.2 Chinese People and Chinese News 
Benny considered his family very traditional Chinese because his parents 
highly emphasized the need to worship Chinese gods, follow Chinese rituals in 
festivals and respect senior people. However, he was resistant to the identity label 
Chinese, as it always made him think of the unfavorable aspects of China. He also 
thought of the greater freedom of speech enjoyed in Hong Kong, as compared to that 
in Mainland China. When asked about China's achievements, Benny revealed that he 
had become more willing to identify with the Chinese when he knew Beijing had 
succeeded in its bid to hold the coming Olympic Games in 2008. However, he did 
not find the spacecraft advancement and the astronauts in China something worth 
celebrating because compared to many other countries, China had lagged behind. 
When asked about how he saw his position among Chinese and Taiwanese, 
he tended to associate Mainland Chinese with uncivilized people with poor conduct 
in public. However, he insisted that most of the Mainland Chinese he had ever 
The Cultural Identities and Language Choices 74 
interacted with were very polite. For this point, Benny found that Hong Kong people 
were sometimes more sensitive about how they were labeled by others: 
B: In fact, I asked them (Mainland Chinese 
exchange students) a question, whether they 
would mind people calling them "Mainland 
Chinese exchange students" or simply "Chinese 
students." They answered that they would not 
mind the way we Hong Kong students described 
them. Then I asked how I should call them, and 
they said any way I prefer. They didn't mind at 
all. 
I: So, comparatively, Hong Kong students seem to 
be more... 
B: We try to distinguish ourselves more. 
Benny's question to the Mainland Chinese exchange students about their 
preferred identity label suggested that he found the label "Mainland Chinese" a bit 
inferior in Hong Kong. Benny was surprised that the students did not mind how 
Hong Kong students viewed them, and this might have made him more accepting of 
the Chinese identity he had in Hong Kong. 
Benny also expressed his appreciation of the enthusiasm and devotion of the 
Taiwanese in their attempt to strive for their political rights. When compared to them, 
Hong Kong people were not as "active," "united" and "aggressive." Hong Kong 
people were too "peaceful" to express their opinions. Benny saw Hong Kong people 
as different from the Taiwanese and this made him feel unique about his Hong 
Konger identity. 
4.2.3.3 Perceptions of Cultural Identity in Different Contexts 
4.2.3.3.1 In China 
When Benny was asked about his preferred identity label when in Mainland 
China, he chose Chinese. In that context, he considered his affiliation with the larger 
Chinese group: “I just think when I am in China, I want to shorten the distance 
between me and the Mainland Chinese. You know, we Chinese look highly on 
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relationship and I think in China I should act to show my membership as a Chinese 
even stronger. We are from the same big group of Chinese." 
Benny was resistant to seeing himself as Chinese but comfortable with the 
labels Hong Konger or Hong Kong Chinese in Hong Kong. He preferred to use the 
identity label Chinese only in Mainland China. As reported before, Benny thought 
Hong Kong people were a bit sensitive about how people viewed themselves, as 
inspired by his interaction with Mainland Chinese exchange students. Therefore, it 
could be said that Benny resisted the identity label Chinese for the sake of 
distinctiveness from Mainland Chinese and assimilation with the in-group Hong 
Kong people in Hong Kong. 
Interestingly, when Benny was asked about his preferred identity label in 
Macau, he answered Hong Konger. His consideration was based on the fact that 
Hong Kong and Macau had a similar historical background, both being a former 
colonial place and now a special administrative region of China. Therefore, people 
in Macau were able to understand why Hong Kong people were a special group of 
people under the larger category of Chinese, just like the way Hong Kong people 
saw Macau people. It can be said that Benny chose different identity labels based on 
the affiliation or connection he could make with the places. His comments clearly 
exhibited the relational nature of identity. 
4.2.3.3.2 In Other Places 
Benny had been to Thailand and the United States as well. However, these 
were short-term organized tours in which he did not deliberately think of his identity. 
In fact, Benny did not mind being called Chinese in foreign places, probably because 
it was hard to explain the special status of Hong Kong in China. Also, since the 
interactions between Benny and the local people were primarily service encounters, 
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it was unnecessary for him to explain his complicated self-construal in these 
superficial interactions. He believed that foreigners saw Hong Kong people as 
Chinese and did not understand the complicated historical background of Hong 
Kong. As Benny only had very little interaction with the local people in the trips, 
they did not impact him much on his reflection of his identity. 
4.2.3.4 Identity and Language Use 
Benny considered himself a Hong Konger. When asked about the languages 
related to the identity label, he thought of Cantonese at once, as this was the 
language he had been using most in his everyday life in Hong Kong. He also 
considered English related to the label, for English was so common in school in 
society. However, Benny did not associate Putonghua with a Hong Konger identity, 
adding that Hong Kong-styled Putonghua could be used to easily distinguish Hong 
Kong people from Mainland Chinese. In fact, to Benny, Putonghua was more related 
to the identity label Chinese, but it was not a must for one to be identified as Chinese: 
"If you want to identify yourself as Chinese . . . in fact many Chinese do not know 
Putonghua. For example, Hakka has its group of unique speakers. Also, Canton 
people may speak different dialects and they do not know much Putonghua. 
Therefore, I think a Chinese may not need to master Putonghua very well in order to 
be called Chinese." 
Benny also commented that it was not appropriate to judge if one was 
Chinese merely by one's ability to speak Putonghua. Benny emphasized that the 
appreciation of Chinese culture and its advancement in sports and science was also a 
crucial element for one to be identified as Chinese. He believed Chinese rituals were 
so unique that they helped to distinguish himself as Chinese in foreigners' mind. In 
fact, Benny was just the first generation of the family bom in Hong Kong, so he 
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might develop closer ties with Chinese culture as his parents did. Benny's parents 
had grown up in Mainland China and did not have any negative stereotyping of the 
country, so Benny should feel freer to embrace his Chinese identity and not resist the 
label Chinese as strongly as some of the participants did. Benny's stronger 
identification with Chinese echoed Schack and Schack's (2005) observation that 
Chinese cultural values and modernity in recent years have enhanced Hong Kong 
people's acceptance of being linked to the Chinese group. 
Benny's family was different from the other participants' in that his parents 
spoke a Chinese dialect. Benny was resistant to it, as he believed a Hong Konger 
should not speak a dialect other than Cantonese: "My family is a bit special because 
my parents speak Zhongshan Longdao and I think it does not sound good. I always 
think that I am Hong Konger and I don't want to speak Zhongshan Longdao. I 
should speak Cantonese! To some extent, I am resistant to Chinese dialects like 
Zhongshan Longdao." 
As discussed in Section 4.2.2.2.6, Benny felt ambivalent about Zhongshan 
Longdao, because on the one hand, it did not sound good; yet, on the other hand, it 
gave him a great sense of belonging when he heard it on the street. In Hong Kong, 
Benny resisted this dialect more than when he was in his parents' hometown. Benny 
identified with the Hongkonger in-group and stayed distinctive from out-groups by 
using Cantonese only with the local people in Hong Kong. It was Zhongshan 
Longdao that distinguished him as a member of a specific group of Mainland 
Chinese, so Benny tended to avoid it when in the company of Hong Kongers. As 
Brewer (1999) hypothesized, one would choose an identity label that could satisfy 
one's inclusion with an in-group and at the same time distinctiveness from out-group 
members. 
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In his parents' hometown in China, Benny mixed with the local people and 
spoke Zhongshan Longdao and Cantonese, the language varieties used there. It is 
likely that Benny would also speak some Zhongshan Longdao to respond to his 
parents at home, especially when he was very young. In places outside China like 
Thailand, Benny used English and even Putonghua for communicating with the 
Chinese and Thais. It can be said that Benny took the initiative to fit in the in-groups 
in different contexts with languages. 
Benny also reported that he felt under pressure when speaking with native 
English speakers of English. As Benny found their English nicer and his English 
very Hong Kong like, he had a perceived need to imitate their native English accent 
and felt in an inferior position in their presence. The power relation was clear 
between the two sides of communication, in which Benny had always found himself 
a learner but not the owner of the language. Benny lacked empathy towards Hong 
Kong accented English, which was highly associated with his “aspiration to acquire 
the symbolic capital" derived from native English, just as Luk (1998) noted. The 
symbolic capital was related to a higher social status, as exemplified by his 
professional siblings (Bourdieu, 1991). This also explains why he found it all right to 
speak English with other Hong Kong people or Mainland Chinese exchange students. 
By speaking Putonghua with Mainland Chinese exchange students, Benny 
also viewed himself as a learner of the language and paid attention to their accents. It 
can be said that Benny did not make attempts to resist the power relation between 
interlocutors in the verbal interactions. However, while he would converse in 
Putonghua when chatting causally with Mainland Chinese students, he did not 
practice and use English outside required situations, which were mainly academic in 
the case of English. He did not make an attempt to interact with native English 
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speakers either. He appeared to have an inferiority complex, as discussed in Section 
4.2.2.3.1. 
4.2.3.5 Summary 
Benny's story demonstrated that language choices and identity were in an 
intriguing relationship self-construal can be very complicated. Benny was found to 
be very concerned about his self-construal and his language use and attitudes were 
context-dependent. For Benny, English was highly related to the community of 
professionals, such as doctors and journalists, who enjoyed a high social status in 
Hong Kong. Yet, as an English major, his comfort level of using English was lower 
than that of Putonghua. Benny had not been to as many places outside Hong Kong as 
the other participants had, or his self-construal might have been subject to more self-
analysis. 
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CHAPTER 5 DORIS' STORY 
5.1 Introduction 
This chapter focuses on the story of "Doris," tracing her language and 
cultural socialization from childhood to adulthood. Her attitudes and investments in 
different languages are also discussed, along with her identity development. 
5.2 Doris' Story 
5.2.1 Language and Cultural Socialization 
5.2.1.1 Influence of Family 
Doris was the only child in her family. She described herself as an extrovert 
who would approach strangers. She also claimed to have a critical mind and liked to 
ask questions. Her parents owned a small business and used Cantonese to interact 
with their clients. Dons' mother moved to Hong Kong from China in her teens. She 
could speak Putonghua, Cantonese and some English. Dons' father was bom in 
Hong Kong, and knew Cantonese and English. The communication between Doris 
and her parents was always in Cantonese. 
Doris，parents did not exert any pressure on her to study a particular language; 
however, they did suggest that "being good in English means being clever" and they 
would like her to be good in the language. Also, they related Putonghua to "the 
group of people who squat all the time" and made Doris feel a bit negative towards 
the language. Her mother, though from China, felt a greater sense of belonging to 
Hong Kong. 
Due to the influence of her parents Doris had developed a keen interest in 
business related studies. She took part in some business competitions and aspired to 
work in business areas after graduation. Doris tried to see her language use in a more 
"business perspective" and studied languages based on their practicality in society. 
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Though she did not like Putonghua, she still made an effort to refine her language 
skills, as it was very useful in the business sector. She commented that if she could 
speak Putonghua like native speakers, she would not mind being discriminated by 
other Hong Kong people. 
5.2.1.2 Influence of Formal Education 
Doris was from an EMI (English-medium) school where English lessons 
were taught by a NET (Native English Teacher) every year. Doris used English more 
at that time and found the English learning environment better in secondary school 
than in university. She recalled how a secondary school English teacher made her 
love the language more: “I have a secondary teacher who is good at English and she 
taught me very good moral lessons. When English and moral lessons are linked 
together, I think the lessons make me like English more." 
Doris seemed to have associated the English language with people of 
admirable personality. Though she believed the teacher had made her feel more 
affectionate towards English, she did not think the English learning environment in 
secondary school motivated her to leam English: “I won't say it (the English 
learning environment in secondary school) increased my interest to leam English, 
but definitely the influence was positive. Definitely the environment made me more 
confident to speak English, as I was exposed to English more frequently in 
secondary school!" 
The subjects Chinese Language and Culture and Chinese History also made 
her appreciate Chinese culture and values more. She insisted that Chinese culture 
was highly prized and many of the values were appreciative. However, she 
commented that these traditional values were not really shown in nowadays society; 
many Chinese people seemed to exhibit values that were far more disappointing. 
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Doris emphasized that she looked highly on traditional Chinese culture and values; 
however, some negative behaviors of contemporary Chinese worsened her 
perception of the label Chinese. 
Doris had Putonghua lessons from Form One to Form Three only. She did 
not take it as an elective course in Form Four and Five because she hated Putonghua 
phonetics. However, she understood very well that the language was essential in 
postcolonial Hong Kong society. Therefore, she took some courses in it after 
enrolling in university. Again, she emphasized she had no interest in the language at 
all. 
At the beginning of the present study, Doris disclosed that she did not feel 
very interested to study English. She studied it mainly because of "the need to learn 
it’，； her interest in the language only contributed to twenty or thirty percent of her 
motivation. She chose English when enrolling in university because of its usefulness 
in society. During the study, Doris always insisted that she studied English and 
Putonghua merely for the sake of career prospects in the business sector in the future. 
5.2.1.3 Influence of Local Community 
When asked her opinions about the division of secondary schools into CMI 
(Chinese-medium) and EMI (English-medium) schools, Doris found that it gave the 
public a message that English was more important, as only students with better 
academic results could enroll in EMI schools. However, she believed the division 
might be useful to select candidates to fill different posts in society: “For example, I 
want to work in big companies in future, so I think English is very important to me. 
However, for one who is just a secondary school graduate and plans to engage in 
some common jobs, there is no need to distinguish whether English or Cantonese is 
more important to him or her." 
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Doris also thought that people who aspired to work in "big companies" 
should be equipped with better English skills in secondary school. In fact, these 
people were those who were capable of enrolling in EMI schools. Those who 
graduated from CMI schools would probably be those who were going to engage in 
"common jobs" that did not look highly on language skills. In her opinion, there was 
a close relationship between EMI schools and better career prospects. 
Doris once worked in a company for a summer and had many interactions 
with foreigners. She used English with them most of the time. However, sometimes 
she needed Putonghua to talk to Mainland Chinese clients. She felt strongly that if 
she wanted to pursue a career in a big business company in the future, she must be 
well equipped with English and Putonghua skills. With these language skills, she 
"wouldn't be looked down on" in any big companies. She also named some famous 
business people who encouraged people to study the languages. However, she found 
that these people seemed to convey an idea that English always came before 
Putonghua. 
5.2.1.4 Influence of Travel 
Doris had been to many places for tourism or on exchange programs. Each of 
these visits lasted less than two weeks. When Doris was still in primary school, she 
went traveling with her family on an organized travel tour. On entry into Britain, an 
immigration officer asked the reasons for their visit. Doris understood the question, 
but her English skills were not sufficient for her to answer the question. Luckily, the 
tour guide helped them and spoke very fluent English to the immigration officer. 
After this incident, Doris worked harder or her English and wanted to speak it as 
fluently as that tour guide. It can be said that Doris had always seen English as an 
indicator of successful people after that incident. 
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Doris had been to Asian countries like Thailand, Japan and China. When she 
visited Beijing and Shanghai, China, with her family as a child, she seldom spoke 
Putonghua to the local people because her language skills were not very good. 
However, she became very confident speaking it when she went to Shandong and 
Beijing as a university student, as she had refined her language skills. By this time, 
she felt comfortable speaking Putonghua in these places as well. In Japan and 
Thailand, Doris tried to use English to interact with the local people. However, she 
found that the people were not very good at English and sometimes body language 
worked better. She emphasized that though her English became "fragment-like" in 
Thailand, she still spoke better English than the local people. Doris felt more 
confident with her English and Putonghua skills after comparing hers with the 
people in different places. 
5.2.2 Language Learning and Use 
5.2.2.1 Language Proficiency 
Doris scored A on the HKCEE English (Syllabus B) and C on the HKAL 
Use of English. She rated herself "good" in Cantonese and English but "poor" in 
Putonghua. In university, she took some courses in Putonghua but not other foreign 
languages. 
5.2.2.2 Language Attitudes 
5.2.2.2.1 Towards Cantonese 
Doris liked Cantonese and found speaking it natural all the time. However, 
she believed that her language skills had deteriorated, as she was so used to writing 
and reading English. She commented that she did not do anything to improve her 
Cantonese skills. She insisted that the language would not help her with her future 
career, no matter how well she could speak it. She also foresaw that she would use 
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the language less and less in future. It was only important to her in her personal life, 
as she talked to her parents and friends in Cantonese. 
5.2.2.2.2 Towards English 
When asked about her attitudes towards English in the third interview, Doris 
found the language natural and sometimes even felt it was like her mother tongue. 
She liked it, but commented that she used it more in secondary school. When 
speaking English, Doris thought of many vocabulary items and needed time to 
organize them into grammatically-correct speech. She also stressed the importance 
of English in her studies and her summer part-time job. Though she felt a bit un-
Chinese speaking English, Doris enjoyed a sense of superiority when speaking it: 
"People always think that if you can use English, you are superior. I also have this 
feeling. It's true. English is a skill and when you can use a skill well, you feel good! 
I don't think using a foreign language well is a bad thing!" 
When asked her feeling when hearing Hong Kong Chinese people speaking 
English, Doris indicated that she used to think it was an act of showing off. However, 
she now found it quite good. After enrolling in university, she once visited her 
secondary school and was happy to see some students speaking English with their 
classmates. She thought their behaviors were admirable and secondary school 
students should be encouraged to speak more English. However, she insisted that as 
long as her English was enough for daily communication, she would not see any 
need to refine it further. She would not resist English either, simply because she 
would need it in her career. 
5.2.2.2.3 Towards Hong Kong Accented English 
Doris felt negative about Hong Kong-accented English. For Doris, a foreign 
language, or generally a skill, should be learnt by sticking to its standardized rules. 
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Hong Kong-accented English would be a violation of the standard form of English 
and people should leam better English: "When you leam a new thing, you should 
leam the best aspects. You should not leam half of it and then add half of your ideas 
to make it another thing. English has its standard, and we should not change it." 
For Doris, Standard English was either British or American English. She 
commented that one might speak British or American English, but not Hong Kong 
English, as it was something "absolutely unacceptable." She did not consider Hong 
Kong accented English part of Hong Kong identity. She commented that would 
"pollute" the Hong Kong identity. 
5.2.2.2.4 Towards Putonghua 
Doris, liking of Putonghua increased a bit only after enrolling in university, 
when she acknowledged its importance for communication with Mainland Chinese 
students. However, she found it a bit stressful when speaking it and did not like the 
language as much as Cantonese and English. She thought her Putonghua was bad 
and she would need to enhance her language skills with a greater effort. In fact, she 
was very aware that her Putonghua had a Hong Kong accent and it did not sound 
very native like. Therefore, if she could master Putonghua as nicely as the Mainland 
Chinese，she would be very happy. Yet, she would not feel more accepting of her 
Chinese identity with her higher proficiency in Putonghua. Though she recognized 
the importance of both English and Putonghua in the business field, she thought 
English instead of Putonghua would be used preliminarily for any big events, such 
as business conferences. 
5.2.2.2.5 Towards Code-Mixing of Cantonese and English 
Like Brian and Maggie, Doris tried to avoid code-mixing at home, as her 
parents knew very limited English. When she code-mixed, her parents would ask 
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what the English vocabulary items meant and Doris would need to think of the 
Chinese equivalents. Therefore, she found code-mixing problematic in her 
communication with her parents. However, code-mixing was convenient to express 
herself with her friends and classmates. She code-mixed whenever she could not 
think of the Chinese equivalents. She also admitted that code-mixing was partly a 
result of her poor Chinese proficiency. 
Doris believed that those with good language skills should be able to use 
code-mixing for effective communication. Doris knew a Canadian professor who 
was good at Cantonese, English, Putonghua and French. She once asked how he 
viewed code-mixing, and he replied that code-mixing was something natural and 
people should not find strange. Doris agreed with the professor and suggested that 
code-mixing sounds all right if one's English proficiency was good. She emphasized 
code-mixing should be used in a way to facilitate communication: "When one can 
use Cantonese and English well, it's easy for him or her to mix them up so as to 
convey a more comprehensible meaning to others. There are some Chinese words 
that are too abstract, so you won't use English for these words." 
By replacing abstract Chinese words with commonly used English ones, 
Doris found this type of code-mixing facilitative in communication. But if English 
words were largely used to replace Chinese ones, Doris found this type of code-
mixing very inappropriate. She recalled her summer job experience to illustrate her 
point of view: “I have a male colleague in my workplace and he is a Year 3 BBA 
student at CUHK. He loves code-mixing a lot, but his English is really poor. Some 
colleagues code-mix just because they don't have the Chinese equivalents in their 
mind. You can sense that. But some people code-mix deliberately and you know it. 
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If the person code-mixes deliberately, I think he tries to show off. Also, I have to see 
if the person's attitude is bad." 
She added that if one with good Chinese and English proficiencies was to 
code-mix, he or she would not do so in an exaggerated way. Generally, Doris found 
code-mixing natural and common in Hong Kong. However, she did resist 
"overdone" code-mixing, which involved too many English items in a Cantonese-
based speech, as exhibited by her male colleague. Doris did not see the point of 
using English words so frequently and suggested that general Hong Kong people 
were capable of speaking more Cantonese like speech. Discourses with too many 
English items would sound awkward and be an act of showing off. 
Whenever Doris code-mixed, she asked herself why she failed to think of the 
Chinese equivalents and did not speak pure Cantonese. She admitted that code-
mixing might sound bad, but she just could not avoid it. She understood very well 
that code-mixing was not a language variety at all. She compared Cantonese-English 
code-mixing to a half-chocolate-half-hazelnut cake. She stressed that she saw the 
cake as a mixture with two parts, though they appeared to be in one unity. The 
resulting mixture was strange, but she could taste two flavors conveniently. Such 
convenience kept Doris using code-mixing in daily life, though feeling guilty about 
her inability to speak pure Cantonese. Overall, Doris found code-mixing all right to 
her, though to many it was strange. She emphasized it was a matter of individual 
taste. 
5.2.2.3 Motivation and Investment in Language Learning 
5.2.2.3.1 English 
Similar to Brian, Doris made an effort to study English mainly because of its 
practicality in her future career. However, she did not invest in the language as much 
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as Maggie and Vicky did; in her free time she just read some English literature for 
academic purposes. Since Doris aspired to work in the business field, she would like 
to be well equipped with English, as emphasized by some famous businessmen in 
Hong Kong. With the linguistic capital converted to symbolic one, Doris hoped to be 
as successful as the businessmen and enjoy the prestige brought by her success. 
Doris' parents were highly influential on her career aspiration as well. As discussed 
in Section 5.2.1.1，her parents owned a small business and related English to smart 
people. She felt her need to speak English well and showed aptitude for work in the 
business field. In the second and third interviews, Doris commented that she felt a bit 
more interested in English and she tried to look into the values conveyed in English 
literary works. However, her examination of the values within the works did not 
motivate her to study English more. 
5.2.2.3.2 Putonghua 
Doris reiterated in the first interview that she did not like Putonghua very 
much; yet, in the third interview, she commented that she liked it more and studied it 
merely because she would need it in the future. As discussed in Section 5.2.1.1，she 
was socialized to see Putonghua as a language spoken by people with poor conduct. 
Also because of the comparison made between English and Putonghua, Doris was 
taught to make greater effort to study the former. However, as Putonghua was 
emphasized by some smart businessmen in Hong Kong, Doris started studying it, 
with the hope of being more competitive in the future job market. She had no 
personal interest in the language at all. 
5.2.2.4 Language Use in Different Contexts 
5.2.2.4.1 Speaking to a native speaker of English 
The Cultural Identities and Language Choices 90 
Doris used to speak English to NETs in secondary school and found it very 
natural. In fact, Doris was confident about her English most of the time. After 
enrolling in university, she found that English majors were not very good at English 
and her English was better than many of them. Also, Doris always spoke English in 
her summer job with native English speakers, so she had considered speaking 
English as part of her daily routine. Sometimes, she even considered English, rather 
than Cantonese, her mother tongue. However, Doris might also use Cantonese to 
speak to native English speakers for fun in her summer job. 
4.2.2.4.2 Speaking to a Cantonese speaker 
Doris used Cantonese or code-mixing (largely Cantonese) when she spoke to 
a Cantonese speaker. She found it unnecessary to depend largely on other languages 
like English in such communication. However, if the speaker initiated the talk in a 
language other than Cantonese, she would also respond in that language. Doris 
recalled an interaction with a person from Macau: "A few days ago I made a phone 
call to Macau and I suspected that the person on the phone knew Cantonese or 
Putonghua. I could tell by her accent. However, she used English, so I used English. 
I didn't ask her if she knew other languages." 
Though Doris suspected that the speaker on the phone might be a Cantonese 
speaker, she just kept using English for the call, as the talk was initiated in that 
language. If Doris asked the speaker if she could speak Cantonese, then she would 
be placing herself in an inferior situation, as if she were unable to communicate in 
English. Therefore, though Doris found English strange in this situation, she still 
went on using it with the speaker. Again, Doris was always confident with her 
English, so she did not mind using it for the whole interaction, even if she found it 
unnecessary. 
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5.2.2.4.3 Speaking to a Chinese who could not speak Cantonese 
When speaking to a Chinese who could not speak Cantonese, Doris would 
speak in English. She did not feel anything special about speaking it in such 
circumstance, as it was the language the interlocutor understood. 
5.2.2.4.4 Speaking to Mainland Chinese exchange students in Hong Kong 
When speaking to Mainland Chinese exchange students in Hong Kong, Doris 
would speak in Putonghua. She found it acceptable to speak Putonghua because she 
was quite fluent in the language, though she self-rated her Putonghua as poor. In fact, 
Doris was willing to practice her language skills with native speakers of this 
language, despite her limited proficiency in the language. 
4.2.2.4.5 Speaking to Chinese in Mainland China 
When Doris was still in primary school and did not have very good 
Putonghua skills, she refused to interact with the local people in Shanghai and 
Beijing, China. On these trips she was accompanied by her parents, so she might not 
have needed to interact with the local people very often. However, after three years 
of studying Putonghua in secondary school and further enrichment of the language in 
some Putonghua courses in university, Doris became much more confident using the 
language. As reported by her, she only spoke Putonghua with the local people in her 
summer trips to Shangdong and Beijing in her first year of study in university. 
However, she had always found the Mainland Chinese Putonghua speakers a bit 
inferior to her. 
5.2.2.4.6 Speaking to East Asians in Travel 
Doris had been to two East Asian countries, namely Thailand and Japan. She 
traveled to the two places with her friends on organized travel tours. She interacted 
with the local people for shopping purposes in English. However, Doris found that 
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the local people in Thailand did not speak English well. Doris found even her 
"fragment-like" English better than theirs. In Japan, Doris also used English to 
interact with the local people. However, many of the shopkeepers did not understand 
English; body gestures even worked better than English in Japan. Doris felt strongly 
that her English was much better than the people in Japan and Thailand. 
5.2.3 Identity 
5.2.3.1 Self Construal 
In the first two interviews, Doris indicated that she preferred to be identified 
as a Hong Konger. However, after her trips to Beijing and Shangdong, China, before 
the third interview, Doris felt more attached to the identity label Hong Kong Chinese. 
Her change in identification opposed to the fixing nature of identity label. She 
scored 23 in Gudykunst's (2004) cultural identity strength survey, out of a possible 
range from 10 to 50. The higher the score, the more the participant identifies with 
his or her culture. Doris scored the lowest among the five in the present study. In the 
first two interviews, when asked why she preferred to be identified as a Hong 
Konger, Doris responded that she viewed her cultural identity label like a brand 
name of a product. She would definitely go for the one with good reputation, which 
was Hong Konger. In other words, Doris minded how people looked at herself with 
her identity label. 
Doris felt stronger about her Hong Konger identity because she had been 
living in Hong Kong since birth. Her life in Hong Kong made her feel strong with 
her Hong Kong identity: "I think the label Hong Konger belongs to me. Since I was 
small, I have been a Hong Kong person. I fill in my nationality as Chinese when 
traveling just because I think if I fill in Hong Konger nobody can understand what I 
mean. But I always see myself as a Hong Konger." 
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Though she considered the identity label Hong Konger a possession of hers, 
she did not deny her Chinese identity. In fact, she felt less reluctant to be called 
Chinese than before as China had accomplished more achievements in recent years. 
In the third interview, Doris said she was more accepting of her Chinese identity and 
thought the identity label Hong Kong Chinese more suitable for her. She explained 
that after the trips to Shangdong, China, she found out more about the admirable 
personalities of Mainland Chinese. Doris disclosed that she saw the "good side" of 
Mainland Chinese and it was human nature to wish to be linked to a group when it 
showed its good aspects. When asked about the difference between the labels Hong 
Konger and Hong Kong Chinese, Doris responded that the former consisted of "over 
90% Hong Konger composition" while the latter one "60% or 70% Hong Konger 
composition and 30% Chinese composition, including a sense of belonging to 
China." 
Based on her definition, it can be said that Doris saw herself gradually more 
connected to Chinese people and China. However, she did not see herself as 
completely Chinese, partly because she had always related the identity label to a 
group of people with uncivilized behaviors, and partly because generally Hong Kong 
people lacked an historical attachment to Chinese: "I think we do not feel a strong 
sense of belonging to China, for Hong Kong had been a British colony for long, for a 
hundred year. I think it may take at least a hundred years before Hong Kong people 
feel very Chinese. We lack a crucial part in history to make us identify ourselves as 
Chinese." 
As Doris grew up in the colonial period of Hong Kong, she had not 
developed a strong sense of attachment to China in her childhood. In the first two 
interviews, Doris always commented that she disliked China and its language. 
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However, her recent positive travel experience in Shandong, which will be discussed 
in Section 5.2.3.2.1，softened her perception. Doris' alternation in her cultural 
identity label showed the changing nature of her identification. 
5.2.3.1.1 Chinese and English Names 
Doris was given her English name by her parents when she was bom. They 
had no idea of its meaning and chose it just because it sounded good. Doris had been 
called by her English name since she was small, and always preferred it; in fact, she 
seldom used her Chinese name. Different from other participants, Doris did not find 
her Chinese name intimate. She considered people rude if they addressed her by her 
fUll Chinese name, as she found it unnecessary. She always expected people to call 
her by her English name only. The English name made her feel like a bilingual or 
even trilingual young person in Hong Kong. Doris believed that young people in 
Hong Kong should be trilingual and generally most of them had an English name. 
5.2.3.2 Identity Triggers 
Some events made Doris reflect on her cultural identity. They included her 
travel experiences outside Hong Kong, her intercultural contact with Mainland 
Chinese, and China's achievements in recent years. 
5.2.3.2.1 Travel Experience 
Doris，identification with the label Chinese strengthened after her experience 
with students in Shangdong. Last summer, she went there for five days with other 
Hong Kong university students for a business proposal writing competition. While 
there, Doris and her teammates were accompanied by some local students, who 
worked as volunteers. To Doris, the local students seemed more like "servants" than 
“volunteers.，，Compared to Hong Kong students, they appeared inferior as if it was 
their obligation to serve every Hong Kong student. Doris felt thankful for their help 
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and devotion, but some Hong Kong students took their service for granted: "Some 
Hong Kong students, who were not CUHK students, were late and they even scolded 
and yelled at the volunteers. They blamed the volunteers for not waking them up and 
bringing them to the competition. After this experience, I think there are both good 
and bad Mainland Chinese." Though Doris found the Shandong students inferior, she 
showed her appreciation towards them. This travel experience also gave her a 
positive impression of Mainland Chinese students. 
5.2.3.2.2 Chinese People and Chinese News 
Early in this study, before she took part in the exchange program in 
Shandong, Doris commented that she felt stronger about her Hong Konger identity 
when she tried to distinguish herself from Mainland Chinese in Hong Kong. She 
emphasized that the difference between Hong Kongers and Mainland Chinese was 
like that between Hong Kongers and Westerners: "I traveled on the KCR before and 
I faced a crowd of Chinese. I didn't know whether they were from Mainland China, 
but I labeled them as Chinese so as to distinguish myself from them. As we know, 
there are so many differences between Westerners and Chinese. And there are also 
many differences between Hong Kongers and Chinese. Then if I am to choose an 
identity label, I won't choose Chinese, just like the way I won't choose Westerner." 
From Dons' view, it can be said that she tried to distance the identity label 
Hong Konger from both Westerner and Chinese so as to make it unique. In particular, 
she would like to keep a distance from Mainland Chinese, as suggested by her 
definition of Hong Kongers: "I think they (the qualities of Hong Kongers) are the 
desire to pursue better life styles and the ability to cheer up even in very bad 
situations. I think of these qualities just because I try to think of the opposites of the 
qualities of the Mainland Chinese. They don't have any manners and they speak 
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loudly in public. In fact Hong Kongers are not very special, but the label Hong 
Konger makes a difference when it is used to distinguish from Mainland Chinese." 
It seems that Doris had always tried to define her cultural identity by 
distancing herself from the Mainland Chinese group before the Shandong trip. In 
fact，when asked about her impressions of Mainland Chinese students and foreign 
exchange students, Doris commented that foreign exchange students were too 
relaxed with their studies, while the Mainland Chinese students too stubborn and 
inflexible. Doris tried to see Hong Kong students as the most suitable group of 
people among the exchange students in terms of the degree of "evolution": "The 
exchange students from other countries have evolved too much. And Mainland 
Chinese have not been evolved. So we Hong Kong students are in between of them 
and we are balanced in terms of evolution!" By "evolution," Doris tried to describe 
the smartness of the students. By placing the exchange students in the two ends of 
the "evolution" continuum, Doris had stressed the unique Hong Kong identity. In 
fact，she was rather ethnocentric in positioning Hong Kong students as the best. Her 
comments revealed that she also tended to categorize or stereotype people. 
In the trip to Beijing, Doris had just witnessed the bad aspects of Mainland 
Chinese and, therefore, showed discrimination towards them, echoing her comments 
given early in the study. However, in the last trip to Shandong, Doris appreciated the 
way in which the Mainland Chinese interacted with the inconsiderate Hong Kong 
people during the competition. After this experience, Doris seemed to feel less 
discriminatory towards Mainland Chinese, and felt more accepting of her Chinese 
identity, as discussed in Section 5.2.3.2.1. 
Doris found Hong Kongers different from Taiwanese, commenting that she 
believed that Hong Kongers would strive more for their political rights. She added 
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that Hong Kongers were very smart and would identify themselves as Chinese more 
if they showed certain advantages. This was also the attitude she held towards 
Mainland Chinese. Though Doris had negative feelings about the Mainland Chinese 
because of their bad behaviors, she felt proud and inclined to identify with the 
Chinese group when China showed its achievements in its spacecraft development. 
5.2.3.3 Perceptions of Cultural Identity in Different Contexts 
5.2.3.3.1 In China 
When Doris was asked about her preferred identity label when in Mainland 
China, she chose Hong Konger. She said that she would insist on this identity label 
in China. The main reason was that she wanted to distinguish herself from the 
Mainland Chinese. With the identity Hong Konger, she felt superior. In fact, she 
found Putonghua-speaking Mainland Chinese inferior most of the time, but she was 
not able to explain why. She also said that her Hong Konger identity was evident due 
to her Hong Kong-accented Putonghua. Doris claimed that she did not mind being 
called Chinese, as she really found Chinese culture sophisticated. However, the 
misbehaviors of Mainland Chinese always stopped her identifying with her Chinese 
identity further, though she knew some Chinese like the local students she met in 
Shangdong were good natured. 
5.2.3.3.2 In Other Places 
Doris had been to Thailand and Japan as well. However, she did not 
deliberately think of her identity in these places. When asked how she would 
introduce herself, Doris answered "Chinese from Hong Kong." She identified herself 
in such a way because she believed foreigners could hardly understand the label 
Hong Konger. The label Chinese was easier for their comprehension. To indicate her 
unique Hong Konger identity, Doris used “Chinese from Hong Kong" to stress she 
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was different from Chinese in Mainland China. Doris felt more comfortable with this 
specifying self-construal "Chinese from Hong Kong" in foreign places, than merely 
"Chinese." 
5.2.3.4 Identity and Language Use 
Doris changed her self-construal in the present study, and found both the 
identity labels Hong Konger and Hong Kong Chinese related to the three languages, 
Cantonese, English and Putonghua. She believed that Hong Kong people, no matter 
with the label Hong Kong Chinese or Hong Konger, were those who always 
"upgrade themselves and strive for better things in the international market." 
However, among the three languages, Putonghua seemed more distant from the 
Hong Konger or Hong Kong Chinese identity, as it did not "originate" in Hong Kong. 
Strictly speaking, the three languages did not originate in Hong Kong, but for Doris, 
English and Cantonese seemed to. She had such a feeling probably because she had 
been exposed to the two languages since she was small. Another important reason 
for considering Putonghua a bit distant from the Hong Kong identity was that the 
values of Mainland Chinese and Hong Kong people still hadn't "merged." 
Dons' investment in English and Putonghua was due to their usefulness in 
the business sector in Hong Kong. By investing in the two languages, Doris enriched 
herself with the linguistic capital necessary for conversion into the symbolic one in 
the business field. Doris commented that famous Hong Kong businessmen were 
good at the two languages and were influential in society. To be a successful person 
in the business market, Doris equipped herself with useful language skills. She 
invested in English and Putonghua more than Cantonese, as she knew Cantonese was 
not of good market value and the significance of other foreign languages was not 
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known well in Hong Kong business market. She associated English with Western 
values，which were linked to technological advancement and business practices. 
Doris valued Cantonese only because it was the language that made her feel 
attached to her family. Doris' parents just knew very limited English and her father 
did not know Putonghua, so Cantonese was the only language that gave Doris a 
sense of belonging to the family. English would only make her parents and her feel 
far apart from each other. 
Doris studied languages largely because of their instrumental value. She did 
not see any reasons for refining her language skills if they were enough for handling 
daily communication in the business sector in future. In other words, Doris only 
made an effort to study a language when it was thought to be beneficial to her in the 
future. Therefore, though she reported her hatred of Putonghua, she was very 
devoted to enhancing her proficiency in the language and practiced it by interacting 
with Putonghua speakers. Overall, Doris felt strongly that languages were useful 
skills in her career path in the business market, so she tended not to mind how 
influential it could be in the shaping of her cultural identity. 
5.2.3.5 Summary 
Doris’ story demonstrated that investment in languages could be closely 
related to one's aspiration for a future career. She invested in Putonghua and English 
with the hope of securing a better position in the business market. Doris used to 
dislike Putonghua and relate it to "misbehaving" Mainland Chinese; yet, her positive 
travel experience to China lessened her negative attitudes towards Mainland Chinese 
and Putonghua, and led to greater identification with her Chinese identity. Overall, 
Doris always found her language learning an investment in her future career success. 
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CHAPTER 6 MAGGIE'S STORY 
6.1 Introduction 
This chapter elaborates on the story of "Maggie," tracing her language and 
cultural socialization from childhood to adulthood. Her language use and learning 
are also examined by investigating her attitudes and investments. Their relationship 
to identity is also discussed. 
6.2 Maggie's Story 
6.2.1 Language and Cultural Socialization 
6.2.1.1 Influence of Family 
Maggie, the youngest child in a family of five, had two elder sisters. She 
described herself as an extrovert who liked to try new things and approach different 
people. She enjoyed spending time traveling and chatting with friends. Her father 
was a bus station officer and her mother a housewife. They spoke Cantonese and did 
not know Putonghua well. Maggie's father knew some simple English words for 
communicating with foreigners in his job, while her mother just used Cantonese to 
talk to her domestic helper. In fact, the family used Cantonese for communication 
within the home. 
Maggie commented that her parents "discriminated against" Putonghua but 
"encouraged" her to study other languages. They told Maggie that Putonghua was 
the language of Mainland Chinese, who were "culturally different" from Hong Kong 
people. Therefore, their language Putonghua, just like their behaviors, deserved no 
appreciation from Hong Kong people. According to her parents, Putonghua-speaking 
people were always "noisy" as if they were "arguing" all the time. The impression of 
Mainland Chinese, or generally Putonghua speaking people, was very negative. 
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Maggie also felt a bit reluctant to leam the language, but she ended up taking a 
Putonghua course in the summer holiday before enrolling in university. 
Maggie chose English to be her major study in university, receiving her 
parents' support. Maggie's parents commented that studying the language could 
equip her with good communication skills for "a better job in future." In fact, they 
also encouraged Maggie to take part in an exchange program to Britain to practice 
her English. 
Maggie's motivation to study English was also triggered by one of her sisters. 
She was a former English major and now an English teacher in secondary school. 
Since she was small, her sister had encouraged her to read English books. Maggie 
developed a keen interest in English by reading English books and watching English 
musicals. As her sister spoke English well, Maggie always wanted to imitate her and 
become a confident English speaker. Interestingly, one of Maggie's goals of 
studying English well was to mock people, just like what her sister did. She reported 
that she had "a stronger desire" to speak English nicely and laugh at others' poor 
English with her sister. It can be said that by doing so, Maggie felt more confident 
and superior when using the language and closer to her sister, who was an 
authoritative figure of English in her mind. In order to save face when being with her 
sister, Maggie also reminded herself to speak English better. 
6.2.1.2 Influence of Formal Education 
Maggie attended an EMI (English-medium) secondary school where English 
was widely used in announcements and publications. She had English lessons taught 
by a NET (Native English Teacher) every year. She described herself not just as a 
"receiver" of English, but also a "producer." Maggie was a library prefect and made 
announcements in English. Also, she was the editor for the school magazine, and 
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was responsible for conducting interviews and writing English articles. Maggie 
commented that the English learning environment was very natural as everything 
was in English in secondary school. By contrast, the English learning environment at 
the university was a bit pale, as the language was rarely used outside the English 
Department. Maggie always longed for an English immersion environment to study 
English and know more about its pragmatic uses. 
Maggie only had Putonghua lessons in Forms One and Two in secondary 
school. She took a summer course before enrolling in university, for she believed 
Putonghua had become more important in postcolonial Hong Kong and it was 
worthwhile to know the language. She felt ashamed as she was unable to 
communicate with Mainland Chinese students in Putonghua at the university. In fact, 
she found her Putonghua very poor, so she avoided using the language. Most of the 
time, she tried to speak to these students in English. However, she just found it 
inappropriate and felt the need to study Putonghua badly. Even so, Maggie did not 
take any relevant courses in university. 
Maggie had lived in a hostel for one semester with a roommate from Holland. 
She enjoyed talking to her in English. She sometimes interacted with Mainland 
Chinese students, but had more interest in knowing about foreign exchange students. 
The main reason was that Maggie found the foreign exchange students had more 
interesting, culturally different issues to share than Mainland Chinese students. Also, 
she preferred interacting with foreign exchange students than Mainland Chinese or 
local students. 
6.2.1.3 Influence of Local Community 
Maggie agreed that both English and Putonghua were important in Hong 
Kong society. When asked her views about the division of secondary schools into 
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CMI (Chinese-medium) and EMI (English-medium) schools, Maggie thought that 
public opinions reflected the importance of English over Chinese in Hong Kong: 
"Why do people want to enroll in EMI schools? It's because undoubtedly English is 
important in Hong Kong and it's a common language all over the world. Also, when 
you seek jobs and maybe just meet some people and you are found to be poor in 
English, you will feel ashamed. Now Putonghua starts to face the similar trend in 
Hong Kong but it is not as important as English for the time being." 
The general view held by the public was that English was useful in job 
seeking. Therefore, it was no wonder that EMI schools were more popular than CMI 
schools. When asked the importance of Putonghua, Maggie also observed its 
significance in postcolonial Hong Kong, since more Mainland Chinese businessmen 
were now making investments. Also, professionals like accountants and engineers 
found many job opportunities in Mainland China, so Maggie believed Putonghua 
would be crucial for her future career path too. However, she had not started refining 
the language skill yet. 
6.2.1.4 Influence of Travel 
Maggie had been to many places with either her family or friends, each for 
about one week. Her travel experiences in Mainland China triggered her motivation 
to do further studies in Putonghua. When she was in China, Maggie tried to interact 
with the local people, but it was a fiasco: "When I was in China, I felt all of us were 
Chinese. However, they didn't understand what I said, and I didn't understand what 
they said. I felt ashamed about this. We are of the same ethnicity." 
Though Maggie might have been influenced by her parents to feel a bit 
reluctant to leam Putonghua, she found the need to speak the language so as to feel 
closer to Mainland Chinese in her trips to China. The communication breakdown 
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faced by Maggie made her feel distant from the Chinese group. In order to 
strengthen her Chinese identity, Maggie always emphasized her need to study 
Putonghua, but failed to do it practically. She explained that she was too busy with 
her major study to take any Putonghua courses. 
6.2.2 Language Learning and Use 
6.2.2.1 Language Proficiency 
Maggie scored A on the HKCEE English (Syllabus B) and B on the HKAL 
Use of English. She rated herself "good" in Cantonese and English but “poor” in 
Putonghua. She studied elementary Japanese when she was in secondary school. 
However, she was not interested in it and had not taken any Japanese courses since 
then. Maggie studied Putonghua for two years in junior secondary and a summer 
Putonghua course before enrolling in university. She did not take any Putonghua 
courses at university, but she expected that she would do so later. 
6.2.2.2 Language Attitudes 
6.2.2.2.1 Towards Cantonese 
Maggie liked Cantonese and found speaking it very natural as she considered 
it her language. She suggested that the whole environment in Hong Kong was full of 
Cantonese. As disclosed in her autobiographical account of second language 
learning, Cantonese made her feel "closer to [her] family" because her parents spoke 
Cantonese. Though it was her mother tongue, Maggie found that she sometimes had 
problems with diction and, as a result, could not express herself well. 
6.2.2.2.2 Towards English 
When asked about her attitudes towards English, Maggie said she loved the 
language even more after enrolling in the English department, where she was 
studying it more intensively. Most of the time, she was not afraid of using the 
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language. When she chatted with her Canadian roommate casually, she did not feel 
nervous. However, if she had to speak English formally in interviews, she felt a bit 
stressed. Maggie loved English and she would like to learn more about the language 
in university. As written in her autobiographical account of second language 
learning, Maggie would be considered a "nerd" if she spoke English outside the 
classroom in secondary school. She also saw this a barrier for her to master the 
language, particularly the speaking skill. 
When she was asked how she felt when hearing Hong Kong Chinese 
speaking English, she responded that she would first think of the speakers as 
foreigners who did not know any Cantonese. However, if they knew Cantonese, 
Maggie would consider them to be showing off. Also, she believed people should 
use their native language for communication all the time. She recalled her 
experience on the street to illustrate her viewpoint: "I sometimes wonder why people 
speak in English when they know Cantonese. Are they trying to pretend to be native 
English speakers? On the street, there are so many mothers speaking so-called 
English with their children. They deliberately speak English, but the English is not 
very good. I discriminate these people very much." 
Maggie felt disgusted by the mothers because they chose to use a language 
they were not proficient in. In other words, in her mind, they used the language 
unnecessarily. As discussed before, Maggie highly regarded good spoken English as 
her sister did. Therefore, when she heard Hong Kong Chinese people speaking 
English deliberately with poor pronunciation, she would find their use of English 
very inappropriate. In fact, she seldom spoke English actively in class at university, 
so as not to be "gossiped" by others: "In Hong Kong, if you answer a teacher's 
question, people will think you are abnormal. It's fine if you speak more in tutorials, 
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but if you speak too much in lectures, you will be labeled as abnormal or you will be 
seen as trying to show off. You will be labeled as strange, anyway." 
Due to peer pressure, Maggie seldom spoke English in class at university. 
She commented that she felt better with the English learning environment in her 
summer course in Britain, as foreign students were so willing to express opinions. 
However, in Hong Kong, she avoided speaking English in class because of in-group 
consideration. She felt a bit un-Chinese only when speaking English in 
"unnecessary" situations. 
6.2.2.2.3 Towards Hong Kong Accented English 
Similar to other participants, Maggie found Hong Kong-accented English not 
really good; yet, it was unavoidable for Hong Kong English speakers. Maggie 
always tried to imitate the native accent by listening more to native English 
speakers' speech. Also, as influenced by her sister, Hong Kong accented English 
was something worth laughing about. However, Maggie reported that the lack of 
English speaking environment in Hong Kong hindered her from achieving native-
like English. 
6.2.2.2.4 Towards Putonghua 
Maggie used to dislike Putonghua, as she was told it was a language spoken 
by rude people in Mainland China. However, she felt less negative towards the 
language after exposure to more Chinese students at the university and in exchange 
programs, who were friendly and nice. Maggie always felt scared to speak 
Putonghua, for native speakers could hardly understand what she meant to say and 
she could not comprehend their speech. She felt ashamed about her poor language 
skills and considered her English better than her Putonghua. She felt the need to 
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study the language because she considered using it as the only appropriate language 
with Putonghua speakers like Mainland Chinese. 
6.2.2.2.5 Towards Code-Mixing of Cantonese and English 
Maggie code-mixed with her friends and family (e.g. adding English lexical 
items) when she could not think of the Chinese equivalents. For Maggie, code-
mixing was a habit and she found it convenient. She felt natural when code-mixing, 
and insisted she would not use it to pretend to be proficient in English. Maggie 
stressed that she did not regard code-mixing as problematic as some people did. In 
fact, Maggie found code-mixing common in Hong Kong and it could facilitate 
communication. 
Maggie did not agree that code-mixing would downgrade the language 
proficiencies of Hong Kong people. She believed that even when one code-mixed in 
everyday life, he or she could still be able to write proper Chinese and English. She 
insisted that code-mixing helped her express herself and communicate better with 
others. However, if she heard other Hong Kong Chinese code-mixing "too often" 
and using "too many" English vocabulary items, Maggie would regard them as 
showing off. 
6.2.2.3 Motivation and Investment in Language Learning 
6.2.2.3.1 English 
Unlike Benny and Doris, Maggie's motivation to learn English went beyond 
instrumental reasons. Maggie cultivated her interest in the language under the 
influence of her sister. Maggie said that her liking of the language was an important 
motivation for her to study it. She kept reading English books and watching musicals 
so as to know more about English culture. She also chose English to major in 
university because of her love of the language. She believed with such language 
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skills, she could explore different cultures when traveling. It can be said that she 
found English a global language that helped her broaden her horizon. 
Maggie invested in English with much effort. As a role model of English in 
her home, Maggie's sister displayed good English speaking skills and this impressed 
her. To become as successful as her sister, Maggie practiced English by imitating 
what her sister did, including reading English books and watching television 
programs. Also influenced by her parents' teaching that English would be useful for 
job seeking, Maggie was very keen on building up her linguistic capital for 
conversion into symbolic capital. Though she did not have any idea about her future 
career yet, she did understand her interest in English could push her to work harder 
in the language. 
6.2.2.3.2 Putonghua 
Maggie did not study any other foreign languages as Benny, Vicky and 
Wendy did. She did not even spend time taking any Putonghua courses at the 
university. Though Maggie had stressed that it was crucial for her to communicate 
effectively with native speakers in the second and third interviews, she did not take 
any practical action to refine her language skills at the university. It can be said that 
her reluctance to study Putonghua was due to the negative association suggested by 
her parents. As Maggie's parents related the language to misbehaving Mainland 
Chinese, with whom Maggie also felt disgusted, she was not inclined to make any 
effort to leam it. Also, Maggie's sister, as her role model, did not know any 
Putonghua. In her eyes, another reason was that English showed its significance in 
the job market in Hong Kong. The investment in the language was, therefore, more 
secure. 
6.2.2.4 Language Use in Different Contexts 
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6.2.2.4.1 Speaking to a native speaker of English 
Maggie said she enjoyed speaking English to native speakers of English, as 
she wanted to imitate their speech. She would try to pay more attention to what they 
said so as not to miss the contents of the discourse. However, sometimes she might 
not be able to understand their accents, especially when they spoke very fast. 
6.2.2.4.2 Speaking to a Cantonese speaker 
Maggie found it even more uncomfortable to speak English to a Cantonese 
speaker than to a native speaker of English. Maggie saw no point to using English as 
the speaker could speak Cantonese. If Maggie was requested to speak in English, she 
would feel as if she and the speaker were acting. Therefore, Maggie found using 
Cantonese more natural in this situation. 
6.2.2.4.3 Speaking to a Chinese who could not speak Cantonese 
When speaking to a Chinese who could not speak Cantonese, Maggie would 
treat him or her as a foreigner and speak English to him or her. In fact, Maggie was 
comfortable using English in public discourse in this situation. Since Maggie always 
felt reluctant to speak Putonghua, the only choice of language she could think of, 
besides Cantonese, was English in this situation. Also, as she saw English as a global 
language, she believed it could work in many situations. However, she did not take 
into consideration that some interlocutors might not know the language. 
6.2.2.4.4 Speaking to Mainland Chinese exchange students in Hong Kong 
As mentioned before, Maggie sometimes interacted with Mainland Chinese 
exchange students in university. Though they spoke Putonghua to her, Maggie tried 
to switch the speech to English. She said that she always avoided speaking 
Putonghua, for she did not want to let others know how poor her Putonghua was. 
Therefore, when facing non-Cantonese speaking people, she would use English. 
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6.2.2.4.5 Speaking to Chinese in Mainland China 
When interacting with Mainland Chinese students on campus, Maggie 
preferred to use English rather than Putonghua. This was also the case when she 
traveled to Mainland China. In fact, she always tried to avoid Putonghua because she 
believed the Mainland Chinese would not understand her Putonghua. 
6.2.2.4.6 Speaking to East Asians in Travel 
Maggie had made short trips to Korea, Thailand, Singapore, Taiwan and 
Japan with either her friends or family for traveling for tourism purposes. She took 
part in organized travel tours and the interactions with the local people were service 
encounters, such as shopping. She spoke English in Korea, Thailand, Singapore and 
Japan, but the shopkeepers in Japan failed to understand English. In Taiwan, she was 
with two Taiwanese friends and they spoke for Maggie in Putonghua most of the 
time. However, when Maggie really needed to speak to the shopkeepers on her own, 
she used Putonghua. 
6.2.3 Identity 
6.2.3.1 SelfConstrual 
Maggie preferred to be identified as a Chinese. She scored 32 in Gudykunst 
(2004) cultural identity strength survey, out of a possible range from 10 to 50. The 
higher the score, the more the participant identifies with his or her culture. Maggie 
scored the highest among the five in the present study. Maggie used to prefer to be 
identified as a Hong Konger more, but now she was more accepting of being a 
Chinese because of China's development and the Handover of Hong Kong to China. 
Also, as she grew older, she found there was no need to deny her Chinese identity 
and claim other identities. Maggie's perception about her cultural identity stressed 
the changing nature of identification. 
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For Maggie, the identity label Chinese covered both her Hong Konger and 
Chinese identities. She thought that she was either a Chinese or a Hong Konger, but 
never Hong Kong Chinese, for she found the label strange. The two identity labels, 
Hong Konger and Hong Kong Chinese, appeared the same to Maggie. In fact, 
Maggie did not mind identifying herself as a Chinese, as she did not see any need to 
distinguish Hong Kongers from Chinese. If she was to identify the differences, she 
would think the label Hong Konger sounds better, as the words "Hong Kong" 
impressed others by its international status in the world. 
6.2.3.1.1 Chinese and English Names 
Participants in the present study were also asked about the significance of 
their Chinese and English names. Maggie chose her English name with the aid of her 
sister. When Maggie was in primary school, her sister suggested that she have an 
English name for school. Her sister found a list of English names and the whole 
family made the decision. She ended up choosing the present English name, because 
of a "kind of feeling" for it. She found the English name sounded good and she liked 
it very much. Maggie found it so common to have an English name in Hong Kong 
society. Her English name was widely used by her classmates and teachers only; her 
family usually addressed her by her full Chinese name. Also, she did not think her 
English name made her feel like an educated, bilingual Hong Kong young person, 
but she just thought many Hong Kong people had an English name since they were 
small. 
Sometimes, Maggie was addressed by her English name by her family and 
did not feel anything strange about that. However, if her classmates and teachers 
called her full Chinese name, she would feel very "intimate," for most of them only 
knew her English name. However, if she was called by her full Chinese name in 
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public, she would feel embarrassed, as her friends liked to have fun with her full 
Chinese name. 
6.2.3.2 Identity Triggers 
Some events made Maggie reflect on her cultural identity. They included her 
travel experiences outside Hong Kong, the Handover of Hong Kong, her 
intercultural contact with Mainland Chinese people, and China's achievements in 
recent years. 
6.2.3.2.1 Travel Experiences 
Maggie had been to China several times. Once there, she tried to talk to the 
local people in Putonghua, but the inadequacy of her language skills hindered her 
from communicating effectively. She felt ashamed of her inability to speak the 
language well, since both the Mainland Chinese and she were of the same ethnicity. 
Therefore, it was her fault for not knowing Putonghua. Maggie expressed her 
astonishment about the Chinese heritage she witnessed in China. The heritage made 
Maggie regard China as a "powerful" country and its history was something she 
should feel “proud of." Her strengthened sense of heritage drove her to identify with 
China even more. 
When Maggie was in non-Chinese places, she felt more accepting of her 
Chinese identity. When she was in Britain on an exchange program, she paid 
attention to Chinese things and felt more Chinese. When she was in the United States, 
she found that the local people could not understand the label Hong Konger. When 
she introduced herself, she would say she was a Chinese. The experience made 
Maggie feel the uniqueness of her Hong Konger identity in foreigners' mind. In fact, 
in Britain, she was mistaken as a Korean and Japanese many times. On these 
occasions, Maggie felt strongly the need to clarify her identity as a Chinese from an 
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Asian city called Hong Kong, even though she guessed the local people would not 
understand the significance of her identity. 
Maggie also compared Hong Kong students to British students during her 
exchange program in Britain. She found that British students had a wider worldview 
and considered it something worth pursuing: 
M: They (The British students) talked about 
everything! Sometimes they even talked about 
politics! I just didn't expect teenagers would 
talk about that! You know, in Hong Kong, 
teenagers just talk about things like... 
I： The new models of mobile phones and the 
scandals of the entertainment circle. 
M: Yes! But the teenagers there talked about world 
news, not just British news! They were not 
strange but, you know, even the very trendy 
teenagers there would talk about politics! 
I: So you found the university students there had a 
wider worldview? 
M: Yes, I think so. They knew more about the big 
events of the world. I felt a bit ignorant. 
I: So most of them were local people? 
M: Some of them were local people, but there were 
also some from other western countries. 
Anyway, they were Westerners. You know, 
when we went back to the hostel, they moved 
the chairs out of their rooms and continued 
chatting about politics! They chatted for several 
hours, but I never understood what they talked 
about. They liked chatting so much. I just sat 
and listened. The contents were something I 
didn't know. 
Maggie's interaction with the British students also made her aware of the fact 
that English, as an international language, could allow her to understand the world 
from a wider perspective. What she used to see with English was so narrow: 
M: After the trip, I find that I do not look very 
highly on Western culture as I used to. I don't 
mean I hate the culture. In the past, I had an 
intention to leam Western culture and try to 
imitate Westerners. But after this trip, I think 
it's all right for me to have my own culture. 
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I: So you find your culture unique and special as 
well? 
M: Yes. It's so strange that I do not want to imitate 
them. I also think that not every aspect in the 
Western culture is good. We Chinese also have 
own culture and its special aspects. 
Thanks to the exchange program in Britain, Maggie saw English as a tool for 
her to understand the world better, more than to be exposed to Western cultures 
alone. Also, she found Chinese culture unique in its ways that there was no need to 
pursue and imitate Western culture. It can be said that Maggie started to view 
English as something enhancing her understanding and perception of the world 
outside Hong Kong. This echoed Ryan's (2006) notion that English may be viewed 
as a global language by learners in an EFL (English as a Foreign Language) context, 
and this may motivate them to leam it. 
6.2.3.2.2 Handover of Hong Kong 
Maggie used to prefer to be identified as a Hong Konger. However, her 
identification with Chinese strengthened because of the Handover of Hong Kong. 
Maggie commented that the mass media reminded her of the postcolonial status of 
Hong Kong. The nationalism clip broadcast before the evening news everyday made 
Maggie feel her need to identify with her Chinese identity. Though her nationality 
was British (Overseas) in her BNO passport, she found that Chinese was her real 
nationality, and there was no need to deny it. In fact, she also held HKSAR passport. 
6.2.3.2.3 Chinese People and Chinese News 
Maggie interacted with some Mainland Chinese students in university. When 
asked if she saw herself differently from Mainland Chinese, she suggested that Hong 
Kong people should not always consider Mainland Chinese more "backward" than 
them. She believed that the Mainland Chinese students she was exposed to could be 
divided into two types: the first being as fashionable as foreign exchange students 
‘ The Cultural Identities and Language Choices 115 
and the other being as common as any Mainland Chinese in China. Both types were 
different from Hong Kong people. It can be said that though Maggie thought 
Mainland Chinese students could be more progressive than Hong Kong people had 
expected, she still saw differences between them and Hong Kong people. In fact, 
Maggie found the Mainland Chinese students "too serious" about their academics 
and appeared "intimidating" to her. Hong Kong people were not like them. She also 
added that she had once read a news article pointing out ten misbehaviors of 
Mainland Chinese tourists. Maggie commented that articles like that would lessen 
her identification with China. 
When comparing Hong Kong people to Taiwanese, Maggie also saw a 
significant difference in political awareness. According to Maggie, Taiwanese made 
much more of an effort to protect their political beliefs. Her view contrasted 
significantly with Doris' that Hong Kong people strived for their political rights 
more intensely. Maggie saw it as a positive thing, and Hong Kong people paled in 
comparison to Taiwanese in this aspect. This also made her identity as a Hong Kong 
citizen unique. 
6.2.3.3 Perceptions of Cultural Identity in Different Contexts 
6.2.3.3.1 In China 
When Maggie was asked how she identified herself in Mainland China, she 
chose the identity label Hong Konger. She suggested that when she was in China, 
the local people could recognize her Chinese appearance. However, her Cantonese-
accented speech triggered the local people to ask where in China she came from. In 
such a circumstance, she would answer she was from Hong Kong. Also, she 
suggested that she would like others to see her as a Hong Konger in China. 
6.2.3.3.2 In Other Places 
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Maggie had been to Taiwan with some of her friends for sightseeing. When 
there，she identified herself as a Hong Konger, so as to be distinctive from the local 
people. Also because of the sensitive political situation in Taiwan, Maggie found it 
better to identify herself as a Hong Konger. When she went traveling to Western 
countries, Maggie felt more accepting of her Chinese identity: “I don't know why. 
My sense of belonging to China boosts when I am in Western countries. I feel that 
sincerely, but I don't know why. I just find myself more Chinese in foreign Western 
places. But in Hong Kong, I do not emphasize my Chinese identity." 
When Maggie was in Korea, Japan and Thailand, she did not know how the 
local people saw her. Maggie suspected that they might have even taken her as a 
local person. In these places, particularly in Japan, she wanted to let the local people 
know that she was a Hong Konger but not a Chinese. In fact, Maggie believed that 
China was discriminated by some countries. In advanced countries like Japan, 
Maggie might have a stronger intention to see herself as a Hong Konger so as to give 
the local people a better image. Interestingly, while Maggie did not think China 
should be discriminated by non-Chinese, she tended to discriminate against 
Mainland Chinese in Hong Kong. 
6.2.3.4 Identity and Language Use 
By the end of this study, Maggie preferred to be identified as a Chinese, 
although she had chosen the Hong Konger label in the past. When asked about the 
languages related to the Chinese identity label, she suggested Putonghua to be the 
most important one, followed by Cantonese. English was considered not important to 
her Chinese identity. Maggie stressed that for one to be a Chinese, he or she must 
master Putonghua well, as it was the language the majority of Chinese used. This 
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comment seemed contradictory because Maggie knew very little Putonghua, though 
claiming a strong intention to identify with China. 
In fact, although Maggie frequently restated her need to master Putonghua, 
she did not take any practical action to study it nor use the language when interacting 
with Mainland Chinese students. It can be said that Maggie still had a certain 
reluctance to study the language, though she identified herself more with China in 
postcolonial Hong Kong. She found it difficult to isolate the language Putonghua 
from an image of misbehaved Mainland Chinese, a perception enhanced by her 
parents' socialization and her travel experience in China. Also, both the identity 
labels Hong Konger and Hong Kong Chinese sounded better because of their link to 
Hong Kong, a "grand place" in her mind. However, she also appreciated traditional 
Chinese culture and values, which made her proud of her Chinese identity. 
For Maggie, her investment in English was associated largely with the 
professional image she would like to achieve in the future. As discussed in Section 
6.2.1.1，Maggie was influenced by her sister, a secondary school English teacher, to 
be good at English. She, too, enjoyed the satisfaction of pointing out people's 
mistakes in the language. Since her sister was like a role model of English in 
Maggie's mind, Maggie's action of imitating her sister strengthened her investment 
in the language. 
In Maggie's eyes, English was also associated with travel, which could 
strengthen her identity as a global world citizen by exposing her to more new things 
in the world. As discussed in Section 6.2.3.2.1，because of the use of English in her 
exchange program to Britain, Maggie widened her worldview by interacting with the 
local people and exploring the local culture. She expressed her aspiration to explore 
different places with English, which she thought could turn her into a more 
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sophisticated person with a broader worldview: “I think visiting foreign places can 
affect my perception of my cultural identity and enhance my understanding of the 
world outside Hong Kong. I just find that when I visit a place, I leam more and 
reflect on my identity——I really look forward to my trip to Britain this summer and 
exploring more about the British society." 
6.2.3.5 Summary 
Maggie's story suggested that her views about language and cultural learning 
were highly influenced by family. Though Maggie seemed to accept her Chinese 
identity, she made little effort to study and use Putonghua, mainly because of its 
negative association to poorly behaved Mainland Chinese. Also, she believed that 
English was a better language deserving of her investment, in return for a higher 
social status in future. She had begun to value Putonghua due to its relation to 
traditional Chinese culture and values, yet she did not put any effort into learning it. 
It can be said that her identification with China was largely based on the pride she 
could share with its tradition. In Maggie's case, English was largely a language 
related to Western cultures. Interestingly, at times, she imagined herself as a world 
citizen through the use of this international language. This notion was not apparent in 
the other participants. 
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CHAPTER 7 VICKY'S STORY 
7.1 Introduction 
This chapter centers on the story of "Vicky," examining her language and 
cultural socialization from childhood to adulthood. Her language use and learning 
are also examined by investigating her attitudes and investments. Their relationship 
to her identity is also discussed. 
7.2 Vicky's Story 
7.2.1 Language and Cultural Socialization 
7.2.1.1 Influence of Family 
Vicky, the eldest child in her family, had one younger brother. She described 
herself as an extrovert who liked meeting new people and visiting different places. 
However, unfamiliar people might find her introverted, as she did not talk much at 
first. Her father was an engineer and her mother a housewife. They could speak 
Cantonese and Putonghua. Her mother knew only a few English vocabulary items, 
but her father used both English and Putonghua to communicate with his clients in 
his job. Vicky's mother used only Cantonese in her daily life and always read the 
news in a local Chinese newspaper. Vicky considered her mother's sense of 
belonging to China to be quite strong, though both of her parents were bom in Hong 
Kong. 
To Vicky's parents, it was "always good to leam more languages" and “to 
leam more English." They found Putonghua "far less important" than English, but 
they did not feel negative towards the language. They did not explain why they 
thought so. According to Vicky, her parents never made her study any languages, but 
she had had a keen interest in language studies since she was small. She liked 
reading English and Chinese books very much, though her parents had never asked 
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her to do so. She took a French course and a Putonghua course after enrolling in 
university, out of her own interest. Vicky's brother, who was one year younger, was 
very poor in English. Vicky felt she had an obligation as a sister to make him study 
English harder, but she failed. Vicky was an autonomous language learner who 
sought her own ways to refine her language skills. She read a lot of English books 
and watched English movies. Also, because of her parents' influence, she valued 
English highly and believed that she and her bother should leam the language well. 
Therefore, when her brother did not meet her expectation, she was disappointed. 
Though Vicky stated that her parents had never made her study any 
languages, they were really supportive when she took part in some cultural exchange 
programs. As Vicky said, her parents did not mind where she went for an exchange 
program. All her parents wanted her to do was to "see more people" through this 
exposure. Vicky hoped to leam more about different cultures and use languages 
besides Cantonese more. The experiences made her reflect on her language 
proficiencies and cultural identity. 
7.2.1.2 Influence of Formal Education 
Vicky could not recall anything that had motivated her to study English in 
secondary school. However, as her autobiographical account of second language 
learning revealed, she had a negative experience in primary school, which had 
pushed her to leam English even harder later on: "I once raised my hand to answer 
my English teacher's question when I was in primary one. But stupidly, I mixed up 
the word[s] "cats" and "rats." Therefore, I gave a wrong answer and every classmate 
burst into laught[er]. I was so embarrassed at that moment . . . .Luckily, I was 
capable of sunnount[ing] it at primary two." 
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Vicky noted that there were many "hindrances" to her learning of English. 
Her mistake when answering a teacher's question in Primary One made her develop 
a "question-answering phobia" because she was afraid of being mocked if she 
answered wrongly. However, Vicky was able to overcome this setback and turned 
the experience into motivation for English learning. It can be said that Vicky became 
more conscious of her English after that incident. Because of this experience, good 
English became a crucial goal for her. In fact, she expressed her need to study 
English all the time, probably because of fear of making mistakes in public. 
Vicky was from an EMI (English-medium) secondary school. It was only in 
Form One that all of her English lessons were taught by a NET (Native English 
Teacher); the rest were taught by Chinese teachers. From Form Two onwards, Vicky 
had one oral lesson taught by the NET every week. In fact, Vicky seldom interacted 
with the NET except during lessons. Vicky found that the NET did not raise her 
interest in English learning. However, because of the exposure to the NET during 
secondary schooling, Vicky was not very afraid of speaking English with native 
speakers of English later on. Vicky had Putonghua lessons from Form One to Form 
Three only. After that, she did not study Putonghua till university. The three years of 
Putonghua study laid a foundation for Vicky to pursue further studies in the language 
at university. 
Vicky also had an exchange student from Spain in her secondary school, 
though not in the same class. However, it was hard to interact with him because he 
was not in the same class. Also, his first language was not English, and his English 
was not good. Vicky commented that she would prefer talking to a native speaker of 
English, rather than a speaker of English as a second language, as she could leam 
more about the language from native speakers. 
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Vicky chose to be an English major at university and felt the need to master 
better English desperately. In secondary school, Vicky's English was quite good in 
her class. However, when she was in the English department, she found that her 
English was weak when compared to her classmates'. To build up her self-esteem 
again, she required herself to improve her English to be better than others': “I want 
to improve my English more, as there are many classmates who can speak English 
well. I want to speak English well with native English speakers. When I know 
people around me speak English well, I want to speak English even better than 
them." 
Vicky's motivation to leam English came from both her value ascribed to 
English and, more importantly, her classmates' English proficiency. As her parents 
always wanted her to "study more English," her experience in university proved that 
there was still room for her to improve her English and become a better English user. 
Moreover, Vicky was more interested in English because of the literary study 
in university. English literature allowed her to explore values that were different 
from hers: “I think I am more interested in English now. In fact, I have never studied 
literature in secondary school. I first leamt about English literature only when I was 
in my year one study in university. I think English literature is quite interesting. I am 
also interested to leam about foreigners' values in my literature reading." 
It can be said that English literature opened up more opportunities for Vicky 
to know more about different cultures by examining the values held by different 
people. In other words, English helped her to understand the world better. Since 
English brought her to a world with new angles, Vicky enjoyed studying the 
language even more than before, when it was just a kind of obligation, as pressure 
from her parents and competition with other classmates. 
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In university, Vicky rarely interacted with exchange students. When asked if 
she would like to interact with them if given the chance, Vicky said that she wanted 
to interact with the students from foreign countries but not from China. In Vicky's 
mind, foreign exchange students were more "civilized" than the Chinese students. 
Also, interacting with Mainland Chinese was nothing special in Hong Kong, so 
Vicky preferred approaching foreign students. However, Vicky thought it would 
always be nicer to work with Hong Kong students, as she believed their modes of 
thinking were similar. Also, Mainland Chinese students were too hardworking so 
that their working attitudes did not match hers. Nevertheless, she did not approach 
exchange students at university, though she expressed her wish to do so. 
7.2.1.3 Influence of Local Community 
Vicky only lived in Canada for one year with her family at the age of 9. The 
values embraced by general Hong Kong people and society were highly influential in 
terms of Vicky's language use and language attitudes. Vicky acknowledged the 
importance of English and Putonghua in the job market in Hong Kong, so she felt 
the need to study Putonghua again in university, when she was busy with another 
language, French. Also, when she was asked about her feeling as a student in an EMI 
secondary school, Vicky did not feel "superior" by learning English, although she 
did enjoy some "advantages" for knowing English well in society. In order to stand 
out in the community, she must be better than others by speaking better English. If 
she was not able to speak good English, she might be seen as a loser in the 
community. Similar to Benny, she felt that this would be even worse if she was 
found to be an English major. 
Similar to Maggie, Vicky always wanted to study more English. The local 
community was definitely part of the reason why she did so. Vicky commented that 
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there were so many people who knew English in Hong Kong, and so there was "a 
need" for her to leam English. In her autobiographical account of second language 
learning, Vicky compared learning English with learning to ride a bicycle: “[S]eeing 
others on a two-wheel bicycle, [I found it] cool and fun. Therefore, I told myself I 
had to leam it. I believed that if others could do it, I should be able to do it, too. 
Eventually, I managed to ride the bicycle by myself, only with some little wounds at 
my knees and palms. Learning English is like learning to ride a two-wheel bicycle— 
exciting and adventurous; moreover, a longer process which can be life-long." 
From this, Vicky saw studying English as a very common phenomenon in 
Hong Kong, just like the ability to ride a two-wheel bicycle. Therefore, to Vicky, 
knowing English was not something "grand" but an ordinary skill every person in 
Hong Kong should master. Vicky had stressed the English learning process could be 
"life-long," implying again her space for improvement. In fact, the "wounds" she 
received in English learning at school, as discussed in the previous part, might have 
driven her to leam English harder so as not to lose her face in public again. As 
schools can be considered the miniature of society, the experiences might have 
strengthened her belief that good English was a must in Hong Kong society for 
honor and status. 
7.2.1.4 Influence of Travel 
Vicky had been to several places, including China, Japan, Taiwan and Britain. 
The trips were short and lasted no more than two weeks. In secondary school and 
university, she traveled to China, Japan and Taiwan, accompanied by either family 
or friends. She did not have many interactions with the local people. In university, 
she also took part in two exchange programs in Beijing and Britain with other 
students. In Beijing she discovered that her Putonghua was good enough for 
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effective communication with the local students. She went on an exchange program 
to Beijing with other university students for two weeks. She studied two Putonghua 
courses in Qinghua University. In Hong Kong, Vicky always used Cantonese instead 
of Putonghua when communicating with Mainland Chinese students, because she 
expected "they should know Cantonese." However, in Beijing where the local people 
did not understand Cantonese, Vicky had to use Putonghua for communication: “I 
think I leamt Putonghua better in Beijing! You know, in Beijing, people only know 
Putonghua. Therefore, we must use Putonghua to communicate with local students. 
There were no other choices." 
Vicky seldom used Putonghua even if she came across people from 
Mainland China at university in Hong Kong. She took it for granted that they would 
get assimilated to the local society and use Cantonese. Vicky believed that there was 
no point for her to use Putonghua in Hong Kong. However, in Mainland China, she 
tried to get assimilated into the local community by speaking the language. This was 
also the only chance for her to really practice her Putonghua in daily life. Without 
this travel experience, Vicky might not have been so confident about her Putonghua, 
which she regarded as good as her English. 
In the trip, Vicky was also surprised that, though the Mainland Chinese 
students were very familiar with world affairs, they were not very good at English. 
When compared to Hong Kong students, the Chinese students spoke poor English. 
To Vicky, knowing English made one really knowledgeable and presentable. 
Therefore, though the Chinese students were good at world news, their inability to 
speak fluent English still made them weak in her eyes. 
7.2.2 Language Learning and Use 
7.2.2.1 Language Proficiency 
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Vicky scored B on the HKCEE English (Syllabus B) and C on the HKAL 
Use of English. She rated herself "very good" in Cantonese, "good" in English and 
Putonghua but "poor" in French. She had taken a couple of French courses at 
university and she just finished the intermediate one. In her busy school life at 
university, she still insisted on taking Putonghua courses organized by United 
College after school. 
7.2.2.2 Language Attitudes 
7.2.2.2.1 Towards Cantonese 
Vicky liked Cantonese; she found it very natural and comfortable because it 
was her mother tongue. With Cantonese, Vicky could express herself very well. It 
was also the language she rated her proficiency to be highest in. Undoubtedly, Vicky 
was confident using the language. 
Vicky spent one year in Canada and studied Primary Five there. She used 
Cantonese to talk to her classmates from Hong Kong. To Vicky, the language 
created some bonding with those from Hong Kong. In fact, she and other Hong 
Kong students were assigned to some English courses specially designed for Hong 
Kong students, which marked them as a special group with English proficiency 
worse than the local students. This might have made her use Cantonese even more 
with the Hong Kong students, and felt a bit reluctant to use English there. Also 
because her family and most of her neighbors used Cantonese in Canada, the one-
year residential experience in Canada did not weaken her use of Cantonese. 
7.2.2.2.2 Towards English 
Vicky had loved English since secondary school, when she started to develop 
her interest in English books and attained good academic results in the language. She 
liked the language even more after enrolling in the university, where she got exposed 
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to English literature. Vicky said she felt all right using it, but sometimes she could 
not use it fluently and express herself as well as in Cantonese. When given enough 
time for preparation, Vicky was not afraid of speaking English. However, if she was 
requested to speak instantly without any prepared speech in meetings, she might 
remain silent. She did so probably because of her negative experience in primary 
school. She was afraid of making mistakes so that she tried to minimize her risk of 
making mistakes by speaking less. 
Vicky did not feel superior when speaking English; she did not find it an act 
of showing off either. However, asked about her feeling when hearing Hong Kong 
Chinese speaking English, she found it strange if the speakers could not speak fluent 
English: 
I: But what if their English is poor? 
V: Then I would wonder why they use English, 
when their English is so poor! If their English is 
fluent, then I think they may not know 
Cantonese. Maybe they communicate better 
with English than Cantonese. In this way，then I 
think it's natural for them to speak English. But 
if their English is not fluent, then I think they 
are strange! 
From Vicky's response, it can be said that she tended to accept Hong Kong 
Chinese speaking English only when their English was fluent and their 
communication was done easier in English. However, if not, Vicky would regard 
them as attempting to show off. Overall, she viewed proficiency in English as a skill 
that would not make her feel un-Chinese. 
7.2.2.2.3 Towards Hong Kong Accented English 
Just like other participants, Vicky thought that English without a Hong Kong 
accent was much better. The reason given was that English was a foreign language 
and standardized. She saw American English as the standard for English learners, as 
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she was exposed to this variety in most of the English movies and television drama. 
Therefore, she believed that Hong Kong people, as English as an additional language 
learners, should leam standardized English without any Hong Kong accent. It was 
not appropriate for people to modify "others' language" when using it. Vicky also 
found the resulting Hong Kong English unlike English at all. It was neither 
standardized English nor Cantonese in Vicky's mind. Since Hong Kong accented 
English was not considered good, Vicky did not think it should be related to a Hong 
Kong identity. Her comments echoed Luk's (1998) suggestion that Hong Kong 
accented English was stigmatized due to students' aspiration to access the symbolic 
capital derived from native English, American English in Vicky's case. 
7.2.2.2.4 Towards Putonghua 
Vicky did not feel anything special when speaking Putonghua. She did not 
feel more Chinese when speaking the language. However, she liked the language 
more after enrolling in university, when she needed it for interaction with Mainland 
Chinese students, whom she found friendly and polite. In fact, she found her 
proficiency in English and Putonghua similar, and speaking Putonghua appeared 
easier for her. Vicky commented that though the pronunciation was different in 
Putonghua, most of the grammar and vocabulary of Putonghua were the same as 
those of Cantonese. Therefore, she could express herself more easily in Putonghua 
than in English and had more courage to speak it than English. 
Vicky also speculated that after the Handover of Hong Kong to China, there 
should be more opportunities to speak Putonghua in Hong Kong. Therefore, she also 
felt the need to do further studies in Putonghua, which she had abandoned in 
Secondary Three. Overall, Putonghua was something "needed" and more "useful" in 
the postcolonial society of Hong Kong. 
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7.2.2.2.5 Towards Code-Mixing of Cantonese and English 
Vicky found code mixing of Cantonese and English very natural and did not 
avoid it in daily life. In fact, Vicky found it representative of a Hong Kong identity, 
as Mainland Chinese tended not to code mix Putonghua and English. Also, Vicky 
found code mixing very convenient in everyday communication, but she did not 
define whether it was good or bad. She was neutral about such a communicative act. 
Vicky code mixed with her brother at home for fun sometimes. She 
expressed her appreciation of those who could code mix English and Cantonese 
fluently. However, she did not agree with code mixing if one's English was not 
fluent. If one code mixed English vocabulary too frequently, the resulting speech 
would be very "strange" and a lot of "fun." In fact, she found replacing the English 
terms with Chinese equivalents a bit strange sometimes, as people in Hong Kong 
had become used to the English ones. As long as the resulting speech sounded 
natural with not too many English vocabulary items, Vicky would accept code 
mixing. 
7.2.2.2.6 Towards Other Language Varieties 
Vicky had been learning French since enrolling in university. She was 
currently doing the intermediate level course. She studied French just because of her 
interest in language learning and her eagerness to know more about French. 
However, she did not mention any concrete goals for learning the language. 
7.2.2.3 Motivation and Investment in Language Learning 
7.2.2.3.1 English 
Vicky chose to be an English major because she believed three years of study 
at the university would equip her with good communication skills. She had a greater 
interest in studying English than any other subjects, such as Business related ones. In 
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fact, Vicky was a Science student in secondary school. After spending four years in 
Science, she realized that she was not interested in it at all; however, her interest in 
English had not lessened. Therefore, she ended up choosing English for university 
study. With better communication skills, Vicky believed she could look for a good 
job in the competitive job market in Hong Kong. 
Vicky kept reading both Chinese and English books even if she was busy 
with her academic study. In fact, she read non-academic books for leisure to refine 
her language skills. In English literature, she found her global self by broadening her 
worldview and understanding different perspectives held by foreigners. Vicky was 
active in participating in exchange programs as well. Though she said she did not see 
the programs as chances to improve her language skills, she did use English more in 
the program that she attended in Britain. She was also assured about her language 
skills in English when she could actually use them in daily conversations during the 
exchange program. 
As discussed in Section 7.2.1.2, Vicky always found room to improve her 
English. She felt so partly because of her negative experiences in primary schooling 
in Hong Kong and in Canada. By investing in English, Vicky wanted to attain more 
self-confidence and therefore a more presentable public image. As English was seen 
as a common language that everyone in Hong Kong should know, Vicky aspired to 
invest in a more advanced level of English and become better than others in society. 
Therefore, she always found the need to "study more English," which had also been 
emphasized by her parents. 
7.2.2.3.2 Putonghua 
Vicky studied Putonghua in junior secondary school and took up the 
language again at university. She attended some Putonghua workshops after school 
‘ The Cultural Identities and Language Choices 131 
and studied the language informally in a relaxed manner. She also took part in an 
exchange program in Beijing for two weeks and had formal Putonghua lessons. 
Vicky invested in the language for the sake of better career opportunities, as she 
believed more jobs would require candidates with proficient Putonghua. Since Vicky 
saw the trend of Hong Kong people working in Mainland China, she believed her 
refined Putonghua skill would be advantageous in the future, no matter if she worked 
in Hong Kong or Mainland China. 
7.2.2.3.3 Other Languages 
Vicky also studied French in university, when she was very busy with her 
major study. She expected that her investment in this language would bear fruit in 
her future career and improve her confidence. With better language skills, she would 
not feel embarrassed and alienated as she once felt in her childhood, as mentioned in 
Section 7.2.1.2. Unlike Benny, she did not relate foreign languages very much with 
future career prospects. 
7.2.2.4 Language Use in Different Contexts 
7.2.2.4.1 Speaking to a native speaker of English 
Vicky expressed her belief that "speaking English to a native speaker of 
English is much better than speaking English to a Chinese." She compared the 
attitudes held by native speakers of English with that by Chinese towards "our 
English," saying the former had greater tolerance for "our English," while the latter 
was even pickier than the native speakers about "our English." Vicky's comment 
implied that she felt more comfortable speaking English with native speakers of the 
language, as they would not pinpoint her mistakes as deliberately as Chinese 
speakers did. In Vicky's mind, native speakers of English were more concerned 
about communicability than accuracy in the language. 
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7.2.2.4.2 Speaking to a Cantonese speaker 
Vicky found it strange if she spoke English to a Cantonese speaker. In such a 
circumstance, she would feel a bit of pressure and her speech would be very 
unnatural. At the same time, she could not express herself well and would prefer to 
use Cantonese. In fact, Vicky seldom spoke in English with her Hong Kong 
classmates outside of class in university; she used Cantonese often. 
7.2.2.4.3 Speaking to a Chinese who could not speak Cantonese 
Vicky would use Putonghua if she spoke to a Chinese who could not speak 
Cantonese. In fact, she found using English a bit awkward in such a situation and 
tended not to use it. Vicky felt so probably because her Putonghua was good enough 
for communication and there was no need to consider using English. However, she 
seemed to have neglected the fact that the Chinese might not be a Putonghua speaker. 
She would use English only when Putonghua failed to work. 
7.2.2.4.4 Speaking to Mainland Chinese exchange students in Hong Kong 
Vicky interacted with some Mainland Chinese exchange students in 
university. When asked about the language she used for such communication, she 
first answered Cantonese, as she expected that the Chinese students should know 
Cantonese. Also, Vicky's proficiency in Putonghua was good enough to 
communicate with them. 
7.2.2.4.5 Speaking to Chinese in Mainland China 
Vicky had been to Beijing and Guizhou in China, which are both Putonghua 
speaking places. When Vicky was in China, she used Putonghua all the time when 
interacting with the local people. She believed that her role as a tourist there would 
make the local people "try their best to understand her strange Putonghua." 
Therefore, there was no need to feel afraid using Putonghua. When she was in 
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Guizhou, she did not use Cantonese at all to avoid any misunderstanding: "People 
there did not know Cantonese. I would not whisper in Cantonese because people 
there might think I talked something disrespectful to them that I did not want them to 
hear." 
By considering the local people's lack of understanding of her Cantonese, 
Vicky saw Putonghua as the most suitable language for communication there. The 
context was ideal for her to practice Putonghua as well, with sufficient reasons 
backing her language choice. 
7.2.2.4.6 Speaking to East Asians in Travel 
Vicky had been to Japan and Taiwan on organized travel tours and interacted 
with the local people in service encounters, such as shopping. Again, in Taiwan, she 
used Putonghua, as she believed the local people must understand the tourists' 
Putonghua. In fact, she had no problems with Putonghua in daily communication. In 
Hokkaido, Japan, she used English, as the shopkeepers could speak some simple 
English to do business with tourists. She used Cantonese to talk to her friends and 
family in these places. The trips to these Asian places were short, lasting for less 
than a week, and she was accompanied by either her parents or classmates, so they 
might not have had a big impact on Vicky's language use and attitudes. 
7.2.3 Identity 
7.2.3.1 Self-Construal 
Vicky preferred to see herself a Hong Kong Chinese. She scored 30 in 
Gudykunst's (2004) cultural identity strength survey, out of a possible range from 10 
to 50. She scored the second highest among the five in the present study, reflecting 
her rather strong cultural identity. When asked about why she thought her score was 
so high, she explained simply that she could not deny her Chinese identity, 
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especially with the fact that Hong Kong was now part of China. Under the 
postcolonial setting of Hong Kong, Vicky felt even more accepting of her Chinese 
identity. She preferred the identity label Hong Kong Chinese to Chinese because the 
latter made her think of many negative aspects of some Mainland Chinese, which 
she did not want to identify with. She also found the identity label Hong Konger 
inappropriate to describe her cultural identity because she was really an ethnic 
Chinese living in Hong Kong. The label Hong Konger could not make this point 
clear. Therefore, with the dual identity label Hong Kong Chinese, Vicky could 
express her "Chinese identity and at the same time unique Hong Kong identity." 
Vicky's stronger identification with China showed the changing nature of one's 
cultural identity over time. 
7.2.3.1.1 Chinese and English Names 
Vicky got her English name without very serious consideration. In Primary 
Five, when she was in Canada, Vicky's father thought it would be more convenient 
to have an English name at the local primary school. Therefore, he came up with a 
list of English names and asked Vicky to pick one. Vicky ended up choosing the 
present English name because she thought English names starting with the letter “v，’ 
were rare. In primary school in Hong Kong, Vicky was addressed by her Chinese 
name. Her English name was used more when she was in primary school in Canada 
and also at university. In secondary school in Hong Kong, her classmates addressed 
her by her Chinese nickname. 
Unlike many of the other participants, Vicky did not find being addressed by 
her full Chinese name intimate; instead, she found it strange: 
I： What do you feel when you are called your 
Chinese full name? 
V: I would feel a bit strange. My Chinese full name 
was used only in primary school. My family does 
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not use my Chinese full name but just my given 
name. In secondary school, my classmates used 
my nickname. It was neither my English nor 
Chinese full names. Now, in university and in 
activities outside school, people use my English 
name. So I think when I am called my Chinese 
full name, I would feel strange. 
Vicky commented that only those unfamiliar with her would address her by 
her full Chinese name. In fact, she was addressed by her Chinese given name or 
English name more. When asked if her English name made her feel more like an 
educated bilingual young person in Hong Kong, she did not think so and expressed 
the belief that even many of the older generation had English names nowadays. 
Vicky's English name was used mainly by her classmates and teachers and she had 
no personal attachment to it. 
7.2.3.2 Identity Triggers 
Some events made Vicky reflect on her cultural identity. They included her 
travel and residential experiences outside Hong Kong, the Handover of Hong Kong, 
her intercultural contact with Mainland Chinese people, as well as China's 
achievements in recent years. 
7.2.3.2.1 Travel Experience 
Vicky felt more attached to her Chinese identity when she visited China. She 
tended to resist the identity label Chinese because it was associated with negative 
aspects of Mainland Chinese. Even so, her acceptance of her Chinese identity was 
largely based on her experiences in Mainland China: "If you experience something 
appreciative [in Mainland China], then automatically you want to admit the identity 
of being Chinese more. But if you see some really bad behavior of the Mainland 
Chinese, then do not want to admit the identity." 
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Vicky's travel experiences in China were considered positive, which 
increased her willingness to identify with her Chinese identity. In Beijing, though 
Vicky still met people who jumped the queue, she found many of the local people 
willing to offer help when she asked for directions. Also, the volunteers from 
Qinghua University took her and other Hong Kong students to different sightseeing 
spots and were considerate and helpful. These positive experiences made Vicky feel 
less resistant to the identity label Chinese, as she was able to find appreciative 
aspects of Mainland Chinese. 
When Vicky interacted with the students in Beijing, China and Britain on 
her cultural exchange programs, she also found that Hong Kong students were very 
different from them, in terms of their awareness political awareness. Vicky noted 
that they did not talk about "superficial thing" as Hong Kong students did. The 
Mainland Chinese students she interacted with talked about more serious things like 
world news. Even so, Vicky defended her Hong Kong identity by saying being 
unfamiliar with world news did not mean anything "bad": "They (The Mainland 
Chinese students in Beijing) are different from Hong Kong students because again 
they talk about things with more depth. I don't mean Hong Kong students are bad, 
but really the Chinese students know much more than we do. They know more world 
news than us, but their English is worse than ours." 
Vicky focused on the better English standard of Hong Kong people when her 
Hong Kong identity was challenged by a weaker world citizen image. In fact, when 
Vicky interacted with the local senior secondary school students in Britain, Vicky 
also found it difficult to get involved in the talk, simply because the discussion topics 
were so unfamiliar to her: "They (The British students) talked about political issues 
and world news. Hong Kong students seldom talk about these serious topics. When 
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we met with the Education Director, the British students were also with us. In the 
question and answer session, the British students asked questions with more depth. 
Also, they were so active in asking questions. Though we Hong Kong students also 
asked question in the question and answer session, we were not as active as them." 
After these exchange programs, Vicky was convinced that Hong Kong 
students were distant from the "knowledgeable image" exhibited by the British and 
Chinese students. To a certain extent, Vicky believed that Hong Kong students did 
not have a worldview, and she noted that it was something that she appreciated in the 
Chinese and British students. 
7.2.3.2.2 Overseas Residential Experience 
When Vicky was in Canada, she knew very well she was considered a Hong 
Konger in the secondary school. She was assigned to a special English class with 
other Hong Kong students to enhance their English listening and speaking skills, 
while the local students had their own class. As a result, Vicky had more 
opportunities to interact with her Hong Kong classmates and they were like a distinct 
Hong Kong group in the school. Vicky was comfortable speaking Cantonese with 
other Hong Kong students in such environment. The school's policy strengthened 
Vicky's identity as a Hong Kong student and she did not resist Cantonese in the 
school. 
In fact, Vicky's family was surrounded by many ethnic Chinese families in 
the residential area. The neighbors labeled her family as a Hong Kong Chinese but 
not Chinese. It seemed that the ethnic Chinese there were good at distinguishing 
Hong Kong people and Mainland Chinese. Because of her neighbors' perception, 
Vicky also found her family very Hong Kong Chinese like and strengthened her 
identity as such. 
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7.2.3.2.3 Handover of Hong Kong 
After the Handover of Hong Kong to Mainland China, Vicky felt very 
resistant to the identity label Chinese at first. However, later when she understood 
that the Handover was a historical moment that acknowledged the position of Hong 
Kong in China, Vicky felt the need to identify with her Chinese identity. She thought 
the label Hong Kong Chinese could stress her unique Hong Kong identity while not 
denying her Chinese identity. 
7.2.3.2.4 Chinese People and Chinese News 
Vicky's affiliation with a Chinese identity was also strengthened by knowing 
more about the achievements of the Mainland China. Vicky felt her need to read 
more Chinese books, as "there is no point for me (her), an ethnic Chinese, not to 
know the four famous classics in Chinese." She was also appreciative of traditional 
Chinese culture. At the time of the present study, Vicky was studying a course on 
modem Chinese culture, and part of it was on Chinese identity. She was impressed 
by how Chinese were referred to in different dynasties, when China was considered 
a particularly strong country in the world. When Chinese athletes took part in the 
Olympic Games, Vicky also wanted them to win. The achievements of China made 
her more willing to adopt a Chinese identity. Vicky's reflection echoed Schack and 
Schack's (2005) observation that Chinese cultural values have enhanced Hong Kong 
people's identification with the Chinese group. 
7.2.3.3 Perceptions of Cultural Identity in Different Contexts 
7.2.3.3.1 In China 
Vicky did not resist being identified as Chinese very much. She just found 
the label a bit unfavorable when she related it to the bad behaviors of Chinese. When 
in China, Vicky did not emphasize her Hong Kong identity nor deny her Chinese 
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identity. In fact, she did not mind being called Chinese in Beijing: “I don't think I 
would mind the label Chinese in my identity in China. I just think when I was in 
Beijing, everyone knew I was not a resident there but from Hong Kong, so I don't 
think I needed to emphasize my Chinese identity in a Chinese place." 
7.2.3.3.2 In Other Places 
Vicky had been to other places like Taiwan, Japan and Britain. In the 
organized tours to Japan and Taiwan, she did not reflect on her identity. But in the 
exchange program to Britain, Vicky found that Hong Kong identity was in fact really 
very special in foreigners' mind. The British students, whom she regarded as very 
knowledgeable with much greater worldview, had mistaken Hong Kong to be a 
"separate place" in Asia. Because of the students' response, Vicky understood it was 
hard to make foreigners understand the significance carried by the identity labels 
Hong Kong Chinese, Hong Konger and Chinese. Therefore, in Britain, she was also 
not that concerned about how the local people addressed her: 
I： How did you see your cultural identity there? 
V: I would not deliberately deny my Chinese 
identity. In fact, I knew the labels Hong Konger 
and Chinese were very different, but I didn't 
think the local people would see me very 
differently just because of the label. 
I: So you did not mind being called Chinese. 
V: No, I didn't mind. 
As Vicky was on the cultural exchange program for two weeks only in 
Britain, she did not find the occasions to talk about her self-construal in details with 
the local people. Also, the main aim of the program was to know more about the 
British society, so Vicky said that she did not care about her identity in local 
people's minds. Yet, Vicky did reflect on her identity as a Hong Kong student in 
Britain as discussed in Section 7.2.3.2.1. 
7.2.3.4 Identity and Language Use 
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Vicky considered herself a Hong Kong Chinese. She thought all three 
languages, Cantonese, English and Putonghua, as well as the code mixing of 
Cantonese and English were related to her identity. When asked why she thought so, 
she answered that the three languages came to her mind intuitively. As noted in the 
interviews, Vicky found the Biliteralism and Trilingualism policy very important in 
postcolonial Hong Kong and she stated that people should know at least the three 
languages. This might have driven her to relate the three languages to her cultural 
identity. In Vicky's mind, code mixing was a common feature in Hong Kong that it 
should also be linked to the Hong Kong identity. In fact, the identity labels Hong 
Kong Chinese and Hong Konger were similar in her mind, so she also related the 
three languages and code mixing to the label Hong Konger. Chinese would be 
related to Putonghua and English because Vicky found Mainland Chinese in Beijing 
learnt English rather than Cantonese and could speak the language. 
When asked if she should be able to speak Putonghua in order to be Chinese, 
Vicky thought so and commented that Putonghua was the “basic language 
commonly spoken by the whole range of ethnic Chinese." If she failed to do so, she 
might feel unable to match her Chinese identity. Vicky also agreed that a Chinese 
should also be one who appreciated Chinese culture. 
Vicky spoke Putonghua most of the time when in China. She was 
comfortable using Putonghua and did not mind being labeled Chinese there, though 
she preferred to call herself Hong Kong Chinese in Hong Kong. When in China, 
Vicky did not see the need to be distinctive from the larger Chinese group. Instead, 
she tried to feel more attached to the larger Chinese group by speaking their 
language, Putonghua. When in Britain, she spoke English all the time and did not 
mind how she was identified by the local people, simply because she knew the 
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differences among the identity labels were too hard to explain. Since Vicky felt 
accepting of her ethnicity as Chinese discussed in Section 7.2.3.2.4，she found it all 
right to call herself a Chinese in places outside Hong Kong. 
Though Vicky did not think English made her feel superior, she did find 
advantages when equipped with this skill in Hong Kong, as discussed in Section 
7.2.1.3. She always reported her need to improve her English, probably due to her 
aspiration to stand out in society, where many people know some English. Also, 
through English literature and talking to the British students, she broadened her 
worldview. In other words, English made her feel more like a world citizen. 
Vicky believed that the three languages were considered basic skills that 
everyone in Hong Kong should know. Since Vicky was proficient in the three 
languages, she did not see herself in an inferior position when interacting with 
Mainland Chinese and foreigners as Benny did. Instead, she highly valued her ability 
to communicate with people in several languages, even if her language skills were 
not as good as the native speakers of the languages. 
7.2.3.5 Summary 
Vicky's story demonstrated that travel experiences could trigger reflection on 
one's cultural identity when one is positioned in relation to others in a foreign 
context. Vicky enhanced her investment in English and broadened her worldview 
through the language. She did not stress her cultural identity in different contexts; in 
fact, she was comfortable with her ethnicity as well as her cultural identity label 
"Chinese" in China and in other places. English was largely a language for Vicky to 
affirm her identity as a world citizen. 
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CHAPTER 8 WENDY'S STORY 
8.1 Introduction 
This chapter presents the story of "Wendy," following her language and 
cultural learning from childhood to adulthood. Her language attitudes and 
investments and self-construal are also discussed. 
8.2 Wendy 's Story 
8.2.1 Language and Cultural Socialization 
8.2.1.1 Influence of Family 
Wendy, the eldest child in her family, had one younger sister. She described 
herself as an introvert who would not take the initiative to approach strangers; she 
preferred interacting with close friends. The educational qualifications obtained by 
her parents were the highest among the participants. Her father was a university 
graduate and an English teacher in secondary school. Her mother finished Form Five 
and was a secretary in a Japanese trading company. Both of them could speak 
Cantonese, English and Putonghua, and her mother used Japanese for daily 
communication with the senior staff in the company. Wendy's father was used to 
interacting with NETs (Native English Teachers) in English at his school. 
Wendy's parents thought that knowing more languages was an "advantage in 
Hong Kong" and supported Wendy's decision to study French in university. Wendy 
chose to study French but not other foreign languages because she had studied the 
language for three years in Canada. Therefore, Wendy found it easier to master 
French than other foreign languages. When Wendy was in Canada, she was told by 
her parents to use only Cantonese at home. Her parents did not allow her to use 
English because they insisted she, as a Hong Kong bom Chinese, must know 
‘ The Cultural Identities and Language Choices 143 
Cantonese well. They were afraid that speaking English at home would make her 
forget Cantonese. 
Bom in a family where her father was an English teacher in secondary school 
and her mother proficient in Japanese, Wendy disclosed that her parents had never 
made her study hard nor feel interested in languages. However, Wendy did find it a 
must for her to study English well. She reported that "she should not get poor results 
in English" because her father was an English teacher. It can be said that having 
good English skills seemed to be her duty. Probably Wendy was also influenced by 
her father in terms of her career aspiration: she chose English Language and 
Education as her first choice for university study and intended to become an English 
teacher. English at CUHK was her second choice, but her father also considered it a 
"good subject" to major in at university. 
8.2.1.2 Influence of Formal Education 
Wendy had lived in Canada for three years from 8. In her autobiographical 
account of second language learning, she described her English learning as 
"unconscious" in a local primary school there. She had no problems speaking and 
writing English fluently and picked up new vocabulary through daily use. But when 
she was back in Hong Kong to continue her studies in local primary and secondary 
schools, she found that Hong Kong students were trained to recite grammar rules 
and have vocabulary dictation every day. The different English learning 
environment in Hong Kong was a surprise to Wendy, and she tried very hard to 
adapt to it. The change made Wendy think that Hong Kong looked highly on English 
grammatical rules and vocabulary, while areas like pragmatics and pronunciation 
were not so important. Wendy was a bit annoyed by such English learning style in 
Hong Kong; however, she succumbed to it so as to achieve high marks in English. 
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Wendy was from an EMI (English-medium) secondary school. She had 
English lessons taught by a NET from Form One to Form Three. From Form Four 
onwards, she just had one English lesson conducted by the NET every week, 
targeting English oral skills, and seldom interacted with the NET (Native English 
Teacher) outside classroom. Wendy did not think the English learning environment 
in secondary school stimulated her interest in the language. She found the 
environment much better in university, as she felt more "relaxed" to speak English 
in English conducted lectures and tutorials. In her secondary school, Cantonese was 
used occasionally for non-English subjects, though it was an EMI school. 
Wendy had Putonghua lessons only from Form One to Form Three. Since 
then，she had not studied the language. Though Wendy said her Putonghua was not 
good enough for communicating with Mainland Chinese exchange students in 
university, she did not have any intention to polish her Putonghua by taking any 
formal courses. She believed talking more to the Chinese students was a more 
effective way to enhance her Putonghua speaking skill. 
Her attitudes towards Chinese and English were also highly influenced by 
their practicality in different schooling stages. Wendy commented that Chinese was 
more important in secondary school, when she was preparing to sit the compulsory 
Chinese and Chinese Culture exam for the Advanced Level Examination. Now, 
English was more important because nearly all subjects were taught in English and 
she no longer needed to sit for any Chinese exams. It can be said that the schools had 
influenced Wendy's perception about the value of Chinese and English. 
8.2.1.3 Influence of Local Community 
The distinction between EMI (English-medium) and CMI (Chinese-medium) 
schools had been a hot topic in Hong Kong society. Wendy saw the advantage of 
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EMI schools over CMI schools and agreed to the preference given to EMI schools by 
the general public. Wendy acknowledged the importance of English in university and 
thought that all CMI secondary schools should be converted into EMI ones: "I think 
all schools should be turned into EMI because the medium of instruction of 
university is mainly English. I think English may not be very important in secondary 
school life, but I think EMI schools lay a foundation for students to get adapted to 
English medium of instruction, which will be widely adopted in university." 
Wendy's idea implied that Hong Kong students should be well equipped 
with English skills before they enroll in university. In fact, Wendy commented that 
though the government propagandized the policy of Biliteralism and Trilingualism, 
Hong Kong students were just "fairly proficient in Putonghua and English." 
Therefore, Wendy might see more exposure to English in ideal EMI secondary 
schools a possible way to boost the general English proficiency of Hong Kong 
students. 
With good English skills, Wendy was employed as a teacher for a summer 
English course in her secondary school. She guided the Form Three students' 
reading, writing, speaking and listening skills in English. Wendy felt "fortunate" that 
she was well equipped with English skills, which made her more competitive for the 
summer teaching post. In fact, Wendy prepared the students for an English 
proficiency assessment. She found a secondary school's reputation was partly built 
on how well the students did in English. 
8.2.1.4 Influence of Travel 
Wendy had been to the United States, Canada, China and Japan. She went 
traveling with her family and they did not join any organized tour. Each of the tours 
lasted less than two weeks. In the United States and Canada, Wendy and her family 
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used English for communication. While in Japan, they did not use English; her 
mother would use Japanese instead. When they went to China, Wendy tried to use 
Putonghua for interacting with the local people. Since Wendy's Putonghua was not 
very good, she might speak Cantonese if the local people failed to understand her 
Putonghua. 
Wendy's family was different from other participants' families in traveling, 
as they went on their own without taking part in any organized travel tours. Usually, 
the participants reported that they joined the travel tours because their families 
thought it would be better to be led by tour guides who could speak the local 
languages. Since Wendy's family could speak Cantonese, English, Putonghua and 
even Japanese, there would not be big problems for communicating with the local 
people in the places. The "advantage" of knowing more languages, as emphasized 
by her parents, could be illustrated in Wendy's travel experiences, in which the 
family enjoyed the holidays without major language barriers. 
8.2.2 Language Learning and Use 
8.2.2.1 Language Proficiency 
Wendy did very well in her public exams. She scored A on both the HKCEE 
English (Syllabus B) and HKAL Use of English. She rated herself "very good" in 
Cantonese and English but "very poor" in Putonghua. She had taken a couple of 
French courses and she just finished the intermediate one at university. 
8.2.2.2 Language Attitudes 
8.2.2.2.1 Towards Cantonese 
Wendy liked Cantonese and found speaking it very natural because she could 
express herself well with the language. It was also the language she could speak 
fluently. Therefore, she had no problems with Cantonese at all. Cantonese was 
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considered the only language to be used at home, both when she was in Canada and 
in Hong Kong. Wendy's parents valued the use of Cantonese at home, emphasizing 
its role in a Chinese family. 
8.2.2.2.2 Towards English 
When asked about her attitudes towards English, Wendy commented that she 
liked it even more after enrolling in the English department. She chose more English 
Linguistics courses, which she found practical, and felt confident by understanding 
the function and system of the language better than before. Yet, sometimes she 
failed to express herself well in English. Most of the time she did not feel under 
pressure when talking to native speakers of English. But she did feel nervous when 
talking to a particular professor in the English department, who always criticized 
students' presentation and writing skills. However, she believed that talking more to 
native speakers of English could polish her English skills. 
In fact, Wendy was good at English, but seldom expressed her ideas in class. 
This was due to her concern about losing face, as she noted in her autobiographical 
account of second language learning: "Due to the fear of negative feelings and loss 
of face, I found it difficult for me to speak out loud in public. I was afraid of making 
mistakes, and my fellow students would mock at me." 
The affective filter Wendy had experienced in second language learning 
impeded her speaking out in English. As emphasized by Wendy, "positive 
experiences of success" were effective motivation for her to study English. 
Therefore, when her English skills were criticized by a native speaker of English, 
she developed a lower self esteem and became even more reluctant to speak the 
language. 
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Wendy did not think speaking English made her feel un-Chinese; she saw 
English more as an international language in Hong Kong, a "cosmopolitan city" and 
an important “financial center" in Asia. However, she found it very strange when 
two Hong Kong Chinese chatted with each other in non-standard English. The 
impression would be rather negative, as they might be trying to show off their 
limited English skills. But if the two Hong Kong Chinese could speak fluent English, 
Wendy would just see them as America bom Chinese and found their act all right. 
8.2.2.2.3 Towards Hong Kong Accented English 
Similar to Benny, Wendy commented that Hong Kong accented English was 
unavoidable for Hong Kong people, who were English as an additional language 
speakers. But if she could avoid it, she would have tried her best to do so. Wendy 
thought that Hong Kong people should get rid of the accented English because it 
made them feel inferior in front of native English speakers. Also, Hong Kong 
accented English should not be part of a Hong Kong identity. 
In her autobiographical account of second language learning, Wendy 
commented that Hong Kong people should combat the Chinese accent in English 
and try to avoid "Chinglish." She also considered Singaporean English very strange. 
In Wendy's eyes, either American or British English was the standard to follow. She 
believed that when learning English, people should leam the standard and speak like 
the native speakers. Any deviation from the Standard English would be considered 
inappropriate. 
8.2.2.2.4 Towards Putonghua 
Wendy liked Putonghua much more after entering the university, when she 
found out its importance in communication with Mainland Chinese students, even 
though she seldom approached them. Wendy commented that she felt distant from 
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Putonghua and could not express herself well in the language. It took her so much 
time to think of the pronunciation of every single word and the resulting speech 
would be "fragmented." Also, her Putonghua would eventually become Cantonese. 
In fact, she had leamt Putonghua for only three years in junior secondary. Since then, 
she had never studied it. Though she believed Putonghua would be more important 
in postcolonial Hong Kong, she did not take any practical action to refine her 
language skills. She added that her Putonghua was so "ugly" that she preferred using 
English and Cantonese instead. Since Wendy was proficient in Cantonese and 
English and assumed most people could understand either of the two languages, she 
did not feel compelled to study Putonghua. 
8.2.2.2.5 Towards Code-Mixing of Cantonese and English 
Wendy found code mixing of Cantonese and English acceptable and natural. 
She saw it as a trend that everyone in Hong Kong just followed. She commented that 
she code mixed a lot and would not avoid it. She even stated that the older 
generation, like her grandmother, would code mix and understand some English 
vocabulary, though she had never received any English education. In Wendy's eyes, 
code mixing was a common phenomenon in Hong Kong, whether spoken by either 
the older or younger generation. 
8.2.2.2.6 Towards Other Language Varieties 
Wendy had studied French for three years when she was in Canada for 
primary schooling. She took up French courses again in her first year at university. 
She was currently doing the intermediate level course. She suggested that she studied 
French partly because of her interest in the language. Her parents were also 
supportive of it. To Wendy, it would be easier for her to do French, because of the 
foundation laid in Canada. 
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8.2.2.3 Motivation and Investment in Language Learning 
8.2.2.3.1 English 
Wendy invested in English largely because of parental influence. Wendy's 
father was good at English, so Wendy found it important to master good English 
skills as her father did. Wendy had been very clear about her career path: she wanted 
to be an English teacher, just like her father. Therefore, she had invested in the 
language since she was small. She read English books and watched English 
television programs to enhance her English skills. Her investment in English led her 
to excellent results in English in the public exams. Wendy prepared herself well to 
achieve a professional teaching status as her father did, by converting the linguistic 
capital into symbolic capital in her future career. 
8.2.2.3.2 Putonghua 
Though Wendy's parents had been very supportive of language learning, 
Wendy did not show any enthusiasm in studying Putonghua. She did not invest in 
the language by taking any relevant courses in university, unlike some of the 
participants. She even felt all right with her inability to speak Putonghua well, as 
long as she was proficient in Cantonese and English. Also, she viewed English was 
considered as an international language that is commonly used and recognized. 
Wendy aspired to become an English teacher, therefore, English possessed the 
linguistic capital most crucial for her. Wendy had not recognized the growing 
importance of Putonghua in local society; in fact, there is a great need for Putonghua 
teachers in postcolonial Hong Kong. 
8.2.2.3.3 Other Languages 
Also because of parental support, Wendy developed interest in the foreign 
language, French, with her parents' belief that knowing more languages was an 
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advantage. She studied the language also because of her interest in French culture. 
Though her mother was good at Japanese, Wendy had never thought of studying the 
language, as she had no interest in it. Unlike Benny, Wendy's motivation to study 
foreign language other than English was not instmmentally based. 
8.2.2.4 Language Use in Different Contexts 
8.2.2.4.1 Speaking to a Native Speaker of English 
When asked how she felt when speaking to a native speaker of English, 
Wendy found it appropriate to do so. But sometimes, she did feel a sense of 
inferiority. As discussed in Section 8.2.2.2.3，Wendy believed Hong Kong people 
should leam the standard form of English, and should not modify it with Hong Kong 
characteristics. Also, Wendy was shy when expressing herself in front of people. 
Since she was so concerned about her English performance, Wendy might speak the 
least to minimize any risk of making mistakes. Wendy was well equipped with 
English skills, but her affective filter was too strong for her to perform naturally in 
front of a native speaker of English. 
8.2.2.4.2 Speaking to a Cantonese speaker 
Wendy found it strange when speaking English to a Cantonese speaker who 
could speak Cantonese. She would use Cantonese instead, as she considered the use 
of English unnecessary in such a situation. In fact, Wendy was very good in 
Cantonese and preferred to converse in the language. 
8.2.2.4.3 Speaking to a Chinese who could not speak Cantonese 
When asked what language she would use for speaking to a Chinese who 
could not speak Cantonese, Wendy thought of the case of American bom Chinese. 
She said that she would initiate the talk in English, as she saw English as the only 
language for communication between the speaker and her. However, Wendy had not 
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considered the case in which the Chinese interlocutor did not know English. This 
may be due to her belief that English was an international language that would be 
applicable most of the time, as discussed in Section 8.2.2.3.2. 
8.2.2.4.4 Speaking to Mainland Chinese Exchange Students in Hong Kong 
Wendy seldom interacted with Mainland Chinese students in university. She 
commented she would not approach them and talk to them; she would only respond 
if they approached her and talked to her. When asked about the language she would 
use for such interaction, she thought of using Putonghua, although she might have to 
switch to Cantonese as her Putonghua was not good. She believed the Mainland 
Chinese students should know Cantonese, if they were going to study in Hong Kong. 
8.2.2.4.5 Speaking to Chinese in Mainland China 
Wendy went traveling to Mainland China with her family. Since they were 
not led by any tour guide, they needed to talk to the local people and asked for 
directions. Wendy used Putonghua when interacting with the local people, and they 
were able to understand her. 
8.2.2.4.6 Speaking to East Asians in Travel 
Wendy had been to Japan, where people did not know English well. She tried 
to speak English with a shopkeeper in Japan, but was not understood. Wendy ended 
up using gestures for her shopping there. Since Wendy believed that English, as an 
international language, should work everywhere, her experience in Japan 
disappointed her. She might find Hong Kong even more international, in terms of the 
use of English in tourism. 
8.2.3 Identity 
8.2.3.1 Self Construal 
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Wendy preferred to be identified as a Hong Konger. She scored 32 in 
Gudykunst's (2004) cultural identity strength survey, out of a possible range from 10 
to 50. The higher the score, the more the participant identifies with his or her culture. 
She scored the highest among all the participants. When asked why she preferred to 
be identified as a Hong Konger, Wendy said that her family was bom and raised in 
Hong Kong. Also, she loved watching Hong Kong soap drama on television even 
when she was in Canada. Therefore, she thought she grew up under the influence of 
Hong Kong culture and was very Hong Kong like. Wendy felt her Hong Konger 
identity stronger in Canada, when her parents only allowed Cantonese at home and 
she used chopsticks for dinner. Wendy disclosed that her parents required her to do 
so because they wanted to emphasize her identity as a Hong Konger, who should 
speak Cantonese and follow Chinese customs. To Wendy, though she held a 
Canadian passport, she did not have any special feeling about the place. 
Wendy said she had never felt confused about her cultural identity. She 
thought the identity labels Hong Konger, Hong Kong Chinese and Chinese were 
different, but she did not look into the differences in details. Wendy just had her 
preference given to the label Hong Konger. The identity label Chinese made her 
think of herself as a member of the Mainland Chinese, and Hong Kong Chinese 
sounded a bit negative when compared to Hong Konger. Also, Wendy was bom in 
the generation when Hong Kong was still under colonial rule, so Wendy did not 
know much about China and feel a strong connection to it. Overall, Wendy thought 
the labels Hong Konger and Hong Kong Chinese were alike, but she just preferred 
the former. 
8.2.3.1.1 Chinese and English Names 
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Wendy was given her English name when she was bom. She had been using 
it since she was little, and had never asked her father why she was named so. Though 
she did not know why she got the English name, Wendy just loved her it very much. 
It was convenient and easy to remember. Wendy also thought that Hong Kong 
people should have English names, as Hong Kong was "full of east and west 
cultures" and English names could easily be found in western movies. She also 
agreed that her English name made her feel an educated bilingual Hong Kong young 
person. 
After enrolling in university, Wendy felt more intimate to be called by her 
Chinese full name. She remarked that, in university, English majors addressed each 
other by English names only. Therefore, those who could speak out her Chinese full 
name must be her secondary school classmates, who had known her longer and were 
closer friends. However, she still preferred to be addressed by her English name in 
public, as she thought it sounded better in public contexts. 
8.2.3.2 Identity Triggers 
Some events made Wendy reflect on her cultural identity. They included her 
travel and residential experiences outside Hong Kong and her intercultural contact 
with Mainland Chinese people. 
8.2.3.2.1 Travel Experience 
Wendy had traveled to China with her family. When she was in China, she 
found that Mainland Chinese appeared "a bit inferior" to her, mainly because of their 
behaviors. Also, their values did not match with those held by Hong Kong people. 
Therefore, she felt desperate to distinguish herself from the larger group of Chinese 
in China. The negative behaviors of Mainland Chinese that Wendy witnessed 
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stopped her from affiliating herself with them, though she emphasized her Chinese 
bloodline. 
8.2.3.2.2 Overseas Residential Experience 
In the area where Wendy's family lived in Canada, there were not many 
Chinese families. Wendy studied English well at that time, and used to talk to her 
younger sister in English. However, she was told by her parents not to speak English 
at home, for she might forget how to speak Cantonese after some time. In a Western 
country where cutlery was commonly used in dinner, Wendy was told to use 
chopsticks only. These practices made Wendy think that they were a distinctive 
family in the region, and were very Hong Kong like. In Canada, the family still kept 
watching Hong Kong soap drama, which made Wendy stay in touch with Hong 
Kong culture. Wendy felt her Hong Konger stronger in Canada than when she was 
in Hong Kong. 
8.2.3.2.3 Chinese People and Chinese News 
Though Wendy was disgusted by the bad behaviors of some Mainland 
Chinese in China, she also found some who behaved better in her eyes; this made 
her more accepting of the identity label Chinese. At university, Wendy seldom 
interacted with exchange students. However, she found that some Mainland Chinese 
students were even better than Hong Kong students and their working attitudes could 
"guarantee a good grade." Since Wendy was serious about her studies, as were the 
Mainland Chinese, she was inclined to spend time with them and value Putonghua 
more. It can be said that Wendy had very strong stereotyping of Mainland Chinese. 
8.2.3.3 Perceptions of Cultural Identity in Different Contexts 
8.2.3.3.1 In China 
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Wendy looked positively on her Hong Kong identity in China, when she felt 
desperate to be distinguished from the Mainland Chinese who squatted everywhere. 
In fact, Wendy found the identity label Chinese all right to her, and her appreciation 
about the working attitudes of Mainland Chinese students had made her feel less 
reluctant to be affiliated with the larger Chinese group. However, in China, she tried 
to defend her unique Hong Kong identity and be distinctive and superior there. It can 
be said that her acceptance of Chinese identity was not very strong. 
8.2.3.3.2 In Other Places 
Vicky had been to other places like Canada, Japan and the United States. 
When asked how she would introduce herself in these places, she said she must reply 
she was from Hong Kong. If the local people failed to understand the label Hong 
Konger，then Wendy would say she was a Chinese from Hong Kong. In fact, Wendy 
thought people could make sense of the label Chinese more than Hong Konger, so it 
would be clearer to introduce herself in this way; otherwise, she would just use the 
identity Hong Konger. 
8.2.3.4 Identity and Language Use 
When asked about the languages related to her preferred identity, Hong 
Konger, she thought of all the three languages, Cantonese, English and Putonghua, 
as well as code mixing. She commented that all Hong Kong people should know the 
three languages under the government policy of Biliteralism and Trilingualism and 
code mixing is a common communicative practice found in Hong Kong. For the 
identity label Chinese, Wendy just related it to Putonghua; English was distant from 
the label. 
From Wendy's story, it can be seen that she invested in English so as to 
position herself as an English teacher in the future. Since she was so sure about her 
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career path, the value of Putonghua was not as important as English. Therefore, she 
did not show her enthusiasm to sharpen her language skills in Putonghua. In addition, 
Putonghua was related to the identity label Chinese, the group she was still reluctant 
to be affiliated with. She tried to avoid identifying herself in relation to Chinese both 
in Hong Kong and in foreign places. In fact, Wendy seemed to see Putonghua as 
replaceable by Cantonese and English most of the time, and therefore, the need to 
master the language well was not very necessary. 
Though Wendy was good at English, she felt stressed and reluctant to use it 
with native speakers of the language, fearing that she would be criticized. The 
authenticity of the English language was found to be more important than the 
communicability of the language, compared with other participants. Wendy 
emphasized that positive experiences of success acknowledged by native English 
speakers were what she needed for greater investment in English. 
8.2.3.5 Summary 
Wendy's story demonstrated that overseas residential experience could make 
one feel more accepting of and clearer about one's cultural identity. With her 
investment in English, Wendy looked forward to becoming an English teacher in 
future. Also with English, Wendy saw herself as distinctive in the larger group of 
Chinese, especially when she was in China. It can be said that Wendy invested in 
English so as to achieve her perceived self-constmal. 
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CHAPTER 9 DISCUSSION AND CONCLUSIONS 
9.1 Introduction 
The present study focused on the stories of five Hong Kong Chinese English 
majors, whose language choices and identity development were traced in Chapters 
Four to Eight. This chapter addresses the four guiding questions stated in Chapter 
One, drawing on the findings and analysis of the data presented in the previous five 
chapters. The data is then linked to the theoretical constructs that were discussed in 
Chapter 2. Implications of the present study for EFL learners and English teachers 
are also provided. The limitations of the studies and suggestions for further research 
are also discussed. 
9.2 Guiding Question One 
What are the attitudes of the English majors towards the use of Cantonese, 
English, Putonghua and code-mixing of Cantonese and English in Hong Kong? 
9.2.1 Attitudes towards Cantonese 
In the present study, the attitudes towards Cantonese of the five English 
majors were found to be positive. All of them felt "comfortable" and "natural" when 
using Cantonese. It was also the language that allowed them to express themselves 
freely. In fact, the self-rating of the proficiency of Cantonese ranged from "very 
good" to "good," which suggested that the participants generally acknowledged their 
proficiency and self-confidence in the language. 
The participants' positive attitudes towards Cantonese were attributed to the 
socialization with their family and community. Ochs (1996) suggested that language 
socialization is a process whereby "children and novices are socialized to use a 
language meaningfully and appropriately" (p. 408). Such a process can also affect a 
learner's language attitudes. The five English majors all had Cantonese as their 
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mother tongue and grew up in a predominately Cantonese-speaking family. Though 
some of the participants' parents, in particular Benny, Doris and Maggie's, were 
bom in China, they moved to Hong Kong in their early teens and spoke native-like 
Cantonese for everyday life. Also, as all of the participants noted, the language was 
widely used at home when talking to their siblings and parents. Benny even related 
Cantonese to his attachment to Guangdong province, his parents' homeland. The 
present findings matched Lai's (2001, 2005) suggestion that Hong Kong people's 
positive attitude towards the language was due to affective reasons, such as 
Cantonese being the people's mother tongue and a characteristic of Hong Kong. It 
can be said that Cantonese embodied the participants' attachment to their family, 
which contributed to their positive language attitude throughout the study. In effect, 
it provided them with a sense of belonging. 
Some of the participants' language attitudes were also subject to change due, 
in part, to the dynamic social context. A sociocultural perspective stresses the 
understanding of language attitude on a societal level, as social context can highly 
influence how a language is used (Schmid & Bot，2004). As young children, Vicky 
and Wendy had spent time living in Canada with their families (one year and three 
years respectively). Interestingly, their stay in this English-speaking country made 
them more aware of the value of Cantonese as their “home language" than when they 
were in Hong Kong. While abroad, Vicky spoke Cantonese with other Hong Kong 
students in an ESL class at school and with her family at home. She avoided English 
in intraethnic communication because she did not feel it an appropriate language in 
these situations. Wendy was taught by her parents to use only Cantonese at home. 
Both participants' families also watched Cantonese television dramas in their family 
time. From their residential experiences in Canada, it can be said that Vicky and 
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Wendy were still immersed in a Cantonese-speaking environment at home and partly 
at school. They had the intention to return to Hong Kong after a short time, so they 
never truly adjusted to the new cultural setting. The valuation of Cantonese by their 
parents and Hong Kong students made them feel even more affectionate toward their 
LI in a foreign context. 
The change in the sociopolitical context may also affect one's language 
attitudes. In postcolonial Hong Kong, the policy of Bilateralism and Trilingualism 
underscored the increasing power of Putonghua (Lai, 2005). Even so, the participants 
commented that the role of Cantonese in their personal life could not be replaced by 
any other languages. Wright (1996) predicted that Putonghua would enjoy "a more 
powerful position politically" in a postcolonial setting, but Cantonese would still be 
"the language of private life" (p. 112). Bolton (2002) also named Cantonese "the 
language of Hong Kong" (p. 271) as it is the dominant language of the local culture, 
which Putonghua can hardly achieve. As found in the present study, the importance 
of Cantonese in intraethnic communication and personal life was not replaceable by 
Putonghua. Such a strong flavor contributed to the positive attitude of the language, 
despite the change of social context where Putonghua became a more nationalistic 
language in Hong Kong as suggested by Lau (1997). In fact, the participants 
commented that their sense of belonging to Hong Kong was far more intense than 
that to China, largely because they grew up in a colonial period and felt a bit 
unfamiliar with China. Their intense attachment and positive attitude towards 
Cantonese were related to their rather negative and detached feelings about 
Putonghua. 
9.2.2 Attitudes towards English 
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Generally, all the participants in the present study expressed their liking of 
English. They did not think speaking English would make them feel un-Chinese, in 
line with findings by Pennington and Yue (1994) and Axler, Yang and Stevens 
(1998). Instead, English was considered as a "skill" by Doris or a global language by 
Vicky and Wendy, which would not threaten their Chinese identity. Yet, they were 
afraid of making mistakes when speaking English, as they believed that the public 
had a high expectancy of their language skill as English majors. The use of English 
names was not associated with a loss of Chinese identity either, but only Doris and 
Wendy recognized it as a signifier of a young Hong Kong Chinese bicultural identity 
as proposed by Li (1997). Generally, the participants regarded English names 
convenient for use among their peers (educated Hong Kongers who spoke English). 
The participants also commented that majoring in English made them more 
interested in the language, as they studied it more intensively and had a better 
understanding of the culture and values behind it. This is further discussed in Section 
9.3.2. 
Language socialization in the family impacted on the participants' attitudes 
towards English. The parents' positive comments about the importance of the 
language in the future careers of their children were emphasized. Doris' parents even 
suggested that "knowing English means being clever." In Benny's case, his parents' 
lack of opportunity to receive an English education made them emphasize the 
language as a treasure to him and his siblings. Since English was closely related to 
better career prospects in the parents' mind, it was understandable why they stressed 
the importance of English to Benny. They wished their children to have a better life 
than they did. Benny's positive attitude towards English was further strengthened 
when his siblings, with very good English skills, were on their way to 
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professionalism by becoming a doctor and a reporter. Similarly, Maggie regarded her 
sister, a secondary school English teacher, as a role model of successful people with 
high English proficiency. Benny and Maggie's attitudes are in line with Lai (2001)'s 
observation that working class students may be far more concerned about the risk of 
being assimilated with the newly arrived group from Mainland China, which has a 
closer socioeconomical status. Therefore, it is possible that in order to maintain the 
social distance from the newly arrived group, the working class family might 
emphasize English much more as a means to move up the social ladder. 
The division between EMI and CMI secondary schools also reminded the 
participants of the importance of English in the local society. Doris suggested that 
EMI schools were far more popular than CMI ones, which showed a general 
consensus that better English was what society wanted. Wendy also commented that 
EMI schools laid a foundation for university studies, most of which required good 
English. As Lai (2005) discussed, despite the enforcement of mother tongue 
education, parental pressure pushed many schools to apply for reversion to English 
medium instruction. Still, most secondary schools are CMI in Hong Kong. Chan 
(2002) also shed light on the issue by commenting that English has become a 
linguistic habitat that comprises the way of life for Hong Kong students. Since all of 
the participants were from EMI secondary schools and favored them, it is not 
surprising that they would agree with the relationship between valuation of EMI 
schools and significance of English in society. In reality, the majority of secondary 
schools in Hong Kong are CMIs. 
Their families and local society stress that English is a highly valuable 
language for many professions. Benny pointed out that the career prospects of 
English major graduates had been very optimistic, which further reassured him of the 
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demand for good English proficiency in postcolonial Hong Kong. Since English was 
closely related to social needs in the job market, it was no doubt that most of the 
participants favored the language. As Wright (1996) found, in Hong Kong, the use of 
English is mainly restricted to the business sector. Undoubtedly, people would relate 
English to career prospects in white-collar professions when thinking about its 
importance in society. 
Travel experiences also triggered the participants to view the language from a 
wider perspective and associate it with a spreading international culture. Lamb (2004) 
proposed this notion to be crucial for understanding the young generation's 
orientation towards English use in present day Hong Kong. The participants started 
to consider English a global language through travel, as their English use in Hong 
Kong had largely been restricted to academic settings in school, where they had not 
been exposed to English literature. The studies of English literature at the English 
Department interested Maggie and Vicky to travel more and leam about Western 
cultures. Maggie and Vicky, in particular, suggested that through English, they knew 
more about the world and started to develop a wider worldview through intercultural 
contacts. The two participants were eager to take part in more exchange programs in 
the future and explore other places through English. To them, the use of English was 
extended to be associated with world travel and personal growth, not just academic 
and business encounters. 
Though the five English majors had positive attitudes towards English, they 
considered its use in intraethnic communication as an act of showing-off. Maggie 
even commented that she would be considered a "nerd" if she did so. They were 
judgmental about the speaker's English proficiency, and most of them thought that 
people should avoid speaking English if they were not good at it. This brought up a 
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discussion of the attitudes towards Hong Kong-accented English. Except for Benny 
who showed empathy for it, the other participants felt rather negative towards it. 
Their argument was that a language learner should always leam the standard form, 
which was American or British accent in the case of English. Hong Kong-accented 
English was like a modification of "the others' language" and it did not sound good. 
Luke (1998) suggested that Hong Kong Chinese learners of English preferred RP 
(Received Pronunciation) to Hong Kong-accented English because of "the symbolic 
capital derived from the English accent of native speakers" (p. 101). As most of the 
participants in the present study commented, learners should always stick to the 
"standard" English, the variety that gives authenticity. In this aspect, Hong Kong-
accented English cannot serve the same purpose, as it is not endorsed with the same 
symbolic capital as standard English (Bourdieu, 1991). 
Benny offered his insights into SLA, suggesting that Hong Kong-accented 
English was a natural outcome of the process of learning an additional language. He 
even raised the example of German-accented English to illustrate the point that 
accented English existed in many English learners, not just Hong Kong ones. Also, 
he stressed that not every professional needed native-like English in local society. He 
was also the only one who showed tolerance for the variety. 
9.2.3 Attitudes towards Putonghua 
Due to parental and travel influences, the participants, except for Benny and 
Vicky, developed a rather negative attitude towards Putonghua when they were small. 
While Benny and Vicky's parents associated Putonghua with better career prospects， 
Doris and Maggie's parents associated the language with "rude and uncivilized" 
people who "squat everywhere." Wendy's travel experience in China also made her 
relate the language to people who seemed to be "inferior." The three participants' 
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negative attitudes towards Putonghua was associated with their negative perception 
of the Mainland Chinese, which was similar to Tong et al.'s (1999) finding. 
Therefore, a bad impression of Mainland Chinese can make one hold a rather 
negative view towards their language, Putonghua. Since Benny and Vicky did not 
evaluate the Mainland Chinese as negatively as Doris, Maggie and Wendy did, they 
showed a much better attitude towards Putonghua. 
It seems that only Benny showed a positive attitude towards Putonghua and 
was interested in it as early as in secondary school, when he chose to have Chinese 
lessons to be conducted in that language. His acceptance of Putonghua might be 
attributable to his parents who also spoke a Chinese dialect, Zhongshan Longdao, 
while the other participants' parents did not. His parents' language profiles might 
have made Benny more tolerant than others with Chinese dialects other than 
Cantonese, such as Putonghua. Though he avoided the dialect among his in-group in 
Hong Kong, he spoke it in his parents' homeland and had a sense of attachment to it. 
As Putonghua was considered an important language in postcolonial Hong Kong, 
Benny felt comfortable speaking it. 
Generally, the participants' attitudes towards Putonghua became more 
positive through interacting with Mainland Chinese students at university and in 
exchange programs to China. They found out that some Chinese people were not as 
bad as they had always supposed. All the participants, except Wendy, also expressed 
the need to study Putonghua for traveling in China and they had become more 
accepting of the language. However, Wendy stated that she still avoided Putonghua 
and preferred English when Cantonese failed to work in some circumstances. In fact, 
Wendy was introverted and just talked to close friends. Also, she had not been to 
China for a long time. She may have lacked the positive intercultural contact 
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necessary to change her rather strong stereotypes of Mainland Chinese and their 
official language, Putonghua. There is no doubt that her attitude towards Putonghua 
remained quite negative compared to the others. 
The change in the sociopolitical context of Hong Kong also lessened most of 
the participants' negative attitudes towards Putonghua. After the Handover, Hong 
Kong became part of China and the participants gradually felt less negative about the 
national language. Also, China's achievements in space travel and sporting events 
made most of them feel proud of being part of the larger Chinese group. All of the 
participants, except Wendy, found the need to study Putonghua in response to the 
Bilateralism and Trilingualism policy in postcolonial Hong Kong. In fact, they 
believed it was important to study the language partly because the language was 
related to their Chinese identity, something they felt they should not deny in a 
postcolonial setting. Lai (2005) commented that Hong Kong students were 
emotionally detached from Putonghua, despite the propaganda of the government. 
Yet, the participants in the present study showed an accommodating attitude, 
recognizing its linguistic capital and importance as the national language of China 
(Bourdieu, 1991). The postcolonial context offered an opportunity for Hong Kong 
people, including the participants in the present study, to reflect on their cultural 
identity and their acceptance of the Mainland Chinese, just as Lau (1997) and Lai 
(2005) pointed out. 
9.2.4 Attitudes towards Code-mixing of Cantonese and English 
Code-mixing in the present study refers to the use of English lexical items in 
a largely Cantonese-based speech. All of the participants found the code-mixing of 
Cantonese and English natural and convenient. They regarded it as a trend in Hong 
Kong that was hardly avoidable. However, they found it negative when it was 
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"overdone." If too many English lexical items were used in speech, it would be 
regarded as showing-off. Benny, Doris and Maggie even suggested that if one's 
English proficiency was not good, one should avoid code-mixing, as the speech 
would sound very odd. They avoided code-mixing at home because their parents did 
not know English well. Gibbons (1987)，s found that code-mixing was a Hong Kong-
wide phenomenon and it certainly applied to the participants in the present study. 
Also, since Cantonese was perceived as a marker of ethnic identity and English not 
appropriate for intraethnic communication, a mix of the two languages allowed the 
use of both languages in the same speech. 
While Benny and Maggie related code-mixing to a limited proficiency in 
Cantonese, the others did not. Doris even suggested that people with good English 
and Cantonese skills would code-mix effectively to enhance communicability, as 
some lexical items were more precise in English than in Cantonese. Also, some 
vocabulary, if expressed in Cantonese, would sound "old-fashioned." Maggie 
believed that a lack of Chinese equivalents was the main reason for her code-mixing, 
and she lamented her worsening Cantonese proficiency. 
Benny had a viewpoint opposite to Dons': he believed that people with 
proficient Cantonese and English skills should be able to avoid code-mixing, as they 
could express themselves well in either of the two languages. He once unconsciously 
code-mixed in a Cantonese speech festival as he could not recall the Chinese 
equivalents in that formal situation. Since then, he had always tried his best not to 
code mix, and found speaking in pure Cantonese a way to show "respect" to the 
language. Even so, Benny commented that he was more open to code-mixing when 
he found that the Mainland Chinese students, who tended to speak pure Putonghua in 
his mind, also code-mixed Putonghua and English at university. Just as Pennington 
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(1994) suggested, code-mixing could be perceived as negative (e.g., a chaotic 
language behavior) or positive (e.g., a linguistic innovation). Despite the different 
points of view shared by the participants, they all found code-mixing to be 
indispensable in their daily life. 
9.3 Guiding Question Two 
What are their motivations towards Cantonese, English and Putonghua? 
9.3.1 Motivation towards Cantonese 
The participants were integratively motivated towards Cantonese, their LI. 
As discussed in Section 9.2.1, the participants' attitudes towards Cantonese remained 
positive throughout the study. The present findings also supported Lai (2005)’s 
contention that the language was highly related to group solidarity among Hong 
Kong people. Since the language was widely used in the community among Hong 
Kongers, the participants tended to use the language to distinguish themselves from 
others, like Mainland Chinese. It served as an important marker of their Hong Kong 
identity, which helped to maintain solidarity with their in-group. (Zuengler, 1989). 
Some participants also showed their volitional attempt to develop their 
Cantonese skills and understand the culture behind the language, though their 
language skill was enough for effective daily communication. Maggie wished to 
further refine the language and Vicky also found the need to re-read the four famous 
classics in Chinese literature to improve her Chinese skills. All the participants 
reported that though they made an effort to watch English television programs, they 
watched Cantonese soap dramas much more. Although Cantonese was not 
considered as useful as English and Putonghua in their future career, the 
interviewees defended its importance in the interviews, stressing its role as a cultural 
identity marker and its importance in their family and social life. The participants' 
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favorable attitude towards Cantonese were in accord with Wright (1996)'s comment 
that Cantonese was not simply the language of private life, but also the language of 
the arts in Hong Kong. 
The participants also discussed the role of Cantonese in the job market. The 
participants, especially Doris, suggested that learning better Cantonese would not 
help in their future career as businesspeople or English teachers, since their language 
proficiency in their national language was already good enough for the job market. 
Therefore, from the perspective of instrumentality, Cantonese was not as highly 
prized as English and Putonghua. Yet, the participants' attachment to the language, 
based on affective reasons, led them to value the language in postcolonial Hong 
Kong. While Putonghua was emerging as a useful career "skill," Cantonese 
remained an important identity marker, irreplaceable by other languages. 
9.3.2 Motivation towards English 
The five participants showed their motivation to leam English was largely 
"instrumental" (Domyei, 2005), which is similar to Lai's (2005) findings that 
English was highly prized for its role in career prospects. The participants all came 
from EMI secondary schools, which they believed had sharpened their English skills 
much more than those from CMI schools. Also, they all chose to be English majors 
and studied it in an intensive manner to enhance their language skill. They invested 
in the language to prepare themselves for the future career by reading English books 
and/or watching English television programs. Except for Vicky, the rest of the 
participants had role models to trigger their investment in the language. Benny's 
siblings, who had good English skills, were studying to become a doctor and reporter 
respectively. He admired them and wished to become a translator, a highly 
acclaimed career requiring a very good English proficiency. Doris, who aspired to 
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develop her career in business sector, suggested that most of the local famous 
businesspeople were good at languages, especially English. Maggie's sister and 
Wendy's father were secondary school English teachers, with excellent language 
proficiency in the participants' minds. Wendy was clear about her goal to become an 
English teacher in the future. 
These role models suggested a relation between good English proficiency and 
symbolic capital in society. An investment in English was crucial to mobilize the 
participants upwards on the social ladder, as their role models had proven to them. In 
Bourdieu's (1991) terms, the acquisition of linguistic and cultural capital was highly 
prized especially by Benny's parents. They were from the working class and had 
lacked the opportunity to receive English education in their teens. As noted by 
Benny, it was his parents who inspired him to be so aware of the significance of 
English in gaining a better position on the social ladder. It can be said that all of the 
participants were motivated to leam the language for better career prospects in the 
future. 
Among the five participants, only Maggie and Vicky had been on exchange 
programs in the English-speaking country, Britain. They joined their respective 
program with the initial aim of learning better English. However, after the trip they 
imagined an integration with a global culture through English, rather than 
assimilation with native speakers, as McClelland (2000) proposed. Both Maggie and 
Vicky were amazed by the much wider worldview of the British people, which 
became something they would like to pursue. In particular, Maggie expressed her 
wish to travel more in English speaking countries and widen her horizons by 
interacting with local people in the host culture through English. She even 
commented that her view of English was so narrow before the trip, that it was only 
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connected to Western pop culture. It can be said that the exchange programs inspired 
Vicky and Maggie with a much wider perspective of English learning and use, 
compared with the other participants. Maggie was the one who had the most 
reflection on the relationship between English and a wider worldview, which further 
intensified her interest in English learning in an integrative orientation. As her 
investment in the language deepened, she modified her view of the language. 
Maggie and Vicky's cases were in accord with Amett's (2002) view that 
English as the language of a global identity creates "a sense of belonging to a 
worldwide culture" (p. 4) and Domyei's (1990) that in EFL contexts, the integrative 
orientation towards English can be considered as an identification with the cultural 
and intellectual values associated with the language. 
9.3.3 Motivation towards Putonghua 
The participants' motivation to leam and use Putonghua was instrumental, 
though the Handover of Hong Kong and the intercultural contacts with the Mainland 
Chinese had made them relate their Chinese identity with the language a bit more. 
The participants did not have a strong integrative orientation towards Putonghua, 
finding the language "strange"; they did not have a "sense of attachment" to it. Just 
as Lai (2005) suggested, Hong Kong students felt emotionally detached from the 
language. They felt closer to the language only after the Handover and positive 
interactions with Mainland Chinese people, which also lessened their negative 
attitudes towards the language. 
Doris, Maggie and Wendy expressed their negative attitudes towards 
Putonghua which were highly influenced by their parents and their negative travel 
experiences in Mainland China. Among them, Doris even emphasized that she 
always "hated" the language. Yet, she was the one who invested in the language 
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most. She took the initiative to interact with Mainland Chinese students, studied 
Putonghua courses and took part in several exchange programs in China. Though all 
the participants acknowledged the importance of Putonghua in postcolonial Hong 
Kong, along with the Bilateralism and Trilingualism policy, only Benny, Doris and 
Vicky took language courses and/or watched Putonghua news, although Maggie had 
plans to study the language later. They believed the language would equip them 
better for their future career in translation, business and any other sectors. By 
contrast, Wendy, throughout the present study, did not express any intention to study 
the language, for she believed it was not useful for her career goal in English 
teaching. Therefore, it can be said that, for the most part, the participants' motivation 
towards Putonghua became instrumentally based in a postcolonial context, which 
was in line with Domyei's (2003) view of "ongoing changes of motivation over 
time" (p. 17). As Lau (1997) suggested, the Handover of Hong Kong might bring 
along a closer economic interdependency between Hong Kong and China. This 
might open up more career opportunities for the university graduates. As the 
linguistic and symbolic capital of Putonghua was increasing, the four participants 
were becoming more invested in the language, despite their negative attitude towards 
the language (Bourdieu, 1991). The instrumental value of Putonghua for career 
prospects was recognized. In fact, most of the participants commented that they 
would feel more confident if their language skills in English and Putonghua became 
better. These skills were highly associated with professional images and better career 
prospects. For Bourdieu (1991)，the linguistic capital of the languages symbolizes 
better social positions in postcolonial Hong Kong. For the participants, it can be said 
that they looked forward to a better sense of self by investing in both English and 
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Putonghua, obtaining "a wider range of symbolic and material resources" (Norton, 
1995, p. 17). 
9.3.4 Motivation towards Code-Mixing of Cantonese and English 
Generally, all of the participants had a positive attitude towards the code-
mixing of Cantonese and English, though they did not agree with the "overdone" 
habit of some Hong Kong people. All the participants used code-mixing in their 
everyday life with their peers, though Benny wished to avoid it and speak pure 
Cantonese. In fact, some participants, especially Doris, commented that she code-
mixed not because she did not have the Chinese equivalents in her mind, but because 
some of the Chinese vocabulary sounded "old-fashioned" and "odd." According to 
Li (2000)，code-mixing can be seen as a way to exhibit Hong Kongers' bilingual and 
bicultural identity. The avoidance of certain Chinese lexical items make a young 
person appear more fashionable and distinctive from the older generation in Hong 
Kong, who would not code-mix English vocabulary in Cantonese speech as much as 
the younger generation. 
The participants' views suggested that they were used to code-mixing to 
identify with their Hong Kong young people's in-group when they were with their 
peers. In particular, Jackson (2002a) and Lai (2001) suggested that code-mixing 
served as an identity marker for young people in Hong Kong. Therefore, avoiding 
code-mixing would only make the young people distinctive from the peers. At home, 
the participants, except Wendy, avoided code-mixing as their parents did not know 
English well. Despite the different views about the relationship between Chinese 
proficiency and the frequency of code-mixing, the participants all found it "natural" 
and "convenient" in the context of Hong Kong. The use of it was considered to be an 
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important marker of their Hong Kong young people's identity, purely based on an 
integrative orientation. 
9.4 Guiding Question Three 
What factors affect their willingness to communicate (WTC)? 
9.4.1 Use of English 
WTC in English and Putonghua was found to be context-dependent in the 
present study, which supported the view of Clement, Noels, and Maclntyre (2007) 
that WTC was a "situationally-determined volitional choice" (p. 58). All of the 
participants, except Benny and Wendy, would speak to a native speaker of English in 
English. Particularly, Vicky found speaking it to a native speaker of English much 
more comfortable than to a Hong Konger, as she believed that the former had a 
greater tolerance of Hong Kong accented English. Also, Doris and Maggie said that 
they enjoyed talking to a native speaker of English, though Maggie felt a bit nervous 
in an academic setting. On the contrary, Benny and Wendy expressed their 
discomfort with their Hong Kong accented English and Wendy even felt "inferior" 
when using English in front of a native speaker of the language. They commented 
that they would avoid interacting with English speakers in classroom. 
According to Clement, Baker, and Maclntyre (2003), communication anxiety 
and perceived communication competence are the strongest predicators of WTC. 
Benny and Wendy considered themselves "introverted" and would not talk to people 
they did not know well, while those who deemed themselves "extroverted" were 
willing to explore their surroundings. In particular, Wendy scored As on both the 
HKCEE English Language and HKAL Use of English, but she was the one with a 
relatively low self-efficacy, when using English in front of a native speaker of the 
language. As reported by her, she would feel very bad if her English was criticized 
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by a native speaker of the language, and this concern had impeded her speaking it in 
front of the professors in the English department. Wendy's anxiety was due to a 
perceived threat to her self-esteem, which Ehrman (1996) proposed could interfere 
with a learner's use of a language. 
Benny scored "C" on the HKAL Use of English. His English proficiency was 
considered less proficient than Maggie and Wendy. Throughout the study, he 
commented that many English majors were good at English, which made him think 
his language proficiency needed to be sharpened. He also showed himself to be more 
willing to speak Putonghua than English. In view of this, he had a lower self-esteem 
with regard to his use of English, which contrasted greatly with Doris and Vicky. 
These young women were more willing to speak English with native speakers of the 
language and felt confident with their language skill, though they had the same 
English proficiency as Benny. Doris and Vicky were less anxious students and 
showed more willingness to interact with target language speakers, which was 
similar to Maclntyre and Gardner's (1991) observations of the behavior of L2 
speakers. Because of a lower self-efficacy, Benny avoided communicating in English 
with native speakers, which matched what Foss and Reitzel (1998) suggested might 
occur in less confident speakers. The use of English with native speakers of the 
language was challenging for the participants with a lower self-esteem. This can be 
understood with reference to Bourdieu's (1977，1984) notion of unequal power 
relations between interlocutors in speech production. Since the native speakers of 
English are considered the legitimate speakers of the language, their speech is 
endowed with the symbolic power that Hong Kong-accented English lacks. The 
power may be associated with social status that the English learners would like to 
pursue. In such a hierarchical interaction, the English learners may see themselves in 
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a less favorable position in the power relation, and this is particularly the case when 
the EFL speaker lacks self-confidence in his or her ability. 
Interestingly, when speaking to a Cantonese speaker, Benny felt it was all 
right to use English, while the others would avoid the language as they found it 
"strange" and "unnatural." In other words, they did not find the need to use English 
in such a context, when Cantonese seemed to be a more natural choice. Benny 
commented that he would use English in such a setting but would not show any 
"appreciation" of the speaker's English, as it was not native-like. This is an 
interesting finding, as Benny, who avoided speaking English to an English speaker, 
would be willing to use English with a Cantonese speaker. This suggests that his use 
of English was relational, as it was linked to the identity of the speaker. Benny had a 
higher self-efficacy in such an interaction as both he and the speaker spoke Hong 
Kong-accented English. As both were Hong Kong learners of English, Benny felt 
they were of equal status so that he would not suffer from bad self-esteem. 
When speaking to East Asians in a travel setting, all the participants would 
speak English to the local people. They suggested that in countries like Japan, 
Taiwan and Thailand which are famous for tourism, the local people should 
understand basic English for service encounters. Maggie, Vicky and Wendy added 
that English as a global language should be widely used in travel. In fact, Benny 
pointed out that compared to the English spoken by Japanese, Hong Kong-accented 
English was much more comprehensible. Doris also found her English much better 
than that spoken by Thais, which made her feel more confident about her proficiency 
in the language. Their travel experiences in East Asia again suggested that their 
WTC in English was dependent on the interlocutors' English proficiency. Their self-
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efficacy was much higher when the interlocutors' English was found to be weaker 
than their Hong Kong-accented English. 
9.4.2 Use of Putonghua 
The participants' WTC in Putonghua was found to be context-dependent too. 
When speaking to a Chinese who cannot speak Cantonese in Hong Kong, Benny, 
Doris and Vicky would use Putonghua, while Maggie and Wendy would avoid 
Putonghua and speak English instead. Their avoidance was partly due to their poor 
Putonghua skills, which made them feel bad. When the interaction was with Chinese 
exchange students at a campus in Hong Kong, Maggie and Wendy would still avoid 
Putonghua and use English and Cantonese respectively. Wendy's use of a 
maintenance strategy and Maggie's divergence strategy seem to be backed up by 
their dislike of Putonghua and the negative attitude towards Mainland Chinese, 
echoing Bourhis (1985), Bourhis, Giles, and Lambert (1975) and Street (1982). The 
other three participants, who showed more willingness to speak Putonghua, had 
more positive travel experiences in China and positive encounters with the Mainland 
Chinese. Therefore, their use of a convergence strategy might suggest a stronger 
desire to recognize the similar Chinese identity between them and the Mainland 
Chinese, as suggested by Coupland, Coupland, Giles, and Henwood (1988) as well 
as Janssen and Murachver (2004). 
Maggie and Wendy were not willing to converse in Putonghua in such a 
situation because of their low language proficiency. With a low self-efficacy in 
Putonghua, both of these young women also showed a low motivation in the 
language, which Ehrman (1996) suggested would hinder their participation in 
Putonghua communication contexts. Wendy's expectation that Mainland Chinese 
should converse in Cantonese in Hong Kong was also in accord with Tong et al.'s 
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(1999) findings that speakers claiming a Hong Konger identity would avoid 
Putonghua. Their language choices suggested a perception of higher symbolic power 
endowed by the two languages Cantonese and English. Since Putonghua was 
regarded as an identity marker of the Mainland Chinese, who appeared "inferior" to 
some of the participants, they might strive to express their perceived "superior" 
position by speaking Cantonese or English in the discourse. Notably, these two 
participants had less exposure to Mainland Chinese and travel experience to China 
compared to the other participants, which might contribute with their less accepting 
attitude towards Putonghua. The participants' unequal power relation with the 
interlocutors impacted on their self-image (Norton, 1995). 
When speaking to Mainland Chinese in China, all the participants would use 
Putonghua. Benny might also speak Zhongshan Longdao and Cantonese to the 
people in his parents' homeland. Except for Benny, all the participants traveled to 
China mainly for sightseeing. As tourists, the participants found it all right to speak 
in Hong Kong-accented Putonghua, since the local people would not expect too 
much of their language proficiency. In addition, they believed that the local people 
would tolerate the Hong Kong-accented Putonghua, especially in service encounters, 
to make money from tourists. They also suggested that their accented Putonghua 
made the local people understand they were from Hong Kong, which also helped 
Wendy to feel "superior" to them. Therefore, the participants were willing to speak 
Putonghua in China for tourism purposes, even though Maggie and Wendy 
considered themselves very poor in the language. In the context of China, the 
participants opted to use Hong Kong-accented Putonghua, the language found to be 
comprehensible in the situation and distinctive for their Hong Konger identity. It can 
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be said that the use of Hong Kong-accented Putonghua was considered the only 
possible language choice for effective communication in China. 
9.4.3 Use of Code-mixing of Cantonese and English 
The participants in the present study code-mixed with their peers and found it 
"natural" and "convenient." They avoided pure Cantonese with each other as it 
sounded "old-fashioned." Though there was concern from Benny and Maggie about 
code-mixing as a result of poor Chinese proficiency, the participants generally found 
code-mixing acceptable and trendy in society. Pavlenko and Filler (2001) suggested 
that some speakers may code-mix by using loan words of a language perceived to be 
more valued and associated with power. In the present study, English was considered 
a useful linguistic capital convertible to symbolic capital for better social status. The 
sprinkling of English in Cantonese-based speech may suggest the participants' 
valuation of the language. The findings of the present study also echoed Gibbons' 
(1987) view of code-mixing as a Hong Kong-wide phenomenon and Li's (2000) 
observation that code-mixing was a way to exhibit Hong Konger's bicultural and 
bilingual identity. Besides, the participants code-mixed on an integrative basis, as an 
identity marker of Hong Kong young people, which matched findings by Lai (2001) 
and Jackson (2002a). 
Except for Wendy, all the participants would avoid code-mixing at home, as 
their parents knew only a little English. To show respect to their parents, they would 
try to speak only Cantonese with them. According to Zuengler (1989)，people may 
select a language based on solidarity criteria, which explains most of the 
participants' use of code-mixing among the in-group of Hong Kong young people 
and use of Cantonese at home. Doris suggested that code-mixing would only make 
her conversation between her and her parents "problematic," as she found recurring 
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clarification for the English lexical items would ruin the ambience of the family talk. 
The conversation would become very strange indeed. However, Wendy would not 
avoid code-mixing at home, as her parents were both proficient in English. The 
participants' attachment to Cantonese at home, except for Wendy, also sheds light on 
the significant role that language plays in intraethnic communication in Hong Kong 
Chinese families. This was in line with earlier findings that the use of Cantonese was 
largely based on affective reasons (Gibbons, 1987; Richards, 1998; Lai, 2001 & 
2005) and a sense of belonging. 
9.5 Guiding Question Four 
Are there any special events and personal experience that have affected their 
perception of their cultural identity (Chinese/ Hong Kong Chinese/ Hong 
Konger)? Does it depend on the context? What is their self-construal and has it 
changed over time? What factors impacted on their self-construal? 
9.5.1 Cultural Identity 
The participants' reflection on their cultural identity suggested a dynamic 
view of identity, which was evolving over time and space, echoing Mitchell and 
Myles (2004). According to Norton (2000)，identity is defined as "how a person 
understands his or her relationship to the world, how that relationship is constructed 
across time and space, and how the person understands possibilities for the future" (p. 
5). The finding in the present study was in line with the poststructuralists' view that 
individuals are "diverse, contradictory, and dynamic" (Norton, 1995, p. 15), as 
shown in the participants' retrospection in the five case studies. 
Among the five participants, Doris changed her preferred identity label from 
Hong Konger to Hong Kong Chinese and Maggie from Hong Konger to Chinese. 
Benny and Wendy preferred to be identified as Hong Konger, while Vicky Hong 
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Kong Chinese. Despite the participants' preferred cultural identity label, they 
suggested a more accepting attitude towards their Chinese identity. Such attitude was 
triggered by both the sociocultural and sociopolitical changes of Hong Kong, as 
anticipated by Brewer (1999) and Lau (1997). The reflection on cultural identity was 
mainly ignited by the Handover of Hong Kong, their positive travel experiences to 
China and their exposure to Mainland Chinese. In postcolonial Hong Kong, under 
the policy of Bilateralism and Trilingualism, Putonghua was emphasized its 
connection to "nationalist values" (p. 27) in the new political setting, as proposed by 
Lau (1997). The achievements made by China in sports events and space-travel 
technology also made the participants feel more inclined to identify with their 
Chinese identity, which matched Schack and Schack’s (2005) suggestion that further 
modernization in China should lead to "a positive identification of Hong Kongers 
and Mainland Chinese" (p. 134) and Lau's (1997) that the modernization of China 
might "strengthen the identification with the Chinese nation" (p. 27). 
As suggested by Brewer (1999)，individuals would adopt a label that satisfies 
their need for inclusion and assimilation with in-group members and the need for 
differentiation from out-group members. In the present study, the participants were 
found to emphasize their distinctive Hong Kong identity, along with their increasing 
attachment to the larger group of Chinese, echoing Jackson (2002b). The attachment 
also contributed to a more favorable attitude towards Putonghua fostered by some of 
the participants, who expressed the "need" to study the language to identify with 
their Chinese identity in postcolonial Hong Kong. This matched Lau's (1997) view 
that "the inextricable fact that Hong Kong is politically part of China" (p. 27) might 
strengthen Hong Kong people's identification with China. Yet, their concern about 
their distinctive in-group Hong Konger identity still impeded some of them from 
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using and studying the language in Hong Kong. The use of the mother tongue, 
Cantonese, still played an indispensable part in maintaining their Hong Kong 
identity, which helped to distinguish themselves from the other, as Bakhtin (1981) 
proposed. 
The distinctiveness of the Hong Konger identity was also stressed by most of 
the participants when they were in China. They used Hong Kong-accented 
Putonghua to distinguish themselves from the local Mainland Chinese. When 
traveling in East Asian places for less than two weeks, the participants, as tourists, 
spoke English to the shopkeepers because they found the language widely accepted 
for service encounters. They were more concerned about others' perception of their 
cultural identity only when they were in exchange programs which lasted for a 
longer duration. In view of the fact that Hong Kong is part of China, they might 
introduce themselves as Hong Kongers from China or Chinese, which they believed 
the foreigners might find easier to understand. Yet, if they were given more time to 
talk about their cultural identity, they would emphasize their Hong Konger identity. 
This echoed Brewer's (1999) view that the meaning of the unique Hong Kong 
identity was about the "distinctiveness from the rest in China" (p. 193)，though the 
participants had an increasing sense of attachment to China in postcolonial Hong 
Kong. This suggests that their self-construal may evolve further in the future. 
9.5.2 Self-Construal 
Besides cultural identity, the present study also looked into the participants' 
evolving self-construal. Weedon (1987) proposed the idea of subjectivity, which is 
defined as “the conscious and unconscious thoughts and emotions of the individual, 
her sense of herself and her ways of understanding her relation to the world" (p. 15). 
Among all of the participants, Maggie and Vicky were the apparent ones who started 
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to expand themselves with a wider worldview through English. The other three 
participants related their use of English largely to their career prospects. 
In Bourdieu's (1991) terms, Maggie acknowledged the cultural capital of the 
language. As reported by her, her use of English used to be based on her love of 
Western pop cultures only. After the exchange program to Britain, during which she 
had exposure to the British university students, she developed her eagerness to 
understand the world from a wider perspective through English. It was also part of 
her personal growth because she reflected on her identity as a university student and 
her need to be more aware of the global news, compared with other participants who 
largely focused on the relationship between English and success in careers. Maggie's 
reflection echoed Ryan's (2006) suggestion that English learning can be "an 
essential part of establishing one's own identity within an evolving community" (p. 
34)，a global community in her case. 
Another participant Vicky also started to shape her self through English. She 
commented that as a university student, she should cultivate a wider worldview just 
like the one cast by the British students she encountered in the exchange program. In 
particular, she was amazed by their awareness of global news. Vicky, after the trip, 
tried to shape herself as a more "knowledgeable" university student by paying 
attention to global political news. Through English, Vicky wished to get rid of her 
"ignorant" image as a Hong Kong university student. 
9.6 Summary of Findings 
The participants' attitudes towards Cantonese and English were positive 
throughout the study, while their feelings about Putonghua gradually became less 
negative. The findings supported Lai's (2005) observation that Hong Kong students 
had favourable attitudes towards Cantonese and English, and an accommodating 
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attitude towards Putonghua. Generally, the participants found the code-mixing of 
Cantonese and English a natural phenomenon in Hong Kong, in line with Gibbons 
(1987) and Li (2000). While most of them found it all right to use code-mixing, one 
of them tried to avoid it and "respect" the use of Cantonese. The different points of 
view were in accord with Pennington's (1998) finding that code-mixing can be 
considered as both positive or negative. 
All of the participants highlighted their instrumental motivation towards 
English and Putonghua, relating the two languages to career prospects, similar to 
what Lai (2005) found in her study of Hong Kong students. Some participants 
related English to integration with a global culture, similar to Ryan's (2006) 
observation of EFL learners in other contexts. By contrast, most of the participants 
found their attachment to the Chinese nation and Putonghua was not very strong. 
Though Cantonese was not considered particularly useful for their future careers 
(e.g., as English teachers), it was valued by the participants as an indispensable 
language in their personal life. Their integrative motivation towards Cantonese was 
also attributed to its use in intraethnic communication and its association with a 
sense of belonging to home. Their use of code-mixing was related to their bicultural 
and bilingual identity and Hong Kong young people's in-group, in line with Li 
(2000), Lai (2001) and Jackson (2002a). 
The participants' WTC in English was related to their level of self-efficacy 
and exposure to intercultural contact. Though they were all English majors, it was 
interesting to note that some avoided talking to native speakers of the language. 
Those with more intercultural contact and higher self-efficacy enjoyed speaking 
English with native speakers of the language and felt less anxious. The findings 
supported Clement, Baker, and Maclntyre's (2003) suggestion that communication 
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anxiety and perceived communication competence are the strongest predicators of 
WTC. Those who were especially concerned about their Hong Kong-accented 
English were sensitive to unequal power relations in the interaction between 
themselves and the native speakers. Since English spoken by native speakers was 
endowed with the symbolic power related to social status that Hong Kong-accented 
English lacked, most of the participants would like to avoid the local accent and try 
to speak like the native speakers. The association of a native English accent with its 
useful symbolic capital was in accord with Luke (1998). 
With regard to their WTC in Putonghua, those who hosted a rather negative 
attitude towards the language, avoided it and used Cantonese and English instead. 
However, those with more travel experience in China and positive interaction with 
Mainland Chinese students showed a higher WTC in the language. The participants 
were WTC in code-mixing among peers, but avoided it at home, because the use of 
Cantonese was considered more appropriate for intraethnic communication at home. 
In the present study, though the participants preferred different cultural 
identity labels (Hong Konger, Hong Kong Chinese or Chinese), the distinctiveness 
of their Hong Kong identity was acknowledged, along with their attachment to the 
larger group of Chinese, which was similar to Jackson's (2002b) and Lau's (1997) 
findings. The participants' reflection on their cultural identity was mainly triggered 
by changes in the sociopolitical context and their travel experience in China and 
other overseas countries. It is also important to note that they did not relate English 
to a sense of un-Chinese, in accord with Pennington and Yue (1994) and Axler, 
Yang and Stevens (1998). Two of the participants also suggested a broader 
worldview after their exchange programs, and started to see English as a language to 
facilitate integration with a global culture, in line with Ryan (2006). The overall 
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findings suggested that the participants' language attitudes, motivation and shaping 
of their identity were evolving over time and influencing each other. This suggests 
that further changes may occur due to internal and external (e.g., environmental) 
factors. The importance of temporal variation and ongoing, dynamic changes in 
these constructs was also emphasized by Domyei (2003). 
9.7 Implications 
The present study has some practical implications for both EFL learners and 
English teachers. 
9.7.1 For EFL Learners 
The present study suggests that students with experience in study abroad 
programs may have gained more insight into the global role of English. Through 
intercultural contact in these programs, Maggie and Vicky widened their worldviews 
and shaped their self-constmal through English. The language became more related 
to the world citizen identity that the two participants had started to pursue. Also, 
English was regarded as a global language for exploring different places, more than 
merely as providing an access to western pop cultures and better jobs. The findings 
suggest that study abroad programs in English speaking countries, with a longer 
duration, may impact on EFL learners' perception and use of English and potentially 
lead to identity expansion, in line with Pellegrino (2005). 
This study also suggested that the use of English could be greatly affected by 
latent, psychological and sociocultural factors, as well as a learner's language 
proficiency, which echoes Maclntyre (2003). The reluctance to use English in a 
particular setting could be related to the complex self-constmal that a learner wanted 
to preserve. One's motivation and attitude towards English, as well as the perceived 
ability in the language, could also contribute to one's willingness to communicate. 
‘ The Cultural Identities and Language Choices 187 
Therefore, to leam and use English more effectively, an EFL learner should 
understand that the process is not just about acquiring the language system; it may 
also involve the reshaping of his or her identity through the language, as suggested 
by Norton (1995). The inter-relationship among culture, identity and language is 
complex and dynamic. 
9.7.2 For English Teachers 
As found in this study, some of the participants, though English majors, 
avoided interacting with native speakers of English at the university. Such avoidance 
partly came from the fear that their Hong Kong-accented English would give native 
speakers a bad impression of them, and partly that their English was far from the 
speakers' expectancy. Therefore, English teachers should try to understand the 
complex psychology of EFL learners. One of the possible ways of achieving this is 
to encourage EFL learners to write autobiographical accounts of English learning. 
English teachers may teach more effectively when the learners' psychology has been 
better understood. A grasp of the impact of sociocultural and political change in 
postcolonial Hong Kong may also be crucial for English teachers to understand the 
learners' attitudes and motivation towards English, which echoes Jackson (2002b) 
and Lai (2005). 
As the English majors' perception of their identity was found to be evolving 
in the present study, English teachers should be aware of the risk of rigidly labeling 
EFL learners. Differences were found in their language attitudes, motivation and 
identities, and these of the participants were still evolving. Further, the role of 
English as a global language is not easily recognized in Hong Kong, where the 
learners' interaction with English-speaking people is highly restricted to academic 
contexts. English teachers should encourage EFL learners to take part in well-
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designed study abroad programs in English speaking countries, to inspire them to 
better understand and experience an environment where English is used in daily life. 
Through travel, the participants may better understand the global role of the 
language. With a broadened worldview through positive intercultural contact in 
English, EFL learners can reflect on their sense of self in relation to English, as 
suggested by Pellegrino (2005). Immersing in an English-speaking place, EFL 
learners can also understand more about western cultures, which may further 
motivate them to leam the language. 
9.8 Limitations of the Present Study 
The present study has several limitations. First, since L2 learning and identity 
transformation involve an ongoing and retrospective process, the present study 
would have been more insightful if the five participants had been studied for a longer 
period. But, due to the limitation of the time span of the study, this was not feasible. 
Also, the present study could have shed more light on the influence of longer study 
abroad programs on identity transformations if EFL learners with more experience in 
such programs had been investigated. 
Besides, because of the limited free time of the participants, journal writing 
reflecting their ongoing identity changes during the study was not feasible. This 
could have been an additional means to collect more information about their 
complex, dynamic relationship of identity and language choices. It could have been a 
useful way of data triangulation as well. 
Also, the small number of participants in the present study aimed to capture 
the dynamic and complex nature of cultural identity and language choices of five 
English majors at CUHK, which did not give generalizable findings applicable to all 
EFL learners in postcolonial Hong Kong. 
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9.9 Suggestions for Further Studies 
A longitudinal study with a longer time span would provide a more complete 
picture of identity transformation in foreign language learners. Together with the use 
of journal writing as a data collection method, the participants' changing identity 
notions can be captured over time. A larger number of participants would be useful 
for obtaining more generalizable findings applicable to EFL learners in Hong Kong. 
Similar studies of this kind with a population of non-English majors would 
also help to understand the intriguing relationship between language choices and 
identity transformation in the context of postcolonial Hong Kong. In particular, a 
comparison between students with high English proficiency and those with low 
English proficiency could shed light on their WTC in the language. Students with 
more experience in cultural exchange programs may also be compared to those with 
less experience to understand if they acquire a wider perspective about the use of 
English that goes beyond instrumental reasons. 
The Cultural Identities and Language Choices 190 
REFERENCES 
Amett, J. J. (2002). The psychology of globalization. American Psychologist, 57 
(10), 774-783. 
Asher，R. E. (Ed.). (1994). The encyclopedia of language and linguistics, 2. New 
York: Pergamon Press. 
Axler, M.，Yang, A., & Stevens, T. (1998). Current language attitudes of Hong Kong 
Chinese adolescents and young adults. In M. C. Pennington (Ed.), Language 
in Hong Kong at century，s end, (pp. 329-338). Hong Kong: Hong Kong 
University Press. 
Bacon-Shone, J., & Bolton, K. (1998). Charting multilingualism: Language censuses 
and language surveys in Hong Kong. In M. C. Pennington (Ed.), Language in 
Hong Kong at century's end, (pp. 43-90). Hong Kong: Hong Kong 
University Press. 
Bakhtin, M. M. (1981). The dialogic imagination. Austin: University of Texas Press. 
Bakhtin, M. M. (1990). Art and answerability. Austin: University of Texas Press. 
Blackledge, A. (2004). Constructions of Identity in Political Discourse in 
Multilingual Britain. In A. Pavlenko, & A. Blackledge (Eds.), Negotiation of 
identities in multilingual contexts, (pp. 1-33). Clevedon, England: 
Multilingual Matters. 
Bolton, K. (2000). The sociolinguistics of Hong Kong and the space for Hong Kong 
English. World Englishes, 19 (3), 265-285. 
Bolton, K.，& Kwok, H. (1990). The dynamics of the Hong Kong accent: Social 
identity and sociolinguistic description. Journal of Asian Pacific 
Communication, 1, 147-172. 
Bourdieu, P. (1977). Outline of a theory of practice. Cambridge: Cambridge 
University Press. 
Bourdieu, P. (1984). Distinction: A social critique of the judgement of taste. 
Cambridge, MA: Harvard University Press. 
Bourdieu, P. (1991). Language and symbolic power. Cambridge: Polity Press. 
Bourdieu, P. (2000). Pascalian meditations. Stanford: Stanford University Press. 
Bourhis, R. Y. (1985). The sequential nature of language choice in cross-cultural 
communication. In R. L. Street, Jr., & J. N. Cappella (Eds.), Sequence and 
pattern in communicative behaviour, (pp. 120-141). London: Edward Arnold. 
‘ The Cultural Identities and Language Choices 191 
Bourhis, R. Y., Geledi, S. E.，& Sachdev，I. (2007). Language, ethnicity and 
intergroup relations. In A. Weatherall, B. M. Watson, & C. Gallois (Eds.), 
Language, discourse and social psychology, (pp. 15-50). New York: Palgrave 
Macmillan. 
Bourhis, R. Y.，Giles, H. & Lambert，W.E. (1975). Social consequences of 
accommodating one's style of speech: A cross-national investigation. 
International Journal of the Sociology of Language, 6, 55-72. 
Brewer, M. B. (1999). Multiple identities and identity transition: Implications for 
Hong Kong. International Journal of Intercultural Relations, 23 (2), 187-197. 
Byrne, D. (1969). Attitudes and attraction. Advances in Experimental Social 
Psychology, 4, 35-89. 
Chan, E. (2002). Beyond pedagogy: Language and identity in post-colonial Hong 
Kong. British Journal of Sociology of Education, 23 (2), 271-285. 
Chihara，T.，& Oiler, J. (1978). Attitudes and attained proficiency in EFL: A 
sociolinguistic study of adult Japanese speakers. Language Learning 28, 55-
68. 
Chiu, C. Y.，& Hong，Y. Y. (1999). Social identification in a political transition: The 
role of implicit beliefs. International Journal of Intercultural Relations, 23 (2), 
297-318. 
Chomsky, N. (1957). Syntactic structures. The Hague: Mouton. 
Chomsky, N. (1965). Aspects of the theory of syntax. Cambridge, MA: M.I.T. Press. 
Clement, R. (1980). Ethnicity, contact and communicative competence in a second 
language. In H. Giles, W. P. Robinson, & P. M. Smith (Eds.)�Languages: 
Social psychological perspectives, (pp. 147-159). Oxford: Pergamon Press. 
Clement, R.，Baker, S. C., & Maclntyre，P. D. (2003). Willingness to communicate 
in a second language: The effects of context, norms, and vitality. Journal of 
Language and Social Psychology, 22 (2)，190-209. 
Clement, R., & Kruidenier，B. (1983). Orientations on second language acquisition: 
1. The effects of ethnicity, milieu and their target language on their 
emergence. Language Learning, 33. 273-291. 
Clement, R.，Noels, K. A., & Maclntyre，P. D. (2007). Three variants on the social 
psychology of bilingualism: context effects in motivation, usage and identity. 
In A. Weatherall, B. M. Watson, & C. Gallois (Eds.), Language, discourse 
and social psychology, (pp. 51-77). New York: Palgrave Macmillan. 
Cooper, R. L.，& Fishman，J. A. (1977). A study of language attitudes. In J. A. 
Fishman, R. L. Cooper, & A. Conrad (Eds.)�The spread of English as an 
additional language, (pp. 239-276). Rowley, MA: Newbury House. 
‘ The Cultural Identities and Language Choices 192 
Coupland, N.，Coupland，J., Giles, H., & Henwood，K. (1988). Accommodating the 
elderly: Invoking and extending a theory. Language in Society, 17, 1-41. 
Domyei, Z. (1990). Conceptualizing motivation in foreign-language learning. 
Language Learning, 40 ⑴，45-47. 
Domyei, Z. (2001). New themes and approaches in second language motivation 
research. Annual Review of Applied Linguistics, 21, 43-59. 
Domyei, Z. (2003). Attitudes, orientations, and motivations in language learning: 
Advances in theory, research, and applications. In Z. Domyei (Ed.), Attitudes, 
orientations, and motivations in language learning, (pp. 3-32). Oxford: 
Blackwell. 
Domyei, Z, (2005). The psychology of the language learner: Individual differences 
in second language acquisition. Mahwah, NJ: Lawrence Erlbaum Associates, 
Inc. 
Dowd, J., Zuengler, J., & Berkowitz，D. (1990). L2 Social Marking: Research Issues. 
Applied Linguistics, 11 (1). 16-29. 
Ehrman, M. E. (1996). Understanding second language learning difficulties. 
Thousands Oaks, CA: Sage Publications. 
Frawley, W. J. (Ed.). (2003). International encyclopedia of linguistics, 2 ed.). 
New York: Oxford University Press. 
Fu，G. S. (1987). The Hong Kong Bilingual. In R. Lord, & H. N. L. Cheng (Eds.), 
Language education in Hong Kong, (pp. 27-50). Hong Kong: The Chinese 
University Press. 
Fu, H. Y.，Lee, S. L.，Chiu，C. Y.，& Hong, Y. Y. (1999). Setting the frame of mind 
for social identity. International Journal of Intercultural Relations, 23 (2), 
199-214. 
Gardner, R. C. (1985). Social psychology and second language learning: The role of 
attitudes and motivation. London: Edward Arnold. 
Gardner, R. C. (2000). Correlation, causation, motivation and second language 
acquisition. Canadian Psychology, 41, 10-24. 
Gardner, R. C. (2002). Social psychological perspective on second language 
acquisition. In R. B. Kaplan (Ed.), The Oxford handbook of applied 
linguistics, (pp. 160-169). Oxford: Oxford University Press. 
Gardner, R. C.，& Lambert，W. E. (1972). Attitudes and motivation in second 
language learning. Rowley, MA: Newbury House. 
Gardner, R. C.，& Smythe, P. C. (1975). Motivation and second language 
acquisition. The Canadian Modem Language Review, 31 (3)，218-230. 
‘ The Cultural Identities and Language Choices 193 
Gibbons, J. (1987). Code-mixing and code choice: A Hong Kong case study. 
Clevedon，England: Multilingual Matters. 
Giles, H.，& Johnson, P. (1981). The role of language in ethnic group formation. In J. 
C. Turner & H. Giles (Eds.), Intergroup behavior, (pp. 199-243). Oxford, UK: 
Basil Blackwell. 
Giles, H.，& Johnson，P. (1987). Ethnolinguistic identity theory: A social 
psychological approach to language maintenance. International Journal of 
Sociology, 68. 69-99. 
Gudykunst, W. (2004). Bridging differences: effective intergroup communication. 
4th ed. Thousand Oaks, CA: Sage. 
Hall, J. K. (2002). Teaching and researching language and culture. London: 
Longman. 
Hofman, T. (1985). Arabs and Jews, blacks and whites: Identity and group relations. 
Journal of Multilingual and Multicultural Development, 6, 217-237. 
Hong, Y.，Chiu, C., Fu, H.，& Tong，Y. (1996). Effects of self-categorization on 
intergroup perceptions: The case of Hong Kong facing 1997. Paper presented 
at the 1996 American Psychological Society Convention, San Francisco. 
Hymes, D. (1964). Formal discussion. In U. Bellugi，& R. Brown (Eds.), The 
acquisition of language: Monographs of the society for research in child 
development. 29 (1), (pp. 107-111). Lafayette, Ind.: Child Development 
Publications of the Society for Research in Child Development. 
Jackson, J. (2002a). Cultural identity and language choice: English majors in Hong 
Kong. In C. Lee, & W. Littlewood (Eds.), Culture, communication and 
language pedagogy, (pp. 37-50). Hong Kong: Hong Kong: Baptist University. 
Jackson, J. (2002b). In search of a home: Identities in transition in post-colonial 
Hong Kong. English Today. 18 (2)，39-45. 
Jackson, J. (2005). SES Pre-sojoum Interview Guide. Unpublished raw data. 
Janssen, A., & Murachver，T. (2004). The role of gender in New Zealand literature: 
Comparisons across periods and styles of writing. Journal of Languages and 
Social Psychology. 23. 180-203. 
Johnson, R. K. (1994). Language policy and planning in Hong Kong. Annual review 
of Applied Linguistics. 14. 177-199. 
Kanno, Y., & Norton, B. (2003). Imagined communities and educational possibilities: 
Introduction. Journal of Language, Identity, and Education, 2 (4)，241-249. 
‘ The Cultural Identities and Language Choices 194 
Kress, G. (1993). Genre as social process. In B. Cope, & M. Kalantzis (Eds.), The 
power of literacy: A genre approach to teaching writing, (pp. 22-37). London: 
Falmer Press. 
Lai, M. L. (2001), Hong Kong students' attitudes towards Cantonese, Putonghua and 
English after the change of sovereignty. Journal of Bilingual and Multilingual 
and Multicultural Development, 22 (2^ 112-133. 
Lai, M. L. (2005). Language attitudes of the first postcolonial generation in Hong 
Kong secondary schools. Language in Society, 34 (3), 363-388. 
Lamb, M. (2004). Integrative motivation in a globalizing world. System, 32, 3-19. 
Lau，S. K. (1997). Hongkongese or Chinese—The problem of identity on the eve of 
resumption of Chinese sovereignty over Hong Kong. Hong Kong Institute of 
Asia-Pacific Studies, The Chinese University of Hong Kong. 
Li, D. C. S. (1997). Borrowed identity: Signaling involvement with a Western name. 
Journal of Pragmatics, 28, 489-513. 
Li, D. C. S. (1998). The plight of the purist. In M. C. Pennington (Ed.), Language in 
Hong Kong at century's end, (pp. 161-190). Hong Kong: Hong Kong 
University Press. 
Li, D. C. S. (1999). The functions and status of English in Hong Kong. English 
World-wide. 20 (1)，67-110. 
Li, D. C. S. (2000). Cantonese-English code-switching research in Hong Kong: a 
Y2K review. World Englishes. 19 (3), 305-322. 
Li, D. C. S.，& Tse，E. C. Y. (2002). One day in the life of a "purist." The 
International Journal of Bilingualism. 6 � . 1 4 7 - 2 0 3 . 
Luke, K. K. (1998). Why two languages might be better than one: Motivations of 
language mixing in Hong Kong. In M. C. Pennington (Ed.), Language in 
Hong Kong at century's end, (pp. 145-159). Hong Kong: Hong Kong 
University Press. 
Lukmani, Y. (1972). Motivation to leam and language proficiency. Language 
Learning. 22. 261-273. 
Maclntyre, P. D. (1994). Variables underlying willingness top communicate: A 
causal analysis. Communication Research Reports, 11, 135-142. 
Maclntyre, P. D.，Babin, P. A., & Clement，R. (1999). Willingness to communicate: 
Antecedents and consequences. Communication Quarterly. 47. 215-229. 
‘ The Cultural Identities and Language Choices 195 
Maclntyre, P. D.，Baker, S. C.，Clement, R.，& Donovan, L. A. (2003). Sex and age 
effects on willingness to communicate, anxiety, perceived competence, and 
L2 motivation among junior high school French immersion students. In Z. 
Domyei (Ed.), Attitudes, orientations, and motivations in language learning, 
p. 137-166. Oxford: Blackwell. 
Maclntyre, P. D.，Clememt, R” Domyei, Z.，& Noels，K. A. (1998). Conceptualizing 
willingness to communicate in a L2: A situated model of confidence and 
affiliation. Modem Language Journal. 82. 545-562. 
Maclntyre, P. D.，& Gardner，R. C. (1991). Methods and results in the study of 
anxiety and language learning: A review of the literature. Language Learning, 
41 (1), 85-117. 
Mackey, A., & Gass, S. M. (2005). Second language research: Methodology and 
design. Mahwah, N J : Lawrence Erlbaum Associates, Inc. 
McClelland, N. (2000). Goal orientations in Japanese college students learning EFL. 
In S. Comwell, & P. Robinson (Eds.), Individual differences in foreign 
language learning: Effects of aptitudes, intelligence, and motivation, (pp. 99-
115). Tokyo: Japanese Association for Language Teaching. 
Merriam, S. B. (1988). Qualitative research and case study applications in education. 
San Francisco: Jossey-Bass Publishers. 
Mitchell，R., & Myles, F. (2004). Second language learning theories. London: 
Hodder Arnold. 
Noels, K. A., Pelletier，L. C.，Clement, R.，& Vallerand，R. J. (2003). Why are you 
learning a second language? Motivation orientations and self-determination 
theory. In Z. Domyei (Ed.), Attitudes, orientations, and motivations in 
language learning, (pp. 33-64). Oxford: Blackwell. 
Norton, B. (1995). Social identity, investment, and language learning. TESOL 
Quarterly. 29 ( l \ 9-31. 
Norton, B. (1997). Language, identity and the ownership of English. TESOL 
Quarterly. 31 (3)，409-428. 
Norton, B. (2000). Identity and language learning: Gender, ethnicity, and education 
change. Edinburgh Gate: Pearson Education. 
Norton, B. (2001). Non-participation, imagined communities and the language 
classroom. In M. P. Breen (Ed.), Learner contributions to language learning, 
(pp. 159-171). Harlow, UK: Longman. 
Norton, B. & Toohey，K. (2004). Identity and language learning. In R. B. Kaplan 
(Ed.), The Oxford handbook of applied linguistics, (pp. 115-123). New York: 
Oxford University Press. 
‘ The Cultural Identities and Language Choices 196 
Ochs，E. (1996). Linguistic resources for socializing humanity. In J. J. Gumperz, & S. 
C. Levinson (Eds.), Rethinking linguistic relativity, (pp. 407-437). New 
York: Cambridge University Press. 
Ochs, E. (2005). Constructing social identity: A language socialization perspective. 
In S. F. Kiesling, & C. B. Paulston (Eds.), Intercultural discourse and 
communication: The essential readings, (pp. 78-91). Oxford, England: 
Blackwell Publishing. 
Oiler, J., Hudson, A., & Liu，P. (1977). Attitudes and attained proficiency in ESL: a 
sociolinguistic study of native speakers of Chinese in the United States. 
Language Learning, 27. 1-27. 
Pavlenko, A., & Blackledge，A. (2004). Introduction: New theoretical approaches to 
the study of negotiation of identities in multilingual contexts. In A. Pavlenko, 
& A. Blackledge (Eds.), Negotiation of identities in multilingual contexts, 
(pp. 1-33). Clevedon, England: Multilingual Matters. 
Pavlenko, A., & Lantolf，J. P. (2000). Second language learning as participation and 
the (re)construction of selves. In J. P. Lantolf (Ed.), Sociocultural theory and 
second language learning, (pp. 155-177). Oxford, England: Oxford 
University Press. 
Pavlenko, A., & Piller，I. (2001). New directions in the study of multilingualism, 
second language learning, and gender. In A. Pavlenko, A. Blackledge, 1. 
Filler, & M. Teutsch-Dwyer (Eds.), Multilingualism, second language 
learning, and gender, (pp. 17-52). New York: Mouton de Gruyter. 
Pellegrino, V. A. (2005). Study abroad and second language use: Constructing the 
self. Cambridge, England: Cambridge University Press. 
Pennington, M. C.，& Yue，F. (1994). English and Chinese in Hong Kong: Pre-1997 
language attitudes. World Englishes, 13, 1-20. 
Pennington, M. C. (1998). Introduction: Perspectives on language in Hong Kong at 
century's end. In M. C. Pennington (Ed.), Language in Hong Kong at 
century's end, (pp. 3-40). Hong Kong: Hong Kong University Press. 
Pierson, H. (1994). Ethnolinguistic vitality during a period of decolonisation without 
independence: Perceived vitality in Hong Kong. International Journal of the 
Sociology of Language. 108. 43-61. 
Pierson, H.，Fu, G. S., & Lee, S. Y. (1980). An analysis of the relationship between 
language attitudes and English attainment of secondary school students in 
Hong Kong. Language Learning, 30, 289-316. 
Ricento, T. (2005). Considerations of Identity in L2 Learning. In E. Hinkel, 
Handbook of research in second language teaching and learning, (pp. 895-
910). London: Lawrence Erlbaum Associates, Publishers. 
‘ The Cultural Identities and Language Choices 197 
Richards, S. (1998). Learning English in Hong Kong: Making Connections Between 
Motivation, Language Use, and Strategy Choice. In M. C. Pennington (Ed.), 
Language in Hong Kong at century's end, (pp. 303-328). Hong Kong: Hong 
Kong University Press. 
Ryan, S. (2006). Language learning motivation within the context of globalisation: 
An L2 self within an imagined global community. Critical Inquiry in 
Languages Studies: An International Journal, 3 ⑴，23-45. 
Saussure, F. (1966). Course in general linguistics. New York: McGraw-Hill. 
Schack, T. & Schack，E. (2005). In- and outgroup representation in a dynamic 
society: Hong Kong after 1997. Asian Journal of Social Psychology. 8, 123-
137. 
Schmid, M. S.，& Bot，K. (2004). Language attrition. In A. Davies, & C. Elder (Eds.), 
The handbook of applied linguistics, (pp. 210-234). Oxford: Blackwell. 
Sealey, A. & Carter，B. (2004). Applied linguistics as social science. New York: 
Continuum. 
Siegal，J. (2003). Social context. In C. J. Doughty, & M. H. Long (Eds.), The 
handbook of second language acquisition, (pp. 178-223). Oxford: Blackwell. 
So, D. (1982). Language-based bifurcation of secondary education in Hong Kong: 
Past, present and future. In K. K. Luke (ed.), Into the twenty first century: 
Issues of language and education in Hong Kong, (pp. 69-95). Hong Kong: 
Linguistic Society of Hong Kong. 
Street, R. L.，Jr. (1982). Evaluation of noncontent speech accommodation. Language 
and Communication. 2. 13-31. 
Tajfel, H. (1981). Human groups and social categories. Cambridge, UK: Cambridge 
University Press. 
Thompson, B. J. (1991). Editor's Introduction. In J. B. Thompson (Ed.), Language 
and symbolic power, (pp. 1 -31). Cambridge: Polity Press. 
Tong, Y.，Hong, Y.，Lee, S.，& Chiu, C. (1999). Language as a carrier of social 
identity. International Journal of Intercultural Relations, 23 (2)，281-296. 
Webb, J., Schirato, T.，& Danaher，G. (2002). Understanding Bourdieu. London: 
Sage Publications. 
Weedon, C. (1987). Feminist practice and poststmcturalist theory. London: 
Blackwell. 
Wright, S. (1996). One country, two systems, three languages. Current Issues in 
Language & Society. 3 (2). 107-113. 
‘ The Cultural Identities and Language Choices 198 
Yau, M. S. (1993). Functions of two codes in Hong Kong Chinese. World Englishes, 
12(1), 25-33. 
Yu，V. W. S.，& Atkinson，P. (1988). An investigation of the language difficulties 
experienced by Hong Kong secondary school students in English-medium 
schools: II some causal factors. Journal of Multilingual and Multicultural 
Development, 9 (4)，307-322. 
Zuengler, J. (1988). Identity markers and L2 pronunciation. Studies in Second 
Language Acquisition, 10 (1), 33-50. 
Zuengler, J. (1989). Identity and IL development and use. Applied Linguistics, 10 
(1)，80-96. 
The Cultural Identities and Language Choices 199 
APPENDIX A 
Questionnaire 1 (Personal Information and Language Attitudes) 
Please fill in the information required. 
Part 1: Personal Information 
Name: 
Sex: 
Place of birth: 
Grade in HKCEE English (syllabus B): 
Grade in HKAL Use of English: 
Please answer the following questions by circling the correct letters. 
1. What languages can you speak and how would you rate your proficiency in each 
of them? 
a. Cantonese a. very good b. good c. poor d. very poor 
b. Putonghua a. very good b. good c. poor d. very poor 
c. English a. very good b. good c. poor d. very poor 
d. Other Chinese a. very good b. good c. poor d. very poor 
dialects 
e.g. Chiuchow, Hakka 
Others (please a. very good b. good c. poor d. very poor 
specify) 
f. Others (please a. very good b. good c. poor d. very poor 
specify) 
2. How do you describe your cultural identity? 
a. a Hongkonger 
b. a Chinese 
c. a Hong Kong Chinese 
d. Others: (please specify) 
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3. Do you have travel experience? 
a. Yes 
(Please specify places, duration and the details of travel (e.g. alone/ 
with friends/ with family/ in a study group/ in an exchange program): 
) 
b. No 
4. Have you lived outside Hong Kong? 
a. Yes (Please specify places and duration: ) 
b. No 
Part 2: Language Attitudes 
Put a tick in the correct boxes. 
5. I like the following languages. 
Language Strongly agree Agree Disagree Strongly 
disagree 
a) Cantonese — “ 
b) English “ “ 
c) Putonghua 一 
6. The following languages are highly regarded in Hong Kong society. 




c) Putonghua — 
7. I wish to master a high proficiency in the following languages. 
Language Strongly agree Agree Disagree ~ ~ Strongly 
disagree 
a) Cantonese “ 
b) English 
c) Putonghua — 
d) Others 一 “ 
(Please specify: L iJ 
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8. As a Chinese, I should be able to speak the following languages fluently. 





9. As a Hongkonger, I should be able to speak the following languages fluently. 





10. The following languages best represent Hong Kong. 





11. The following languages are less important in Hong Kong after the change of 
sovereignty. 





12. The following languages are not important in Hong Kong. 






Adapted and modified from Lai, M. L. (2005). Language attitudes of the first 
postcolonial generation in Hong Kong secondary schools. Language in Society, 34 
(3), 363-388. 
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APPENDIX A 
Questionnaire 2 (Strength of Cultural Identity) 
Assessing the Strength of Your cultural Identity 
The purpose of this questionnaire is to help you think about the degree to which you 
identify with being a member of your national culture. Respond to each statement by 
indicating the degree to which the statement is true regarding the way you typically 
think about yourself. When you think about yourself, is the statement "Always 
False" (answer 1)，"Mostly False" (answer 2), "Sometimes True and Sometimes 
False" (answer 3), "Mostly True" (answer 4), or "Always True" (answer 5)? 
1. Being a member of my culture is important to me. 
2. Thinking about myself as a member of my culture is not central to how I 
define 
myself. 
3.1 have a positive view of my culture. 
4.1 rarely think about being a member of my culture. 
5. Being a member of my culture plays a large role in my life. 
6. It does not bother me if others do not recognize me as a member of my 
culture. 
7.1 enjoy being a member of my culture. 
8.1 rarely choose to express my culture in the way I communicate. 
9. I like the things that make me a member of my culture and different from 
people in 
other cultures. 
10. If I were bom again, I would want to be bom as a member of a different 
culture. 
To find your score, first reverse the responses for the even numbered items (i.e., if 
you wrote 1，make it 5; if you wrote 2, make it 4; if you wrote 3，leave it as 3; if you 
wrote 4，make it 2; if you wrote 5, make it 1). Next, add the numbers next to each of 
the statements. Scores range from 10 to 50. The higher your score, the more you 
identify with your culture. 
Adapted from Gudykunst, W. (2004). Bridging Differences: Effective Intergroup 
Communication. 4th ed. Thousand Oaks, CA: SAGE. (Adapted in part from Hofman, 
T. (1985) Arabs and Jews, blacks and whites: Identity and Group relations. Journal 
of Multilingual and Multicultural Development, 6,217-237.) 
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APPENDIX A 
Interview Protocols (Interview 1: Language Choice) 
Personal Background 
1. Can you tell me about yourself? Where were you bom? What languages do you 
use at home? 
2. Can you tell me about your hobbies? Why are you interested in them? 
3. What secondary school did you attend? What was the medium of instruction? 
4. Why did you choose English as your major? 
5. What motivates you to leam and use English now? 
Language Choice 
1. What languages do you speak? What is your proficiency level in each of these 
languages? 
2. Are there any experiences in your home and school (e.g. extracurricular activities; 
experience with exchange students) that have influenced your attitudes towards 
the languages mentioned in question 1? Who has imposed significant influence 
on your use of the languages? 
3. Are there any social events that have influenced your attitudes towards the 
languages you can speak? Can you give me some examples? 
4. Are there any travel experiences that have influenced your attitudes towards the 
languages you can speak? Can you give me some examples? 
5. How do you feel when you speak Cantonese/English/Putonghua? Why? 
5. Are there any circumstances in which you avoid using a particular language? 
6. Are there any circumstances in which you only use a particular language? 
7. How do you feel when you use English with a native speaker of English/ a 
Cantonese speaker who can speak Cantonese/ a Chinese who cannot speak 
Cantonese? Why? 
8. How do you feel when you hear two Hong Kong Chinese people speaking 
English? 
9. In what contexts do you code mix? How do you feel when you code mix? 
10. How do you feel when you hear other Hong Kong Chinese code mix? Why? 
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11. As an English major, do you always use English? Can you give me some 
examples? 
12. Do your views towards the Cantonese, English, Putonghua and code mixing 
change after enrolling in university? Can you give me some examples? 
13. How would you rate the importance of Cantonese, English and Putonghua in 
your daily life? How about in your professional and personal life after graduation? 
Adapted from Jackson, J. (2005). SES Pre-sojoum Interview Guide. Unpublished 
raw data. 
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APPENDIX D 
Interview Protocols (Interview 2: Cultural Identity) 
Cultural Identity 
1. How do you see your cultural identity? Do you label yourself as Chinese, Hong 
Kong Chinese or Hong Konger? Have you always felt in this way? 
2. Do your hobbies affect how you label yourself? 
3. Are there any experiences in home and at school have influenced your perception 
of your cultural identity? Can you give me some examples? 
4. How would you describe your intercultural contacts? Did they change how you 
perceived yourself? Why? 
5. Can you tell me about your travel or residential experience outside Hong Kong? 
Did they change how you label your identity? 
6. Are there any social events or personal experience that have raised your 
awareness of your cultural identity? 
7. Do you think the use of Cantonese/English/Putonghua/code mixing can represent 
the cultural identity you have chosen in question 1? Why? 
8. What do you feel when you use English? Do you feel un-Chinese? Do you find it 
part of Hong Kong identity? Why? 
9. Do you have an English name? Do you find it a symbol of westernized, 
bicultural and bilingual Hong Konger identity? What is its significance to you? 
10. What do you think about Hong Kong accented English? Do you consider it as 
part of Hong Kong identity? 
11. What do you feel when you use Putonghua? Do you find it part of Hong Kong 
identity? Why? 
12. What do you feel when you code mix? Do you find it part of Hong Kong identity? 
Why? 
13. What do you think about the policy of Trilingualism and Bilateralism in 
postcolonial Hong Kong? Do you feel there is a need to master Putonghua in 
order to be Chinese? Why or why not? 
14. To what extent do you think each of the three languages (i.e. Cantonese, English 
and Putonghua) contributes to your cultural identity shaping? 
15. Do you have any other comments that you would like to make about your 
cultural identity and language choice? 
Adapted from Jackson, J. (2005). SES Pre-sojoum Interview Guide. Unpublished 
raw data. 
The Cultural Identities and Language Choices 206 
APPENDIX A 
Interview Protocols (Interview 3: Language Background and Cultural Identity) 
Family Background/ Influence 
1. What are your parents' educational qualifications? Where do they come from? 
What are their occupations? What are their exposures to other culture? Do they 
know English and Putonghua? 
Childhood Experience 
2. What learning experiences in childhood and in schooling do you think have 
affected your attitudes towards language learning and language use? 
Updated Travel Experience/ Work Experience 
3. Recently, have you travelled to countries other than those mentioned in the 
previous interview? Where did you visit? How long did you stay there? Whom 
did you go with? Why did you visit this place? How did the experiences affect 
your perception of your cultural identity? How did they enhance your awareness 
of your cultural identity? 
4. Did you have any job experiences last summer? How did your experiences affect 
your perception of your cultural identity? How did they enhance your awareness 
of your cultural identity? 
Intercultural Contact 
5. How would you describe your intercultural contact? (Do you have an exchange 
student as your roommate or take part in extracurricular activities in which you 
have exposure to foreign language speakers? Why do you want a roommate from 
other countries?) 
6. What questions or behaviours in these contacts surprised you? How did these 
affect your perception of your identity? 
Self Construal 
7. How do you see yourself in terms of identity now? Does it depend on the 
contexts? Do you feel confused about it? Why? 
8. What are your parents' views on your cultural identity? Do you have the same 
view with or different view from them? 
9. As I know, you have an English name. How did you get it? (you chose it yourself? 
Influence from western movies? Peer pressure?) What is the significance of your 
English name? How do you feel when you are addressed by your full Chinese 
name? 
10. What social or political events and personal experiences have caused you to 
reflect on your cultural identity lately? 
11. Please feel free to make additional comments on your cultural identity and 
language use. 
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APPENDIX A 
Guiding Questions for Autobiographical Account of Second Language 
Learning 
• What are the major difficulties you have experienced in L2 learning? 
Why? 
• Which aspect(s) of English (e.g. reading, writing, listening and speaking) 
do you find the most difficult to leam? 
• What affective filters concern you in L2 learning? 
• Is there any negative transfer from LI in L2 acquisition? 




I understand that WONG Kin Hung, a second-year M.Phil student in English 
(Applied English Linguistics) from the Chinese University of Hong Kong, is 
conducting a study as part of the program requirement for the M.Phil Program in 
English (Applied English Linguistics). Her research topic is "Cultural identity and 
language choice of English majors at the Chinese University of Hong Kong." I am 
willing to share my views about this topic and agree to be interviewed. I understand 
that she will use mp3 players to record my views and that excerpts will be used in 
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